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ABSTRACT 


The purpose of this study was to obtain the reactions 
of junior high school students. toward a particular French 
course, and to assess their attitudes in regard to the French 
language and French-speaking people. It was assumed that 
such information from the students themselves. would provide a 
better understanding of some of. the problem areas which 
second language learners and their teachers face. 

A questionnaire, developed for the purposes of this 
study, was administered to the Public School students of 
Moose Jaw, Saskatchewan who were following the French course, 
"Voix et Images de France". Students, who had studied French 
prior to Grade VII or who had not begun the French course in. 
question in the first year of junior high schooljaweremeli- 
minated from the study. The findings of this report were 
based on the responses of the remaining 917 students. 

Since classes had been. divided into top, middle, and 
bottom thirds on the basis of French marks, comparisons of 
students' responses were possible by achievement level as 
well as grade level. These comparisons were in additwon to 
the overall reaction of the respondents for each item in 
the questionnaire. 

The analysis of the data indicated that students 
generally held favorable attitudes toward the French language 
and French-speaking people, and that the French course was 


considered to be a good one for people wishing to learn to 
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1V 
speak French. First. year students of the course were 
more positive in nearly all of the areas .under examination 
than were students. in the second and third years. Like the 
Grade VII's, high achievers tended to be more sympathetic 
toward the language, and in certain areas somewhat more 
positive toward the course than were students who did not, 
perform as well. 

Comprehendine the meaning of the Prench. sentences 
and a proper grasp of the grammar appeared to be two 
important areas of concern to many students. Considerable 
criticism was also leveled at the scarcity of time for 
Dracr icing srrencheconversation, in-class, the boredompresult- 
ing from the. repetition of the.sentences, the poor quality 
Gamithomtanes. and tne lack Ot provision OL a textbook 
CONntaininoewsthie 1 reneh-senvences and exercises. ~In-=almost, 
every case the strongest disapproval came from the Grade 
Lvs CUGENLCS . 

Simple solutions to the problems encountered in this 
study will not be easily found. One great step forward 
would be the creation of more positive attitudes, and 
certain changes in the methodology of the course could 
possibly provide other improvements. However, it seems 
that: the most important: role’ in’ the process of acquiring a 
second language is played by the teacher. Skilled, efficient, 
and imaginative instructors. are able to bring about most 
effectively the positive opinions and attitudes which are so 


necessary. in. this. field of study. 
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GHAPTER 941 
THE PROBLEM 
TaOINTRODUCTION 


Although many feel that second language learning is 
of growing importance in.a shrinking world, teachers in 
this subject area have not always been successful in 
communicating to their students: the value of. such study. 
Those who have had experience in this field frequently 
observe classes in which enthusiasm for the subject is 
lacking. They see students who are relatively successful 
in most subject areas of the curriculum often having 
difficulty in learning a foreign language. The large number 
we dropouts and the high failure rate of these students 
have long disturbed educators because of the waste of human 
talent and potential. The seriousness.of the situation 
certainly warrants investigation. One may ask: Are the 
students bored by the method of presentation? Are the 
theories of.learning faulty? Do negative attitudes defeat 
Chembestecit Orcs Op tUlemteaciersi. Haveatie students: no 
real interest in learning a,second language? Is: French 
really that important today to students, compared with 
Russian, Chinese, Spanish, or some other world language? 
Obviously, these questions have been asked and debated 


previously by teachers, professors, and administrators on 
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numerous occasions, but too often these people forget. that 
if education is to be effective, it should be geared to 
those being educated, not the educators. Since this is 
the case, would it not be worthwhile to ask the opinions 
of the students themselves about these problems? 

It is only lately that educators have been paying 
closer attention to student opinions about the content of 
the curriculum, the methods of.presentation, and other 
decisions which affect them directly. This has been most 
evident at the university and college level, but even in. 
the high schools there is a growing insistence on the part 
of the learners that their opinions be heard. Bamberger 
(1955, p. 241) feels that it might be wise to investigate 
the opinions of all students with regard to preferred aims 
and procedures, since even the most radical and erroneous 
views of students cannot be overlooked, because they serve 
to determine their attitudes toward a subject. The French 
programe according ito Kaulfersi( 1955, p..~30) , musit® give 
satisfactions to both students and teachers to obtain the 
best results. Up to the present very few educators have 
given students: much voice in determining the course of 
studies. Student activists are: demanding a. greater voice 
in determining their future, and even though the older 
generation may not be too sympathetic, thoughtful consider- 
ation should be given.to all suggestions, The associate 
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Principals, J. Lloyd Trump (1970, p. 65), was quoted in 
Newsweek as saying, "Each year the kids are in schoe]; they 
have less enthusiasm for it."'. The article: goes on to Say 
that many students display a passive acquiescence or a 
resignation to boredom, and that the schools have failed to 
keep pace with the changes in modern society. If changes 
have occurred, they have been superficial in many cases, 
but students are still expected to remain passive 
receptacles for knowledge.. 

During the past decade a. growing number of foreign 
language teachers, in an attempt to revitalize the old 
courses and methods, have adopted the audio-lingual approach 
in which the fundamental skills are emphasized. The new 
methodology at first seemed. like the complete answer to the 
problems that had long plagued this subject area. There 
were many favorable reports from both teachers and students. 
The audio-lingual method was viewed as a panacea, hopes were. 
high, and optimistic predictions were made. However, in 
more, recent. years a,certain amount of disillusionment has 
set in. Many of the evaluative reports speak of qualified 
success and reservations. Classroom results have not 
matched expectations. Belasco (1965, p. 482) observes that 
students are able to manipulate drills and memorize dialogues 
very expertly, but most of them are unable to. understand and 
speak the language outside the classroom.situation. It 


appears that many students receive the new approach with 
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enthusiasm, but, as with the traditional. grammar- 
translation method, interest falls off after extended 
exposure. Efforts, both preventative and remedial, have 
to be undertaken to conserve these human resources. A 
close examination of these problems from the students' 


point of view could be most revealing. 
II. STATEMENT: OF THE PROBLEM 


In this study the investigator is concerned with an 
examination of students' opinions of an audio-lingual 
French course, ''Voix,et Images. de France" (hereafter 
neferred toeas VIE) et as well as their attitudes ‘toward 
the French language and French-speaking people. A compari- 
son of these attitudes and opinions in three grades and 
at three levels of achievement is also made to see the 
effect of these divisions upon. student response. 

Studies by Lambert: (1963), -Pimsleur. (1964), Politzer 
(1953-54), and Reinert. (1970) have already demonstrated 
that success in second language learning canybehinfliuenced 
by the attitudes and values held by students toward the 
foreign language and the people whose language is being 

t For CHE DUDS SmOeLidS es CUCYe theme VOax et simapes 
dé France” ca@urse will be designated. as-an audio-lingual 
course. However, jithmustebéfpountedtout that, although VIF 
HdsmMany soLethie teatures: of~an) audio-lingual course, “it 
does rely heavily upon visuals, in the form, of filmstrips, 
to assisSteinnthedpresentationeocfrmeaningthelhereforestone 
could say that VIF stands apart from other audio- lingual 


courses in that it is really an audio-visual approach to 
the learning of a second language. 
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Studied, This study does not attempt to inquire further 
into this question. Rather, the investigator wishes to 
ascertain the attitudes and opinions of a particular group 
of students in hopes of discovering information which will 
improve the learning process in the field of second 


language learning. 
Dir > LGN I EI CANCGES OF STHESSTUDY 


There have been but few studies concerned with 
student opinion. It is hoped that the present study sheds 
some light on. the audio-lingual method from the student's 
point |of view. If teachers and. administrators: can: be 
provided with information as to the methods and procedures 
which are received favorably by their clients, it should 
asco teilepldiiingecOreasbetter program Or, Instruction or 
in making adjustments which will facilitate learning. 

Since attitudes: and interests play such an important 
Tole in determining motivation, it ought,to be, of value to 
know the attitudes of the students with which this study 
Pseconceined., Inisemay prove, to be, worthwhile information 
to teachers in dealing more, successfully with,their 


students. 
IV. OVERVIEW OF THE: STUDY 


The introduction to the problem, the purpose of this 


Study, and: its significance have been presented in-this 
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chapter. The remainder of the thesis has been organized 

in four chapters as follows, Chapter II is devoted to 

the relevant literature in the second language field. The 
design of the study and the development of the instrument 
are then described in Chapter III. Chapter IV is concerned 
With the review and discussion of the findings which are 
Summarized in the last part of this report, Chapter V. In 
this final chapter the conclusions and implications are 
also presented along with some suggestions for further 


research. 
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CHAPTERTSLI 
THE REVIEW OF THE LITERATURE 
I. LEARNING THEORIES AND METHODOLOGY 


Criticism of the educational system is a pastime 
in which young and old engage, and far too often those who 
would tear down everything in this system have nothing 
Constructive withswiich to replace it. It is perhaps for 
this reason that students" opinions of courses of study 
have never been very highly valued, nor have they received 
much attention, especially below the college level. How- 
ever, there are certain educators who do see some worth in 
asking the opinions of all who are affected by educational 
decision-making. One of these educators, Bamberger (1955, 
p. 241), advocates that every foreign language student be 
reques ted toy till) out, a questionnaire to determine reactions 
to.the study. and teaching process. He says that no 
iNobiucuOGucaneDemcnitarely Suresot himsedt anduhope: for 
success unless he knows what is in the student's mind, 
even though a student may or may not understand his own 
needs and desires or be able to judge educational principles 


COmmec tly. 


Related Studies 
Rice (1967) reported a successful study in San Diego 


which was designed to obtain the opinions of gifted students 
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regarding changes in the current. academic: program. Inter- 
views and written submissions showed that gifted students 
provide meaningful ideas about the nature of their academic 
programs, and thus represent.a largely unused source of 
imaginative suggestions for program innovations and change. 

Huebener (1963) inian-article, titled, "The New-Key 
is Now Off-Key", reports on a questionnaire submitted to 
the foreign language teachers in New York. After some 
experience with the new approach to second language learn- 
ing, these teachers expressed a number of criticisms. 

They felt that it was too time consuming for crowded time- 
tables, that the pre-reading period was too long, ‘that 
English could not. be eliminated entirely, and that grammar. 
could not; be neglected all together, particularly for the 
brighter students. These were some of the more important 
Criticisms which resulted in:certain modifications: to 
their methodology. 

Similar dissatisfactions. were reported by Fisk 
(1969,-p. 66)-who: quotes the complaints: of a-number of 
FLES (foreign language in. the elementary school) graduates: 

1. "We didn't know what we were saying," 


2. "We had to repeat too much after the teacher; 
we didn't do enough on our own."'- 


3. "What we learn should be more usable in 
communication. '"’ 


4; "We knew: the meaning. of: the whole: sentence, 
but» not the. parts)" 
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5, ‘We learned to say, 'Paco is tired.'» Why 
couldn't we have learned, 'I am tired, we 
ane Ibuned, ayioueare ati red wh? 

Not all of these complaints relate to a method, but 
to the way the method is used by the teacher who is often 
times lacking in experience or the knowledge of how to 
make effective use of dialogues. However, in many classes 
there is mindless repetition and memorization with only a 
hazy idea of the meaning of what is being said. Fisk goes 
on to say that students often learn to respond with a 
"jumble of syllables" when the proper stimulus is given, 
but. that they are not really grasping concepts which they 
can use in» other situations; and therefore, learning is 
easily florngetten. «This «results,jin+frustration and : 


discouragement. 


Grrtrcisms by Authorities 


Some of the-more,prominent educators, linguists, and 
psychologists have also expressed skepticism about certain 
aspects \ofothe-audio-lingual theory... Chastain. (1968, 

p. 268) says that there are assumptions concerning this 
theory about which many experts have been asking questions. 
N@ks on sB rooks u@1966% sp o9359 yhhas; stated, Up to the 
present, what-is.called the new approach. is: largely. an act 
@f- faith; fesearch ito sprove jthenvalidity, of its basic 
Principles is scanty." Carroll (£965, p. 281) observes 


that the audio-lingual theory was consistent, during its 
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development, with the psychological ideas at the time, 
but it. is no longer. abreast of recent developments. 

In 1966 when teachers. felt that research had at 
last given them some answers to the problems of methodology, 
and they were beginning to feel comfortable with the audio-. 
lingual method,. Chomsky (1966, p. 43) upset the status. quo 
by seriously questioning much of the work: done in 
linguistics in recent years. He said that what was well 
established doctrine a few years prior to that time was. now 
the subject of extensive debate, and that in. psychology 
many question the view that the basic principles of learning 
are. well understood. Chomsky (1966, p. 44), a linguist 
himself, also stated that linguists are equally at. fault 
for contributing to the idea that language learning is 
"habitual and that a fixed stock of patterns is acquired 


through practice and is used as the basis for analogy." 


Definitions of Teaching Methods 


Before examining in more detail what these experts 
have. to say, a brief description of the basic teaching 
métheds issincerdersraSpoisky (19665); ptrl20)vhasasummarized 
the basic assumptions upon which the audio-lingual method 
is based: 


1. Foreign language’ learning i1s'a mechanical 
process of.habit formation. 


4.iHabatsgareystrengthenediby. reinforcement: 
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3. Language is behavior made up of habit 
sequences at the phonemic, morphological, 
lexicale and isyntactresievels } 

4. Repetition, practice, and reinforcement of 
units and their concatenation are effective 
ways of developing language performance. 

These principles are derived from the. behavior theory 
Skinner developed which were based.on his work with rats 
and pigeons. Chomsky (1966) says that human verbal behavior, 
in reference to the habit-skill theory of language learning, 
Can net. be explained; by principles of association and. rein- 
EOrcement = ln regard sto repetition and practice Jakebovits 
(1309 pe 8438) has shown, that there’ is “little value in 
implanting responses, and that imitation of novel. gram- 
Matacal forms occurs infrequently." 

At the other end of, the spectrum there is what 
Carroll refers to as the "cognitive code-learning theory" 
and which Chastain (1968, p. 269) has summarized as 
follows: 

1. The use of exercises designed to teach gran- 

matical understanding of concepts being 


introduced, 


Z. The deductive explanation of all grammar 
prior to. practice™with* theustructure, .and 


SveThe*practicevoftall*the- languageyskills»from 
the beginning of, the course. 


ERG LeeismalLso what. Grittner (1969a, ep .9118) ieters 
to as the "eclectic. method" whose, proponents believe that 
language learning involves cognition and conditioning. In 


a sense this-is.an attempt. to combine the. best of the old 
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and the new, and may prove to be the best solution to the 
extremes that have been. in evidence in the schools. It 

has been. difficult to compare the audio-lingual method 

with the cognitive code-learning approach, although some of 
the more recent critics have tended to favor the latter of 
these two theories of learning. The many variables 
encountered in the classroom situation often cause research 


findings to be quite unreliable. 


Repetition and Habit Formation 


Some teachers would have the course committed to 
memory and disregard the essential thought processes needed 
for the acquisition of the foreign language skills. 
Grittner, (1969b, p. 476) feels-that rote’ verbalization, 
whether in the form of dialogue or grammar rules, is "the 
lowest and least humanizing link in the chain of language 
learning", even. though a certain amount of memorization is 
necessary in acquiring a second language. 

Ausubel (1964, p. 421) says that because children 
are often unaware of the rules: and uses of formal grammar, 
it is assumed that their language capacity consists of 
rote verbal habits. But the fact that they can understand 
andiegenerate new sentences “implies that-even in. children 
there is an understanding of the structure that is more 
than! memorization. In adults this meaningfulness is 


developed to a higher degree indicating that the habit-skill 
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approach does not provide for a complete description of 
the language learning process. 

Fisk (1969, p. 66) considers that the audio-lingual 
habit theory appears to be well suited to the nature of 
the eight year old child who mimics well and does not 
reason about the language, but as the child grows older, 
he develops an analytical mind and is less and less satis- 
fied with thoughtless mechanical repetition. He wants to 
know what he is saying and the reason for doing so. Once 
he knows the reasons he can usually make the application of 
the generalization .»«Fisk«pointss,out, thatethe; habit, 
formation approach fails to make use of these facts with 
the result being frustration and negative attitudes on the 


part of the learners 


Inductive versus Deductive Learning 


Certain. authorities state. that the learner needs to 
Dewgivenathesgeneralization first, while others maintain 
that: the: learner. is: to discover.this intuitively. The 
inductive learning of-grammar. rules-by. pattern practice 
aeLenpts, toarduplicate the process whereby chiidren learn 
their, native language.- An intuitive grasp. of-syntax.is 
sought following a great deal of experience manipulating 
theses tructures. Ausubel, (19604, p.-422) reels that this 
type of learning is suitable for very young children, but 


is wasteful and unnecessary in dealing with older learners 


1 
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who are perfectly capable of understanding the more 
abstract syntactic ideas. He goes on to say that the 
deductive use of grammatical generalizations is decidely 
more efficient in learning the foreign language since the 
generalization and the application of it are transferable 
from, Thesbeginnineg of spractice: 

in@arsftudy;-at Purdue, in ithe, fall of 1965 Chastain 
and Woerdehoff (1968) compared the audio-lingual and the 
cognitive code-learning methods with two groups of Spanish 
students. One group did not do significantly better- than 
the other, but.the results-did favor the cognitive group. 
It was felt that the deductive presentation of structure 
freed more class time for contextual practice. “It seemed 
that utewase this typesofapractice in manipulating structure 
to express their own ideas which enabled students taught 
by the cognitive method to transfer what had been studied 
to unfamiliar contexts. The authors of this study inferred 
frem-the results that the deductive presentation of: 
Material-was- superior to inductive presentation, that 
analysis was superior to analogy, that drills stressing 
understanding were superior to pattern practice, and that 
Usmiirer auiestive mensespfittethe istiidy to fpymatervalgfrom.the 
beginning was superior to the natural order of presentation. 

Avustudy by Politzer (1967) at Stanford reached 
conclusions similar to those in the study by Chastain and 


Woerdehoff. Politzer's study found that the inductive 
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presentation of grammatical explanations was not superior 


to the deductive presentation of grammatical explanations. 


The Use of English to Convey Meaning 


The use of English in the classroom has been another 
area of controversy among teachers of foreign languages. 
Ausubel- (1964, p. 422) feels that for. the older student it 
1s unrealistic, and inefficient to bypass the mediating role 
of his native tongue, an argument which is also supported 
by Bazan (1964, p. 344). She states that for the learner 
LO ignore, his mother tongue Is not.only. ''to waste his 
Syntactic, awareness but also to obscure the many refinings 
SiecOlcepitsne Nas alpeady made. = 9"Gritiner, (1969a,"p. 163) 
takes a sensible approach in advocating discriminate use of 
English in the foreign language classroom. In this way 
English can be used. to speed up the learning process as 
iGienaseit ledds™toumore, Creative and concentrated practice 
in the. second language, The teacher must. be on guard 
since students will not--take the: target language seriously 
as a means of direct communication when they know that 


they can, fall. into English at the slightest Cit at Gud ty, < 


Prior Presentation of Materials. in) Spoken) Form 


The supporters of the audio-lingual method advocate 
the prior presentation of material in the spoken form 
because, it.is argued, this is the way children learn. their 


native language. Ausubel (1964, p. 423) questions the 
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theory that, once a child can read, it follows that he 
must observe the same sequence in second language learning, 
because once reading is learned, it can be used as a tool 
to learn new knowledge. It is unnatural to expect that 
after an individual becomes literate he will learn the 

Same way as when he was illiterate. 

Brown (1965, p. 890), who did a research project in 
a Spanish FLEX program introduced reading immediately 
because of "the inescapable fact that the student already 
has the basic features of one language system completely 
internalizedi"’ “Stern? (1964)nagrees) Stating: thatvonce 
reading and writing have been learned by the child, it is 
unreal to treat him as a non-reader. 

In ansexperiment®carried*out by Lipton. (1969) ,sthe 
auditory comprehension of two groups of gifted children in 
a Grade IV FLES situation was compared to determine the 
value Sof*the extended *préreading period, /eTheestudy 
hypothesized that there would. be no difference in auditory 
comprehension between an experimental group using listening, 
speaking, and reading activities, and the control group 
using only listening and speaking activities in the first 
year of French instruction. The major findings showed that 
the experimental group significantly outperformed the 
control group when tested on auditory comprehension. 
Liptonsconcluded'ithat®this- experiment#supported. the. theory 


held by several psychologists that better achievement 
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results are obtained when more senses are brought into 
play during the learning process. However, it should be 
pointed out, as was done by the nesearnchersséthat this 
experiment may indicate that gifted children may perform 
better under these conditions than children of more 
average ability. 
Mueller and Leutenegger (1964) in an interview 
study of foreign language dropouts learned that students 
objected to an oral approach in which reading was de- 
emphasized. In this study students again and again stated 
that they wanted to read even though they could hear the 
sounds well. Students of the present generation appear to 
have a’ greater dependence on visuals than ever before which 
may cause overdependence on reading. Carroll (1969, p. 229) 
has observed that students in the Pennsylvania Research 
Project who were in the classes where the functional: skills 
were stressed had a greater tendency to desire more emphasis 
on formal grammar, reading, and writing. Grittner (1969a, 
Po 2458):.asserts that-it.is unrealistic to'expect students 
to adjust readily to a course that expects them to rely 
solely upon listening and speaking especially when a 
prolonged prereading period has no research to back it up. 
Bazan (1964) quotes several psychological studies 
to back up her statement. that a verbal-visual cue may 
IttGnacts tO produce. betten ie arnan go pcandiesaysirthat, ith comld 


be hypothesized that the written word could act as a 
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reinforcer of a spoken utterance. 

Belasco (1965, p. 483) indicates that under the 
audio-lingual method students can often send but cannot 
receive utterances properly from native speakers in a 
natural situation. He says that the student is not 
always equipped with a solid structural stockpile of 
internalized patterns, and that the. acquisition of true 
audio-comprehension may be the key to achieving a high 
degree of development in other skills. Immigrants may 
never learn to read or write:but learn. to speak a. new 


language after hearing and understanding properly. 
II. MOTIVATION, INTEREST, AND ATTITUDES 


The way motivation affects the learning process must 
iotebemoverlookedfeven™ though 10 1sediltticuit tosassess 
properly. Do students work hard because ,they enjoy school- 
work, or do they enjoy. schoolwork because they are 
Peasonavlvesvuccesstuleatyit?’. Thussas the. ditficulty one 
encounters when discussing motivation. The classroom 
teacher has the responsibility for making the student 
successful in the second language by giving him experience, 
iimoupplyingecOrrecteanswers. “Repeated farlure=leads ito 
resentment, disinterest, and negative attitudes which often 
Cannot. be changed by the best efforts. of future foreign 
language teachers. It would seem that learning which leads 


to successful performances before fellow class members 
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would build up the confidence necessary for face-to-face 
communication in the second language, and cause the 


student to exert maximum effort. 


Related Studies 

Pew xvesearchers agree with Carroll (1963, p., 1089) 
who reported that a person's likes or dislikes for study 
of a foreign language were unrelated to aptitude or achieve- 
ment. He says, "As long as learners remain cooperative and 
actively engaged in learning, whether they want to or not, 
motivational differences will not make much difference in 
achievement." 

Politzer (1955-54) Pimsleur (1964), and=lambert 
(1963) have all shown the importance of interest and 
positive attitudes to bring about proper motivation. 
Indeed, Lambert.states that the student’s attitude toward 
the culture of the language he is learning is the crucial 
factor intduencing his: achievement. His research indicated 
that people who have the most favorable attitude toward a 
group whose language they are studying will have the least 
difficulty in learning the language. This was shown in a 
study by. Lambert and.his associates (1963; p. 177) -who 
compared groups of students .in Maine, Connecticut, \and 
Louisiana. to investigate the. importance of,social attitudes 
toward ''the other" language group, the majority and minority, 


and motivation to learn the language. At the same time 
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they were investigating the importance of intellect and 
language learning aptitude. Lambert reported that "two 
independent factors underlie the development of skill in 
learning a second language: an intellectual Capacity and 
an appropriate attitudinal orientation toward the other 
language group coupled with a determined motivation to 
learn the language."' 

Lambert (1963, p..155), who bases his "social- 
psychological theory" of language learning on.experiments 
carried out at McGill University, feels confident that those 
who are learning a second language most SUuCce sseiuil ly stende-to 
identify with members of the other language group, and 
gradually accept their patterns of behavior for themselves. 
Thus, the attitudes this person has toward those whose 
language he is learning become extremely important, and 
asisaisit ori hinder, his metivation.to learn. The attitudinal 
orientation may be either "instrumental" or "integrative". 
Instrumental motivation may be described as the desire to 
learn a language for its practical value as a tool to the 
student, whereas integrative motivation may be defined as 
the desire to be more like the other language group 
linguistically and culturally. Lambert found that more 
successful learners possessed this latter type of 
motivation. He also noted that some learners were motivated 
to learn a second language because they felt dissatisfied 


with their own cultural group. Of course, this researcher's 
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studies in Canada have been limited to the Montreal area 
which, as far as second. language learning is concerned, is 
quite different from other regions in this: country, 
Studies which could replicate his work in other parts of 
Canada, would possibly provide very different results from 
those found in Montreal. 

Ford's study (1957) of junior high school students 
illustrated that their performance was clesely* related: to 
age and sex roles. Boys at this age are concerned with 
establishing themselves as males. Parental interest in and 
aspirations for their children were found to have a power- 
ful influence on work in school. This is certainly borne 
out, by Gardner (1960) who found that parents with positive 
attitudes toward the French language and sympathy toward 
the French-speaking community passed these traits on to 
their.children, 

Reinert. (1970), reporting.on a 1968 study. concerning 
the reasons given by students for taking a foreign language 
and the values: they felt foreign language study had for 
them, found. that most,students. do not enroll in fereign 
language courses because they desire to. learn the. language 
and culture of.another group. Over one half.of the 
students surveyed indicated. that they were.taking it..for 
celiege credit, and-once. this’ was dene they would.:not be 
doing any further study in this field. késs than one, third 


of these learners originally enrolled because of any kind of 
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interest in languages. Travel to other parts of the 

world is often listed as one of the important: practical 
reasons for such study, but only about ten percent of 

these people considered this reason as worthwhile. The 
figures show that the majority were not pursuing the study 
of a second language because they wanted to but because 
they had to. Strangely enough, these students did not feel 
such study was unimportant. Nearly forty percent believed 
it should be required of everyone. However, this survey 
indicated that they felt two years. study of a. foreign 


language was sufficient. 


Boredom in the Classroom 

Boredom is the great enemy. of the foreign language 
program. The drill and repetition required with the audio- 
lingual method become quite ineffective unless the student 
sees some practical way of putting the language to use, 
according to Wardhaugh (1967). 

Mirsky, (1967, p, 1) states. that-FLES classes are 
especially subject to boredom, because of the,fact..that -they 
are limited by, the scope. of their immediate.goals. He 
advises that the teacher must be constantly on guard 
against this problem since, ence it.has set in, the- teacher 
WhiimocC Naradaput~to regain. the interest. of the. class. Thas 
cails for variety of teaching techniques: and a rapid pace 


of presentation. Mirsky. also maintains that much of the 
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trouble lies with authors and publishers of materials who, 
in spite of impressive advertisements, have used the same 
old approaches in their new texts. Few of the dialogues 

appeal to the separate interests of boys and girls. All 

of this means that the teachers have to be very sensitive 
to the moods of their classes and must glide quickly from 
one activity to another when it is perceived that interest 


is waning. 
IIIT. CONCLUDING STATEMENT 


Few of the problems discussed have simple solutions. 
Grittner.(1969b) observes that there.is little. in- the: new 
approach to foreign language teaching which can be proven 
to be superior to that which went before. He asserts that 
tieLnem@l smanma llLormatesapproach which consists of 
concentrating on objectives and being permissive as to how 
they are reached and upon which theory of language learning 
they are based. Sometimes an inductive presentation is 
effective and at ether times a deductive learning experi- 
SHGemusmbesSt.e Garroll, (1963, p. 1090) ,has stated the 
problem most,.teachers. face..and for which they must try to 
Pies OLUti Ol MHCwSdyS 0.0. v thesanew methods of.teach- 
ing languages almost invariably stimulate students during 
GicmcaGlyestageseOralNStruGce1on; Effective means, of Lfore- 
Stauuing thestediumeanduetatigue that eften set in at later 


stages have not been discovered.'"' It seems obvious that a 
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great deal of the success of the foreign language program 
depends on the teacher. Good teachers can achieve good 
results regardless of the method, and yet good methods 


certainly will facilitate.the-task, 
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CHAPTERS OTT I 
THE’ DESIGN OF-THE STUDY 


In this chapter the design of the study is presented 
in detail. Included are descriptions of the instrument, 
the setting and population, the training of the French 
teachers in the methodology of the course and the ty pesro. 
French classes, the gathering of the data, and the treat- 


ment of the data. 
I. THE: INSTRUMENT 


As was explained earlier, the purpose of this study 
was to obtain the opinions of students regarding a 
particular French course, and their attitudes toward the 
French language and those who speak this language. Since 
no satisfactory instrument was available for this purpose, 
a questionnaire was devised. 

Accordingly, a pool of items was drawn up which 
would examine areas of interest to the study. These 
included items pertaining to the VIF course generally, 
attitudes toward the French language and French-speaking 
people, opinions of the delayed introduction of reading 
and writing, possible grammar problems, the effect of 
repetition and its usefulness, and the time devoted to 
liberated dialogue in the second language... 


As a check on the validity of these items, they were 
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submitted to several professors, supervisors, teachers, and 
graduate students, all involved in and familiar with second 
language instruction as it relates to the VIF course. These 
individuals were asked to check the items and give their 
criticisms and suggestions for improvement. For the pilot 
study fifty-four items were selected. These appear in 
Appendix A. 

This questionnaire was administered to two VIF 
classes at Concordia College in Edmonton. This involved 
forty-five students in Grades X and XI. Copies of the instru- 
ment were also distributed to ten students of junior high 
school age who were taking the same course in the Public 
Schools of. Edmonton. Both groups were encouraged to write 
impressions or observations on any of the questions or to 
make comments or suggestions at the end of the question- 
naire. * The responses of these students.,.were then 
processed in order to locate items which caused difficulty 
or. confusion. Certain questions were reworded, others 
were deleted, and some new questions were added where it 
was felt that areas had been inadequately covered. The 
final questionnaire containing fifty-seven items appears 
in Appendix B, 

Questions rather than statements were selected for 
the instrument. in the hope that questions would elicit more 
response from students of the junior high school level.. 


Various response scales were considered but a simple -- 
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YES, UNDECIDED, NO -- format was decided upon because it 
seemed more appropriate for the grade level of the students 
in the study. In addition, this response scale adapted 
well to the use of IBM 1230 machine scored answer sheets 
which were used with the final fifty-seven item question- 


naire. 
IIl.°- SETTING AND:.POPULATION 


The study was concerned with the Grade VII, VIII, and 
IX Public School Board of Education students of Moose Jaw, 
Saskatchewan, who were enrolled in the VIF course in the 
spring of 1970. The study was restricted to the Public 
School students because students of Grade IX enrolled with 
the Separate Schools were not taking the VIF course. It 
was not possible to include senior high school students of 
the city in the study since: they were not involved in an 
audio-lingual approach to the learning of French,.and would 
obviously have quite different views about their French 
program. 

The city of Moose Jaw was selected because this is 
the system with which the investigator is most, familiar 
and in which he is most interested. However, the results 
of the study should have fairly wide application for the 
Prairies because the nature of this city and the background 
of the students are similar to what might be found in other 


parts of Western Canada. 
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Moose Jaw has: several small industries, is a 
divisional point on the mainline of the CPR, and, like many 
Prairie towns, serves the surrounding farm area which is 
chiefly devoted to wheat-growing. There are four, high 
schools and fifteen elementary schools in the Public and 
Separate systems which have almost nine thousand students. 
A good cross section of students from business, professional, 
and working class homes can be found in the schools. There 
are no zones in the community which could be classed as 
very poor, nor are there any exclusive areas. There are no 
large concentrations of people from any one ethnic back- 
ground, and so it may be expected that the attitudes held by 
the students ought to be fairly representative of others in 
many parts of the three prairie provinces. 

Since French is a compulsory subject in the Province 
of Saskatchewan for students: of Grades: VII, ‘VIII, and IX, 
all of the students from these grades were administered the 
questionnaire in the ten schools where the VIF course is 
effereds-*This*involved 1,207 studénts*in® forty-five 
CYasseS= = Titty -Ninewsstudents an tworclasses=were= in*a 


semestered program. 
III. TEACHERS AND THEIR CLASSES 


During the administration of the questionnaires 
interviews were conducted with the eight. teachers who were 


employed at that time by the Moose Jaw Public School, Board 
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of Education to teach the VIF course to the junior high 
school students. . Four of these teachers were very familiar 
with the VIF course Ses because they had learned French 
by this method or had taken courses in preparation for 
teaching it. The other four teachers. had received general 
French courses at the University level but no formal 
training in the method, nor was any form of in-service 
training available in.this- particular area, 

With one or two exceptions the teachers were follow- 
ing the VIF method as it is recommended by the publisher. 
Deviations from the method were chiefly by those who had 
not had.any.formal training .in.it., These.deviations 
consisted of leaving out. some phases of the lesson such as 
the introduction of reading and writing before they were 
called. for.in the lesson schedule, the use of. group 
repetition in place of individual repetition, the use of 
English to convey.meaning, and the failure to use the tape 
recorder consistently as a model for pronunciation, 

All of the teachers had some classes which were too 
large for an audio-lingual program to. operate effectively. 
Indeed, very few classes had fewer than twenty students. 
The typical class had between twenty-five and thirty-five 
students, A few. of.the teachers had as,many.as thirty-six 
to forty-two students in one,class, All of these.teachers 
were..of the opinion that under. such cenditions it was. very 


diffiacult.to achieve-satisfactory results,... The. shortage 
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of time for French and the manner in which it was 
distributed was another handicap for some of the teachers, 
Timetables varied from 105 minutes per week divided into 
three thirty-five minute periods to 160 minutes per week 
divided into four forty minute periods. A number of the 
teachers felt that they had insufficient time to cover the 
course, not to mention additional activities which might 
have been included for the sake of variety and interest. 

As could be expected the manner in which the 
individual teachers conducted and controlled their classes 
varied considerably. Some of the teacher maintained very 
Strict discipline, some tended to have a relaxed atmosphere 
where favorable learning conditions existed, while others 
had so little control that the noise level would have. 
prevented students from hearing the lesson properly. It. 
appeared that some students held their teachers in high 
esteem, and had developed a favorable attitude toward the 
French course because of this. Conversely, other students 
appeared to exhibit a negative attitude toward the course 


because of their lack of rapport, with the teacher. 
IV. GATHERING OF THE DATA 


The questionnaires were administered in each of the 
forty-five classes by the investigator with some assistance 
from the French teachers involved. After a brief 


explanation of the purposes of.the queStionnaire, the 
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Students were each handed the questionnaire and answer 
sheets., These materials had corresponding numbers stamped 
on them previously, and while these were being handed to 
the students a note was made of the number beside the 
student's name. This enabled the investigator to enter the 
student's placement as to achievement in the course for 
each class at a later date. The students were then asked 
to indicate on the answer sheet whether they had studied 
French previously or had started the VIF course subsequent 
to Grade VII. These students were later eliminated from 
the study in an attempt.to keep the sample as homogeneous 
as possible, After the students had indicated their grade, 
school, and language spoken at home, they were asked to 
indicate their responses to the items of the questionnaire. 
They were encouraged. to write observations and impressions 
under any of the questions and additional comments or 
Suggestions at the-end of the-questionnaire. 

While the students were replying to the questions, 
the. teacher was asked to give an estimate of the student's 
achievement in the course. In most cases this consisted 
ef*the results ef the Easter tests. given. several.weeks 
previously. These marks: were’ later ranked for each.class, 
divided into thirds, .and entered on, the answer. sheets by 


the. investigator. 
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V. TREATMENT.OF THE DATA 


When all of the necessary information had been 
transferred to the answer sheets, they were processed by 
the optical scorer. The comments and suggestions on the 
questionnaires were recorded and grouped according to topic. 
These may be found in Appendix C. 

In order to get.a better overall. picture of the 
response pattern certain items which cover. the same. area 
were clustered. The first-:of these clusters is cencerned 
with student attitudes toward the French language and those 
who speak French. Others refer to the time available for 
free expression in the language, the problems of grammar 
comprehension, student. preference for reading and writing 
Pititereimetne schedule ot lessons, meaning ditticultaes, 
boredom, caused by repetition, and the usefulness of 
repetition.. The shades of meaning in.each of the questions 
made’ it.difficult te cluster too many items together,.but 
iteseemed that this procedure,was valuable fer certain 
tepics. 

Since the design of the study was conducive to a 
nonparametric.statistical treatment, the NON@9 computer 
program was used in the analysis of the data. This program 
VLedds sclid=square Ga and two measures of association 


ter typographical reasons, the proper Greek symbols 
have not been used in Chapter IV or.the tables. 
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Suitable for this study, gamma (V) and Pearson's 
contingency coefficient.(C).° The XG Ces tand thenG 
measure of association are described fully by Siegel 
(1956). Vis a statistical measure of association which 
theoretically may. vary between 1 and -1. It indicates 
how much more probable it is to get like (concordance) 
than unlike orders (discordance) in two classifications 
when two individuals are chosen from the population. A 
more complete description is given by Goodman and Kruskal 
(2964)8 

Sorting the data cards which were produced by the 
optical scorer was the final step before the analysis. This 
eliminated students who had not begun the VIF course at the 
beginning of Grade VII, those who had studied French before, 
and students who came from homes where French is spoken. 
There were 290 in these three categories leaving 917 for the 
computer analysis. 

The: analysis*may® be’ divided! into three parts: (1) 
the analysis item by item as they appeared in the question- 
naire, (2) the analysis of the clustered items, and. (3) the 
analysis of responses by students of VIF-trained teachers 
compared to those.of' the non-VIF-trained, teachers. In 
both (1) and (2) a comparison was made of the responses by 
grade as well as a comparison of the top, middle, and 


bottom thirds of classes-on the basis of achievement. 
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CHAPTER IV 
THE RESULTS AND DISCUSSION 


The results of the study are presented and discussed 
in detail in this chapter in three sections: (1) the 
analysis of the questions item by item, (2) the analysis of 
the clustered items,<and (3) the analysis of the responses 
of students taught by VIF-trained teachers compared to 
those of the non-VIF-trained teachers. In each case the 
material iS cempiled in tabular form. The tables may be 
found in Appendix D. 

For the interpretation of the tables the following 
guidelines are given: 

1. -The chi-square (x?) test 1S considered signifi- 
Cantratathe-.01 level, 

2. As a rough estimate for this study only a value 
of .25 or- greater for the contingency coefficient (€) will 
be considered indicative of.a strong relationship, iand'a 
value of less than .15 will be considered weak. Any value 
between these two figures will be referred to as a moderate 
level of relationship. However,:whether the relationship 
is statistically significant or not depends upon the value 
of ge Where x? is Suignig weanty  C as stenistiicant) 

S-ormimilarly, a»value for gamma (V). of .30:0or greater 
will be considered as high association, and a value of less 


than .15 will be considered as low association. Any value 
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between these two figures will be referred to as a 
moderateslevelofsassociationy *Asvalue of «-.30%or greater 
will be considered as high counterassociation, and a value 
of less than -.15 will be considered as low counter- 
association. Any value between these two figures will be 


regarded as a moderate level of counterassociation. 


I. ANALYSIS OF THE QUESTIONS 


Ques tCLonelse should valiecanadians know how to 
spea rench*% 


The use of this question was an attempt to obtain an 
indication of the general attitude of students toward the 
use ©&ithegrren¢hslanguagesinrCanadayelTablesiseindicates 
that 48.5 per cent of the students answered negatively, 
whereas only 36.5 percent were in favor of all Canadians 
knowing how to speak French. Students' written comments to 
this question indicated that there is considerable 
Opposition to having French a compulsory subject as is the 
case for all junior high school students in the Province 
of Saskatchewan. Nevertheless, many students indicated in 
their written observations that if a person wishes to study 


the French language,. the opportunity should: be‘ available. 


Grade, A tc Vea buCw@UeOU slomoua Ul sitiGa labyerssle tidied 
Gaitepeyond the ,Ul Tevel. A GC value of (18 shows that a 
moderate. level of relationship exists. A V value of .26 


shows a moderate level of association between grade and 
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response which means that the Grade VII students were more 
likely to answer affirmatively than the Grade IX's. It 
would appear from these figures that a greater number of the 
Grade VII's compared to the Grade IX's: felt more. idealistic 
and enthusiastic about the study of French, whereas the 
students of Grade VIII and IX were beginning to lose some 

of the fascination that second language study may have held 


for them formerly. 


Achievement level. A ‘G value of 442. 4e1s@statisti- 
cCallytsignificantebeyondithe s0lelevelievAlCovaluetofal21 
indicates that a moderate level of relationship exists. 

A V value of .28 shows a moderate level of association 
between achievement level and response which means that the 
top third of the students were much less opposed to the 
question than were the low achievers. The fact that more 
of the successful students favored the idea that all 
Canadians should speak French would imply that success in 

a language fosters a favorable attitude toward it. This 
elite group of students may feel that they, in particular, 


need to know how to speak French, 


QUES trons 2-5 Do you like to speak French whenever 
you get a chance? 


Responses to this question were probably influenced 
by attitude toward the language and ability or success with 


itv lables ii showsethat-50.9>percent of the total sample 












Bt 


Fa . 


stom ora etmebuse ia more" 


hoc: — as 


$1 .a'KT sbexd oft ces yldvks 
i . bead po 
ant to Tednan saa & dent 7 . wore See 
siteilsebt ‘etm Let: 2"Xl. obsrd ie fa 
shad 2soTsnw donor to; ybuta odt Than 
amoz szof o3 ei stew XT Ane TEV" 





,adeine qideanotisiet® to Level one epremes 
moideioozes to Lfovel sterebom s ewode BS. (oar. 
edd ‘telle eneem. Hoisdw senoqeet bits evel snensvesibe alleen - | 

ad of DERAES ezef dovm STW MRC ) 


Sromaedt 255 siT  2tevetdos wol 5A7 $18 

» pepansg 
. 

eidT .3i brswos sbvsis3e) stdarovrst 5 2193 20% 

ews 


: saa 














{is teds sobt ott berovst etnebute ft 
ME e2sdoue Jsdt xigat bivow domes] ne 


wtelusittsq ai exeds tsdd [99% em atnb 


.donerd songs 03 

. He 7 7 oe 

syenedw dons a deoge 2+ ALL WOK 
_ 


a a> | 


besneutint hina a. 
“dtiw eeezoue 10. Ne 


stomge tas0s 2As 


by) 


did not like to speak French whenever there was an 
opportunity compared to 33.5 percent who did. Written 
comments on this question revealed that some students used 
French as a novelty with their friends or family, -buty asi a 
rule, the largest percentage of them did not use the 


language outside the classroom to any worthwhile degree. 


GradezeaA x? Value ot 23,9) tse statistically Signi fi- 
cant beyond the .01 level. A C value of .16 shows a 
moderatesicvel of relationship. exists... A V-valuel of .21 
reveals that there is only a moderate level of association 
between grade and response which implies that the Grade IX 
Students were more likely to answer negatively than were 
the Grade VII's. One might have expected a larger number 
ofthe Grade IX students to have answered in the affirma- 
tive than was the case, since they should have been more 
capable of handling the language than the first year 
students. However, speaking French for someone who is more 
familiar with the language may mean a very different thing 
than it does to the novice.. The new student in the language 
may regard greetings or other simple forms as "speaking 
the language'', whereas those who have reached a more 
advanced level. may realize that some degree of fluency is 


expected before qualifying as a speaker of the language. 
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indicates that a moderate level of relationship is present. 
A V value of .27 shows that there is a moderate level of 
association between the two classifications in the table 
which means that the lowest achievers were more likely. to 
answer negatively than were more successful performers. 

The results for achievement level are what might have been 
expected. The more able students would be more apt to make 
use of their opportunities to speak French simply because 
they possess greater confidence than those who achieve less 


well. 


Questiond3s redo you like French more than other 
Subj eets: 


The figures for this question, recorded in Table III, 
show that 76.1 percent of the students indicated that they 
didsnoteprefer French, tovother subjects compared to 14. 3 
percent who replied that they did. Presumably, the group of 
respondents who answered affirmatively have a very positive 
attitude toward the language, but this does not necessarily 
mean that all those who answered this question negatively 
hold a negative attitude toward French. Many students in 
this second group may rate-French.high on their list of 
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.09 reveals a low level of association between grade and 
response which means that Grade IX students were somewhat 
more likely to answer negatively than were Grade VII 
students. Since French is a new subject for the Grade VII 
Students, there may be a tendency for a larger percentage 


Of them to prefer this subject. 


Achievement level. A x4 value ofr2758uisastatisti- 
callytsioni ficant.beyondethe@e0lelevel. hA Cavalueho£t £17 
shows that a moderate level of relationship exists. AV 
value of .30 represents high association between achievement 
level and response which means that the low achievers were 
more likely to answer negatively than were the better 
students of French... Such results are what» might have been 
expected because low achieving students would not:-be as 
likely to prefer a subject in which they were performing 


poorly. 


Question 4: Would you prefer to start learning read- 
ingvat sthesbeginning of your French course: 


There was not a large discrepancy: in opinion on this 
Ques GLOn we tie eresults in=labile lV andicatewthat 39.7 per- 
Centtoir the studéentserepliedrthat they wouldiprefer-to 
Stapereagding atathe beginning of their French course 
compared to 46.2 percent who stated that they would not wish 
to do so. Reading is normally started in the second year 


of the VIF course about Lesson 10, and there is some 
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40 
controversy over the length of the prereading period. 


Grade. A xe value of 28.1 is statistically Signifi- 
cant beyond the .01- level. A C-value of .17 Signifies that 
a moderate level of relationship is present. A V value-of 
-.16 reveals a moderate level of counterassociation between 
grade and response which means that Grade VII students were 
more likely to answer negatively than were students of the 
two higher grades. The percentages in the table show that 
Opinion in Grade IX is about evenly divided, whereas in 
Grade VII a much larger percentage of the students are 
opposed to the idea of beginning reading at the beginning 
eficthemr coursiey© tl ti inayrbe possible that beginning 
students fear a new complication in their regular Troutine, 
whereas the more advanced students are seeking more variety 


because they grow weary of the sameness of the course. 


Achievement level. A x? valuertof It, 6. WsimniGit 
Statistically significant at the .01 level. <A V value of 
.04 signifies only negligible association between. achieve- 


ment level and response. 


Question 5: Do you. believe French. is a.useful 
language in today's world? 

The figures in Table V disclose that a large pro- 
portion of the junior high school students sampled felt 


that French held a place of importance among the languages 


of the world. There were 66.4 percent of the respondents of 
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this opinion compared to 17.1 percent of the Opposing 
view. However, these results do not necessarily give any 
Suggestion of how useful these students felt the language 


might be to them. 


Grade.» A x? value of. 14-4risnstatisticaliy sapgnifi- 
cant beyond the .01 level. A C value of .12 reveals that 
only a weak relationship exists. A V value of .17 denotes 
a moderate level of association between grade and response 
which means that Grade VII students were more likely to 
answer affirmatively than were students in the two higher 
grades. The fact that the Grade VII's were slightly more 
inclined to answer affirmatively may have been due to the 
novelty and importance which a new subject holds for 


beginning students. 


Achgevementideve lthy A Me val uch fy cbse Gea Sesitatisiti- 
malllyvisa gnicha Ganite beyondr thel« 0de levedus A.C values ofiads 
indicates that a weak relationship exists. A V. value of 
-16 suggests a moderate level of association between the 
two classifications of the table which means that the better 
students were more likely to answer affirmative to this 
(ues cCLOnechalieaweresthaseswho performed Lessiwell. The 
poorer students may rationalize their lack of success by 


indieéating that French lacks importance in the world. 
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uestion 6: Can you usually understand the teacher's 


exp anations in Frenc O vocabDu ary al iculties* 


This question was intended to inquire into the 
problems that students have understanding meaning in the 
second language. In Table VI the responses of the students 
answering "Yes" comprised 50.4 percent compared, to) 46.4 
percent answering "'No". Obviously, the responses of the 
students would have been influenced greatly by the skill 


which the teacher had used in conveying meaning clearly. 


Grade. A X2 


Vere  ote2; 0) is statistically sipnifi - 
cant beyond the .01 level. A C value of .17 reveals that a 
moderate level of relationship is present. A V value of 
-12 indicates low association between grade and response 
which means that Grade VII students were somewhat more 
likely to answer affirmatively than were the students in 
the two higher grades. Why more of the younger students 
believed they were better able to understand the teacher's 
explanations in French of vocabulary difficulties may be 
due to the simpler vocabulary in the beginning lessons of 


the course or because not as much material is covered in 


CieerirSt year. 


Achievement level. A ie VialLUGmO Lie Mis es tat Sti 
Galdynsignifiicantebeyond@the. -01 level, A Givalue of .27 
indicates a strong relationship exists. A V value of .39 


denotes high association between the two classifications 
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of the table which means that the high achieving students 
were much more likely to answer affirmatively than were 
the lower achievers. It is not Surprising that the above 
Statistical measures for achievement level are as Signifi- 
cant as they are. It is only reasonable to expect that 
the best students would have less difficulty understanding 
the explanations of problem areas than would the poorer 


students. 


uestion 7: Do you think French should be studied 
By everybody Pisa CFRae UIT ee Benge er eee 
This is another question designed to examine the 
basic attitudes of students toward the French language. In 
Table VII one may note that there is little difference of 


opinion between the affirmative and negative responses, 


41.9 and 44.9 percent respectively. 


Grade 5 aA x? Value®or 2757 Ase statistatally signifi - 
cant beyond) the! . 018 Wevel.. A C-value’ of °17° indicates 
that a moderate level of relationship is present. AV 
value of. .19 shows a moderate level of association between 
grade and response which means that fewer Grade IX students 
were likely to answer affirmatively than were students in 
Grade: VII. The reason for more’ of the Grade VIII and IX 
students feeling that French should not be studied by 
everybody from Grade VII to XII may be due to the 


realization that after two or three years of study, success 
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in a second language is not as Simple as it appeared in 
the first year of the course, The apparently more 
idealistic viewpoint of the first year students in the 


course is another factor to consider. 


Achievement level. A ne Valuesotf: 18) 4°asis tatas ti 
cally significant beyond the .01 level. A C value of .14 
denotes that a weak relationship exists. A V value of .17 
represents a moderate level of association between achieve- 
ment level and response which means that the students in 
the top third of their French classes were more laitk elev: yt 0 
answer this question affirmatively than were those in the 
bottom third. These results would Suggest that good 
performance in the language leads to a positive attitude 


toward =1¢ ; 


uestion 8: Do you usually understand the meaning of 


wnat you_ are Saying PCE ome Wier) spea ing mBenene 


Table VIII reveals that 56.9 percent of the students 
were of the opinion that they did understand what they were 
Saying in class when speaking French compared to 31.2 per- 
cent who indicated that they did not. Those who answered 
"Undecided", 11.9 percent, may have been having compre- 
hension problems as well. The fact that approximately one 
third of the students sampled felt that they were not sure 
of what they were saying when speaking should be cause for 


some concern for the teachers of the VIF course. 
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This question resulted in a large number of 
additional written comments from the students. One 
Student stated, "I think French is very boring because I 
don't really understand what I'm Saying.'' Reference to 


Appendix C reveals many other comments of similar nature. 


Grade. A x? Male mOTMI2 eisenot statistically 
Significant at the .01 level. A V value of .10 indicates 
a rather low level of association between grade and 
response which means that it was only slightly more 
probable for Grade VII students to answer affirmatively 


than it was for students in the two higher grades. 


Achievement level. A x? Value of 89.7 is statasti- 
Callywsignificant* beyond..the .01:level.. AC value of 4730 
denotes that a strong relationship exists. A V value of 
-44. shows high association between the two classifications 
in the table which means that the high achievers tended to 
answer this question in the affirmative whereas the weak 
students were more apt to answer in the negative. Such 
results may have been expected. It seems reasonable to 
assume that good students would understand the meaning of 
what they were saying in French more readily than students 
who were weak in the subject. 

lt=is of interest) to note that the number of 
students who answered "Undecided" increased as achievement 


decreased. As was mentioned earlier, this may suggest that 
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a number of students in this category could have been 


having comprehension problems too. 


uestion 9: Should all Canadians know how to 


spea ng ARSON 


According to Table IX most students, 072% Sipercents 
agreed that all Canadians should know how to speak Enpildsh, 
but Question 1 revealed that only slightly more than one 
third of the respondents were of the Opinion that all 


Canadians should speak French. 


Grade, AX: Value of 16.2 is statistically sdpni¢i- 
cant beyond the .01 level. AC value of .13 Sionities that 
a low degree of relationship is present. A V value of .19 
shows a moderate level of association between grade and 
response which means that the Grade VII's were more 
inclined to answer affirmatively than were the Grade IX's. 
It is not too clear why more of the Grade VII students felt 
that all Canadians should know how to speak English compared 
to second and third year students in the course. The 
results in Question 1 disclosed that Grade IX students were 
even more opposed to the idea of all Canadians knowing how 
to speak French than were students of Grade VII. It may be 
possible that the idea of compulsion to learn any second 
language is less appealing to older students. French is 
compulsory for junior high school, students in the Province 


of Saskatchewan. 
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Achievement level. A af Va live go-fetlitn-14i cite) Ist atiins tii 
cally significant at the .01 Jevel. A C value of .12 
denotes that a weak level of relkatwonsthaip is \presient of A iV 
value of .15 shows a moderate level of association between 
achievement level and response which means that low achievers 
were less likely to answer affirmatively than were higher 
achievers. The reason for these results may be that under- 
achievers in French are just as opposed to having English 
compulsory for people learning it as a second language as 


they are to having French compulsory for themselves. 


uestion 10: Do you feel that the French sentences you are 


learning will be useful in conversations in rea 1 ( 


Table X shows that 48.6 percent of the respondents 
did feel that the French sentences they were learning would 
be useful to them compared to 31.8 percent who were not of 
this opinion. A rather large group, 19.5 percent, were 
not able to express an opinion for or against. the question. 
If students feel that the material they are learning is not 
practical, efforts to bring about meaningful learning will 
WOtGEDemuleG sUCCCSoSiULss Ihereirore, at 1S important that 
teachers have sentences in the second language that are 
appealing to.their students and. that such material be 
used effectively. It is without doubt that improper 
handling of the transposition phase of the VIF lesson 
would lead students to believe that the French sentences 


were of little use to them. 
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Grade. A reg value of 27.4 is statistically signifi- 


canti beyond: the. \.0Js level. - A C value® of .17 Suggests that 
a moderate: level of relationship exists. A V value of..21 
denotes a moderate degree of association which means that 
the Grade VII's were more inclined to answer affirmatively 
to this question than were the respondents in the two 
higher grades. These figures appear to illustrate the 
greater optimism and positiveness of the Grade VII's toward 


the course. 


Achievement level. A ang Valluemofwks .Camissistatistay 
ca llysisigni facantibeyond :thers..01: levelsamAs:C value of. 14 
reveals that low relationship exists. A V value of .18 
represents a moderate level of association between the two 
Classifications of the table. The figures seem to show 
that students who are not as successful in the language as 
they might be, are apparently less likely to see the 


practical application of the material they are learning. 
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This question was included in the- questionnaire to 
determine the attitude of the students. toward people whose 
Tan guagesmiseiFrench .eywni TabiletX lyoner may note) sthatt 39.0 
percent. mep lied sYes'icompared’ to; 26%. 7*-percentwhoitreplied 
"No'', The percentage who expressed no opinion on the 


question, Was large, 34.3 percent. 
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Grade .WoA ‘e valve sof !436ers inoteustatistically 
Significant. A V value of -.09 signifies low counter- 


association between grade and response. 


Achievement level. A x4 Vialuetok, O92evVsEnot 
statistically significant. A V value of .04 indicates 
that there is practically no association between achievement 


level and response. 


Question 12: Do you want the teacher to explain the 
French grammar rules to you’ 

The audio-lingual approach to second language learning 
is based on an inductive approach to grammar. Question 12 
Was. an attempt to obtain the. feeling of students regarding 
this subject.—-The figures recorded in Table XII suggest 
that learners do want the teacher to explain the French 
grammar rules to them. There were 59.8 percent of the 
respondents who were for such explanations compared to 


ZSy7OVpercent opposedy 


Grade. A fe Valuer Otec. Zoe NO lms tatlStLcadily 


Significant. A V value of..14 represents low.association 


between the two classifications of the table. 


Achievement level. A xé vaduesoreos4- is not 
Seauisorcallyesionitvcants, A ViValue OL) .09 andicates a 
low level of association between achievement level and 


response. 
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uestion 13: Would you take French if you didn't 
ave to‘% 


The written comments of the Tesponden ts mcOmt as 
question reveal that a number of students like French 
because it is an easy credit with little homework. It is 
difficult. to say how many of the 41.0 percent of the 
Students who answered affirmatively to this question would 
be interested in the language for its own sake. Reference 
to Table XIII indicates that 43.0 percent of the students 


would not take French if they had the choice. 


Grade me cA x? Valuemorsl ls7 tisno ttstatisiticaliy 
Significant. A V value of -.01 denotes very low counter- 


association between grade and response. 


Achievement level. A x? Value Of 52.99 Ais.asiba tis ti 
cally significant beyond the .01 level. AC value of .23 
Suggests that a moderate level of relationship is present. 
A V value of .32 shows strong association between achieve- 
ment level and response which means that high achievers 
were much more likely to answer affirmatively than were 
the low achievers. These results suggest that success in 
second language learning fosters interest and motivation 


which, in turn, leads to even better success. 


Question 14° Would you prefer BOms ware writing earlier 
in this course? 


This item was included in the questionnaire because 
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in the VIF course writing is delayed until the second 

year in most cases. In an effort to remember the sentences, 
certain students make up their own version of the written 
language, and afterwards are faced with the problem of 
learning the proper script. A large percentage were 
expected to answer affirmatively to this question, =but 

Table XIV shows that the responses are almost evenly divided 
between the "Yes" and "No" category, 43.1 and 41.3 percent 
respectively. The fact that one or two teachers did 
introduce writing from the beginning of the course will 

have influenced the responses of these students to some 


degree. 


Grade. —A x? Valuer Otello. ISisestatisti cai yis dion itd — 
cant beyond’ the .01 level. A C value of .13 intimates that 
a weak relationship exists. A V value of -.14 denotes low 
counterassociation between grade and response which means 
that slightly more of the Grade IX's were likely to answer 
in the affirmative than were the students in Grade VII. 

The heavy oral emphasis of the VIF course may appeal more 
to beginning students than it does to those in their 
secendtformthirdtyeartselhus; Gaydesiresforeadditional 
variety by the more senior students may. explain the results 


obtained. 


Achievement level. A x? Value ot 6.8915 not 


Stalistacallyesdonificant. AAAV value of. .09-indicates.a 
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low level of association between achievement level and 
response. 

uestion 15: Do your parents encourage you to 

earn French? 

This question was asked in hopes of determining 
parental attitude toward French in the opinion of their 
Children. Table XV indicates that 48.4 percent of the 
respondents answered ''No" compared to 37.7 percent who 
were of the opposite opinion.. Unfortunately, from these 
figures one is unable to distinguish between parents who 
are neutral and those who are hostile toward the study of. 
the language. Many parents do not encourage their children 
in any subject area. However, this does not necessarily 


mean that they are opposed to education in general. 


Grade. A x? Values of. 3. | nsenot@sitabistical dy 
Sug ticant sacthew, 0lelevel eA Vovalue sof . 145s oni ties 
low association between grade and response which means 
that the Grade VII's were more likely to answer 
affirmatively than were students in the two higher grades. 
According to the younger students, their parents had a 
greater interest in thein study of the-second. language 
than did the parents of the second and third year. students. 
The fact that French was a new subject to the Grade VII's 


may explain why their parents showed higher interest. 


Achievement level. A x? value of 25.3 is 
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statistically significant beyond the .01 level. AC 
value of .16 shows that a moderate degree of relationship 
exists. A V value of .19 denotes a moderate level of 
association between the two classifications of the table 
which means that the students in the top third of their 
classes were more apt to answer in the affirmative than 
students in the bottom third. These results would seem 
to suggest that more successful students receive greater 
encouragement from their parents than do less successful 


students. 


Question 16: Are the filmstrip pictures helpful for 
explaining the meaning of the sentences’ 
Sincesthesfilmstrip pictures play an important and 
essential role in the VIF lessons, certain questions were 
included in the questionnaire to ascertain the feeling of 
the students toward this aid.:. Table XVI reveals that 80.7 
percent of the sample felt that the filmstrips were useful 
for explaining meaning compared to only 11.5 percent who 
disagreed with this view. One student wrote that the film- 
strip pictures were helpful, but that the time devoted to 
the explanation of meaning was too short. It may be that 


teachers do not always exploit this tool sufficiently. 


Grade, A x? Value) Of~19 1.5: 1s istatistically signifi- 
cant beyond the .01 level, A C value of .14 reveals that a 


weak relationship exists. A V value of .24 denotes a 
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moderate degree of association between grade and response 
which means that the Grade VII's were more likely to answer 
affirmatively than were the two higher grades. An 
explanation for the above results may be that beginning 
students are probably much more dependent upon the filmstrip 
pictures than students who are more advanced in the 


language. 


Achievement level. A x? Valiue-"o fel6'; 61's est ats bi 
Cally significant beyond the .01 level. A C value of .13 
intimates that a low degree of relationship exists. AV 
value of .24 shows a moderate level of association between 
achievement level and response which means that the top 
achievers were more likely to answer affirmatively than were 
the low achievers, If students see little value in. the 
filmstrips for conveying meaning, they will probably be 
less likely to achieve well since the pictures were 


intended primarily for this purpose. 


eee 17: Would ae like to visit Quebec on a 
OPYdays i SCUmCOULCs 


The*intent-of this "item wasi*to “learn. ofstudent 
attitude toward the French language and the people who 
speak ite" Table XVIT shows “that 67,9 percent ‘of the'fsample 
was in favor of visiting Quebec on a holiday compared to 
20.1 percent opposed. Some students wrote that they would 


like to visit Quebec as long as someone paid their way. 
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Whether this can be interpreted as a favorable attitude 
is uncertain. Other students indicated that they would 
not be able to visit this province because they did not 
think they were fluent enough in French. Such comments 


would not likely be the result of unfavorable attitudes. 


Grade > 820A x? valuesor Ol +7 Vis¥niot*statistically 
Significant. A V value of .02 reveals practically no 


association between the two classifications of the table. 


Achievement level. A x2 Ofel) + Seusenot Ss tants tae 


Cally signiticant.at-the .01 level. A V value of .14 
represents a low degree of association between achievement 
level and response which means that high achievers were 
somewhat more likely to answer affirmatively than were 
lower achievers. High achievers would probably be more 
anxious to practice their newly acquired skills with 
native speakers of French than would the poorer performers. 
Question 18: Do you. get aa Classmcime Lor pracei1ce 

your French on topics whic 1rrer from those in your 

essons? 

Item 18 was designed to inquire into the use made 
of the transposition phase of the lesson or the 
possibilgties for the development of liberated. dialogue 
in the second language. The figures of Table XVIII disclose 
Dvdteonly. 20, s8percent Of=the respondents felt that they 


did have enough class. time to practice their French 
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conversation compared to 58.3 percent who held the opposite 
view. It should be pointed out here that most of the 
teachers indicated that they were not allowed sufficient 


time in the schedule to cover the course properly. 


Grade, A 4 walueyot. 21, 0ras.statistically signifi- 
cant beyond the .01 level. A C value of .15 suggests that 
a moderate level of relationship is present. A V value of 
.20 denotes a moderate degree of association between grade 
and response which means that Grade IX students were more 
likely to answer negatively than were the Grade VII's. 
These results probably imply that, once the basic essentials 
have been mastered, considerably more time is needed for 


the more advanced students to practice the language. 


2 Value: Ol04 sO senor 


Achievement level. A X 
Statzactlcally ssignitacanec., AV value of -.07 Sieniities 
that there is a negligible degree of counterassociation 


between the two classifications of the table. 


Question 195;Do your wpanents. feel tihad studying French 
1s a waste of time‘ 


According to Jable= xXIX, ‘only, 10.2 percent of the 
parents thought. that the study of French was a waste of 
time, inpsne opindony,of thee students ,..compared,. to, more 


than sixty-seven percent. who did not feel this way. 


Grade. A e value of 9.8 is not statistically 
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Sisniticantiat thes 0lelevele A.V. valuecofi =206 indicates 
a very low degree of counterassociation between grade and 


response. 


Achievement level. A fe Valuetotel5,5 “tsestatis ti 
Cally significant beyond the .01 level. A C value of..13 
denotes that a weak relationship exists. A V value of -.14 
represents a low degree of counterassociation between 
achievement level and response which means that low 
achievers were somewhat more likely to answer negatively 
than were high achievers. The large proportion ‘of: 
"Undecided" responses for the lowest achievers, 30.0 per- 


cent, makes it difficult to interpret these results. 


Question 20: Do you find that time Passes squickly jin 
youre hnenchicJlass « 


Twenty-nine percent of the respondents agreed that 
tinespassed quicklysinatheireFrenchaclass .aseindicated in 
Table XX, Fifty-nine percent disagreed with this 
observation. Of course, these results do not: necessarily 
mean that fault lies with the VIF course. The manner of 
presentation by the teachers would likely influence, to 


delareesdegree, the typesoraresponseea given, 


Gia cens a x? V4lLUC TO. 4008s. Statistically signi f£1- 
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Wedwetelationsnip exists. A V value of .18 is indicative 


of a,moderate level of association between grade: and 
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response which means that the more advanced students were 
more likely to answer negatively than were first year 
students inathencounsesakOnelreasonhfor ithisesituation Vis 
the likelihood that the novelty of a new subject had not 
workroff for.the Grade. VII students. It is also possible 
that as the course became more demanding and rigorous, the 
less serious minded students would have gradually lost 


interest. 


Achiévement -level.s iA x? value of. LZg8ecisinet 
statestreallycsrgnificantpatstheh. 01 level. ehAiVevalue,of 
.17 denotes a moderate level of association between achieve- 
ment. level and response which means that the better students 
were less likely to answer negatively than those who were 
less successful. Undoubtedly, the latter group was more 
easily bored by a course in which they did not excel, and 


accordingly, they found that time passed.very slowly. 


Question 21: Are you studying French because it may 
some day be useful in getting a good job? 

The figures recorded in Table XXI show that nearly 
half of the students replied that they were studying French 
because of the practical value it held for them. Since 
French is a compulsory subject in the Province of 
Saskatchewan, the results for this question may not have 
the same significance that they might have if the subject 


were voluntary. 
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Grade.” A ee Vid ee Ot Ove els so Calls ta cal. y 
wow Gano beyona tne .Ui= level. A Cc value of t13 
suggests that only a weak relationship is present. A V 
value of ~-.03 signifies very low counterassociation between 


Piesiwor Classis icaraons. am the. table. 


Achievement level. A ee Value. OF Ml (ee is 
SuetletuCdiiy SIgiiticant beyond tne .Ul level, A C value 
Otewi¢ Indicates thacwasweak relationship exists, AV 
Value Of .15 denoves a moderate level of association between 
achievement level and response which means that the more 
SUCCCos TUS GUCENtSILeNGeUstOsdnswer ditlimauvivedy. | such 
students may answer in this manner because they are able 
cOmocCeomeNneCe DOSS IDa LLtY Or USinee Frenchy ins some stuture 
DUSeurOlee = Lesce SUCcCeSonUTe scUdentSs=prODapmyesee litle 
Bicol uioodwOle bills eventuality. 

Question 22... ls it amporntant, to develop; a, good French 
pronunciation? 

Veeco Ril ClO dUCmAX I | eOGculcdle se Vel ly ape Lcelt 
of the sample agreed that the development of a good French 
DGrOnuUnclavLon 1S important. That such a large majority 
Oretie students were Of this Opinion 1s encouraging since 
the success of an audio-lingual program would doubtlessly 
be undermined if most students disagreed with this 
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Significanteatethe 01 level...A V value of+.13.shows 
only a low level of association between the two classifi- 


Gations.of athe -table. 


Achievement level. A X? Vaiue of 47.7 15 
Statistically significant beyond the .01 level. AC value 
of .22 signifies that a moderate degree of relationship is 
present. A V value of .36 shows high association between 
achievement level and response. This means that the better 
students were much more likely to answer in the affirmative 
than were their less successful classmates. Such results 
are only logical since pronunciation is normally one of 


the factors tested when measuring achievement. 


ues Bion 123%eWould...ou-like more sopportunities.to 
speak French with other students in the class? 


Affirmative responses to this question may be 
indicative of a positive attitude toward the language, at 
licactmcOnesomesextent, An examination of) lable sxx iit 
reveals that the affirmative and negative responses were 
Practically the same, siightly Less’ than forty percent. 
There is no doubt that among those who answered this 
question negatively are students who hold a negative 
attitude toward the language, but the written comments to 
Chis) and, Other questions reveal.other factors, which may 
have caused students to answer in the negative.: Students 


who say they would like to converse in French but feel 
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their knowledge of the language is inadequate, would not 
have answered this question in the affirmative. The same 
might be said of students who are further advanced in the 
language than are the average class members because they 
would be frustrated by the inability of the weak students 


torrcconverse properly. 


Grade. A x? Matkne corel) <5 tus miotestapiusticadiy, 
Significant at the .01 level. A V value of .04 denotes 


very low association between grade and response. 


Achievement level. A x? Values ot LOS Us sa statist = 


Cally Significant beyond. the .01 level. A C value of .14 
Signifies that a-weak relationship exists. A V value of 

-18 discloses a moderate level of association which means 
that the better performers were more likely to answer 
affirmatively than were the lower achievers. Once again 
this appears to point out the greater interest and 
enthusiasm that high achievers have for the second language. 
taglines Uecess sDUuLl dS Upeconridences tom actual practice 


With the new skill. 


Question 24: Does the word order in French sentences 
appear sensible or reasonable to you? 


Like Question 12, this item is concerned with the 
student's grasp of grammar. as it is presented in an audio- 
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see the rationale for the word order in French sentences 
compared to 29.6 percent of the opposite view. A rather 
large proportion of. the sample, 30.5 Percents ewere slitan le 
to make an affirmative or negative decision about this 
question which may indicate that they did not grasp its 


intent properly. 


Grade. A x? value of 54.0 is statistically signifi - 
cant beyond the .01 level. A C level of .24 suggests that 
a moderate level of relationship is present. A V value of 
.20 represents a moderate level of association which means 
that the Grade IX's were more likely to answer this item 
negatively than were the Grade VII's. While the figures 
presented are statistically significant, the large number 
of 'Undecided' responses by the Grade VII's makes it 
difficult to draw any firm conclusions. However, the 
majority of the Grade IX students have indicated dissatis- 
LoccLeOlmwitimilecmianialing (Of this: part ofthe course. 


Whether their complaint was justified or not cannot be said. 


Achievement level. A x? Va IGP PO de eos Lees: 110 t 
Statistically sipgmiiicant? A Vevalue of '°07 “indirdcates* low 


association between the classifications of the table. 
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theoretical and for this reason may not have been too 
successful in determining the desired information. Table 
XXV shows that 28.8 percent of the students would like to 
continue improving their French after they leave school 
compared to 44.5 percent who indicated that they would not. 
It is likely that many of the respondents associate the 
improvement of their skill in the language with continued 
attendance “in some type of class situation. Such an idea 
would no doubt be largely rejected by students of this age 


group. 


Grade. A x? value of 13.3 is statistically signifi- 
Cant ato thee .0ladevel.+ A C-valuejof..12*shows that)a:weak 
relationship is present. A V value of .11 represents low 
association between grade and response which means that the 
Grade VII's were somewhat less likely to answer negatively 


than were the Grade IX's. 


Achievement level, A x? Values of 26g den5] statisti - 
Canliyesend fujcant) beyond! thea .0lydevel.y ALC valueyof-.d/ 
Suggests that a moderate level of relationship is present. 

A V value of .23 signifies a moderate level of association 
between the two classifications of the table. This means 
that a greater number of the high achievers were in favor 

of. continuing the improvement of their, French after leaving 
school than were lower achievers. The success of these high 


achievers appears to have encouraged a more favorable 
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attitude toward the use of the French language. 


uestion 26: Do you feel that a French rogram of 
titiscnature crs che ping you develop a good Frenc 
pronunciation: 


Table XXVI reveals that the majority of the students, 
55.9 percent, believed that they were developing a good 
pronunciation in the VIF course. One quarter of the 
respondents were not of this opinion. There may be various 
explanations for a negative response to this item. Ounwe 
a large number of students' written comments disclosed 
difficulty hearing the teacher or the tape recorder 
properly. Some indicated that the time for drill with the 
tape recorder was insufficient. Others felt that their 
Classes were too large for them to have enough opportunity 
for practice. In addition, some students stated that they 
lacked confidence in their teachers' ability to speak the 


language. 


Grade. A a value, of ZOOS’ statistically signifi - 


Cantibeyond thes.0l devel.® ‘AC value’ of 15° reveals’ that 

a moderate level of relationship is present. A V value of 
.20 shows a moderate level of association between grade and 
response which means that a larger proportion of the Grade 
VII students tended to reply affirmatively than did the 
students in the two higher grades. The generally more 
positive attitude toward’ the’ VIF course by the first year 


students seems to be the only explanation for these results. 
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Achievement level. A x? Valuésoieboanvais 
statistically significant beyond the .01 level. A C value 
of Ggiosindicatesaitthat jasstrong.relationship.exists.* A V 
value of .34 denotes a high degree of association between 
the two classifications of the table. This means that the 
high achieving students were much more likely to answer 
affirmatively than were their less successful counterparts. 
These results are very similar to those examined for Question 
22 which was concerned with the importance of developing a 


good French pronunciation. 


Question 27: Does the out-of-date style of idresis, 1n 
the ilmstrips other you? 


[INemWOrciigrOt tis stem implies sthiat tiveusty leno. 
dress in the filmstrips is out-of-date. The question was 
stated in these terms because during the development of the 
questionnaire some consultants felt that the films were 
considered out-of-date by many of the students with which 
they had come in contact. Nonetheless, consultation of 
Table XXVLil shows) that the majority of the respondents in 
Thice study so >. percent, were not, disturbed aby) thesstyle 
of dress in. the pictures. Students, who stated that they 
were comprised 36.8 percent. Doubtlessly, some moderni- 
zation of these materials would increase their appeal, but 
this is a costly process which might not be regarded 
favorably by the publisher nor by school, boards faced with 


the replacement of present materials. 
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Grade > PoA x? value of 6.9 is not statistically 
Significant. A V value of -.10 represents a low degree 


of counterassociation between grade and response. 


Achievement level. A x? Value ,Ofe5s, 281s) NOL 


Statistically significant. A V value of -.09 denotes a 
low degree of counterassociation between the two classifi- 
cations of the table. 
uestion 28: Do you become bored with an arts of the 
esson? 

Responses to this question would naturally be 
influenced greatly by the manner in which the teacher con- 
ducts the lessons. It is also possible that many students 
misinterpreted this question to mean: Do you become bored 
with any lesson? According to Table XXVIII, more than three 
quarters of the respondents, 77.7 percent, stated “that “they 
did become bored with some parts of the lesson. Only 
fFerreem percent sand *that*they “did noty “Some Pstudents 
fevearlcdmiiretiiterr wrreten Observations that just waiting for 
the other members of the class to learn the sentences caused 
boredom, and suggested that the brighter learners be grouped 


together in order to allow them to proceed at,a faster pace. 


Grade vy" "A < Valuemwoiwe4S 5915 Statistically Signiti- 
Cobeuey OlUmtnem, UlgloVvelww gnuG Value-Of .2l.Signities that 
a moderate level of relationship 15 present. <A V value of 
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grade and response which means that fewer Grade VII's 

were likely to answer affirmatively than Grade IX's. The 
increasing disenchantment of the more advanced students, 

or the fact that such learners tend to become more critical 


of presentation methods may account for this situation. 


Achievement level. A xX? Values Or se Seno t 
Statistically significant. A V value of -.08 shows a low 
degree of counterassociation between achievement level and 


response. 


Question 29: Is understanding and speaking French more 
important to you than reading and writing it 
Bas#ettkonthegaudiorslingualyapproach isithe bediert 
that the natural order be maintained in the learning of a 
second language. The figures in Table XXIX indicate that 
64.6 percent of the students: in this study believed that 
understanding and speaking French is more important than 
reading and writing it compared to only 18.4 percent who 


didenot feel, this way. 


Grade. <A x? Valueso fiel0 7/ 9s notes tatiustical ly 
Spoiled twa tecne 01 elevel. (Theav value sot. 05 ashows 
a very low degree of counterassociation between the two 


classitieations of the ‘table. 
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denotes that a weak level of relationship exists. A V 

value of .15 represents a moderate level of association 
between achievement level and response which means that a 
larger percentage of the more successful students tended 

to answer this question affirmatively compared to the 
weaker students. It is understandable that more of the 
brighter students would have answered in this manner because 
they were attaining more readily the initial goals of the 


audio-lingual approach. 


uestion 30: Does the time seem to drag when the members 
or the class are repeating the sentences after the 
tape recorder’ 

A certain amount of controversy has arisen over the 
habit formation methods employed with the audio-lingual 
approach in the learning of a second language. The use of 
Question 30 was an attempt to determine student reaction to 
these methods. Table XXX shows that 53.5 percent of the 
respondents thought time passed slowly when class members 
were repeating the sentences after the tape recorder 
COMmparedmtOesiyespercentawnho didnot think#so. »Wraitten 
comments on this item by the students were mostly concerned 
With the problem of individual. differences. Several 
students stated that they became bored waiting for other 
members of the class to learn the material, and suggested 
some form of individual grouping be devised. to speed up 


learning for those’of higher ability. 
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Grade #* A x? value of 13.0 is not statistically 
Significant at the .01 level. A V value of -.16 denotes 
a moderate level of counterassociation between grade and 
response which means that Grade IX students were more 
likely to answer affirmatively than were those in the two 
MoM rec Tadeo wel cmtactethat third year students in the vir 
course found this phase of the lesson more boring may have 
been expected. It is surprising that a higher percentage of 
the sample did not feel this way because this phase of the 


lessons not likely =the most interesting for learners. 


Achievement level. A ‘e Va luc™ Of"*2io 1S" tr0 t 
SUES alilyess oni facant.. > A Vevalue of = 90] "suggests that 
there is practically no counterassociation between achieve- 


ment level and response. 


Question (iw lSmeerenchetoOn ditt Loud peor yOU ston leawn | 


InGereCuLesmOotelablem\\\ieadilsclose: thateomly aly. 
percent of the students believed that French was too 
Cia CuUltaLOr tiem compared sLOv05.9 percent whowdid not 
think it’ was. One student.wrote that French was easy if.it 
Nasmuduphtecugitee lilt SesiecmstOebe thes core ct athe problem, 
and reveals just how important the role of the teacher is. 
Some other students indicated that the subject matter was 


not challenging enough for then. 
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Significante@at the” .0iilevel.SeASVivaluetoft->¢06lreveals 
a very low degree of counterassociation between grade and 


response. 


Achievement level. A xe Value SO <6 415.5 t ats toe 
CollversLenuercant beyond thes, JJelevel; “AsG valuesof 128 
Suen iesmtnat aestrong, relationship is present, “AV 
value of -.45 indicates high counterassociation between the 
CwOmcvassiiLicationsmomitnen table which means that’ the) hich 
ability students were much more inclined to answer 
negatively than were the low ability students. The above 
results for achievement level are what-might have been 
expected since few students would be likely to state that 


they found a subject difficult in.which they performed well. 


(HOSS one SS PE SE ee 
andtactivitiessinntheclessons ofyyour French course’ 
AccordingstoathecfiguresbinwlablenxXxx?Pd: theslargest 
percentage of the students, 44.7 percent, were of the 
Opin thatevariety, andaactivi ties were slacking inotheiy 
VIF course compared to 36.5 percent who took the opposing 
view. Two factors which would possibly influence the 
responses made to this question are the imagination of the 
teachers involved and the time available for additional 
activities. The heavy teaching loads of some teachers as 
well as their lack of experience, in certain cases, would 


also work against a more ideal situation. 
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Gradens A x? value of So .Widslstati sticaldy 
SleiuelLcantsbeyOndstne wodstevel, A C value of .20 
Suggests that a moderate level of relationship exists. 

A V value of .27 shows a moderate level of association 
between grade and response which means that the Grade IX's 
were more inclined to answer negatively than were the Grade 
Vilts. “It appears. that teachers of the students in the 
Digieneerades seilveanlwertoy tmto COver.the material or the 
Course, may tend to forget that’ variety is vital for 
Mates ges tUcCeitwIncerest. selhemsecond andathird:y car, 
Studentswo cs thescoursesare, alsoulikely to, be more critical 
alaerealistic about, their learning situation than the first 


year students. 


Achievement level... A x? valuehoied 485 lstunet 
Statistically significant.. A V value of .07 represents: a 
very low degree of association between the two classifi- 


cations of the table. 


Question 33: Do you find the learning of the taped 
sentences which accompany the filmstrips an temesit ing % 
Like Question 30, this item is concerned with the 
repetition phase of the VIF course and its effect on 
student interest. It is surprising that the affirmative 
and negative responses shown in Table XXXIII are almost 
evenly divided, 39.3 and 40.9 percent respectively. A 


larger percentage of the students would have been expected 
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to find the repetition phase of the lesson uninteresting. 


Grade se value of. 41,.4.1s.statistically signifi- 


GCantwbeyvondethes<0lLslevel. qiAyCuvalue sof .2lyindicates that 
agmoderateslevel of srelationship.existS«eacA-V value of%3.:28 
denotes a moderate degree of association between grade and 
response which means that the Grade VII's were more likely 
to answer affirmatively than were the Grade IX's. An 
examination of the percentages by grade shows that the 
figures for Grade VII and those for Grade IX are almost 
reversed. Boredom with this part of the VIF lesson increased 
rapidly between these two grades. This- growing disinterest 
is not surprising, .especially if. the more advanced students 
have been taught this phase of the lesson no differently 
€hanpthey, were awhen; first ,.being introduced.toathessounds sof 
thesnewelanguage wasstudents willpbegsabis fiedstomrepeatathe 
Sentences jas slong aas..they find git,useful -or -interes ting: 
The Grade VII's are learning new sounds, and thus, they are 
apt stOmtindsthis spart.ot. the. lesson jinteresting. olheseGrade 
IX Usaknow «the, Sounds ,carestamilian with thestopie in ythe 
lesson, and seek to learn the meaning of what is being said. 
For them to have to repeat words they already know how to 
Say appears to be a waste of time. Obviously, certain 
modifications need to be made in the repetition phase for 
the more advanced students. More manipulation of the 


structures for these learners is likely to be more valuable 
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than a lot of time spent on repetitive drill. 


Achievement level. A x2 VeanUeuO1l5.60-15 Statist 


cably=sStenitrcantaat =the: .01 levels 9A.G value of 712 
Signifies that a weak relationship is present. A V value 

of .13 represents low association between achievement level 
and response which means that low achievers were more likely 
to answer negatively than were high achievers. Disinterest 
in a subject and low achievement appear to be related 


LaAceOlsiwaccOlLaligmeOmtiescures | (Ss), 


Question 34: Do you hope to ‘be Fable to speak French 
some day % 


Mesetfortesecondslanpuage learmers devotes tomtnei: 
task ought to -be-influenced considerably by: the aspirations 
which they hold for themselves. Item 34 was an attempt to 
learneabout the =aSpirations of the students in_ this study. 
Table *XxxI1V-discloseés that +6228 “percent of “thesé:ts tudents 
hope, to be. able to speak French at some future date. Only 
18.2*percent of the respondents: feel pessimistic about this 
possibility. It is somewhat’strange to note that only 33.5 
percent of these same students stated in Question 2 that 
they liked to speak French whenever they could. The 
realization that constant. practice is necessary has not 


become apparent to many of these learners. 
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weak relationship is present. A V value of .09 denotes 
low association between the two classifications of the 
table which means that Grade VII students were more 
likely to answer affirmatively than were the Grade IX's. 
The more idealistic outlook of the first year students 
appears towbe*one reason for this situation. 

Achievement level. A X¢ value of 46.4 is 
sivatisticalilyis lens fican teibey ondethes«0lydievelie A C value 
of .22 shows that a moderate level of relationship exists. 
A V value of .33 denotes high association between achieve- 
ment level and response which means that high ability 
Students were more likely to answer affirmatively than 
students of lower ability. As would be expected, success 
in the course genders optimism for future use of the 


language. 


WUCS ELON So. 1 Saitea noes idea CO lwaltountil your second 
Car opsitu etore beginning to read in French? 

This question,e.concerning, the prereading period,,is 
Simply a restatement of Question 4, and similar results 
were obtained. » Table» XXXV' discloses that a.larger 
proportion,of the students, 44.3 percent, were of.the 
opinion that reading should be delayed until the second year 
of study compared to 35.4 percent who were of the opposite 


Opinion. 
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Significant at the .01 level. A V value of .12 shows a 


low degree of association between grade and response, 


Achievement level. A xe Wehbe Kole AROS! GL aye 
Stadtastically significant at’ the .01 level. <A V value 
of .00 indicates absolutely no association between the 


TWORCTAaSSITt1cations= of the. table. 


uestion 36: Do you feel that learning French is 


actual Veda was Ono peetimen 


This question is probably as revealing as any in 
the questionnaire as to the basic attitudes of the students 
toward the French language. It is encouraging to note that 
in Table XXXVI nearly two thirds of the respondents did 
not feel that learning French was a waste of time. Only 
139.7 percent indicated that study of the language was 


WLEDOUL value to them, 


Grade. A X* value of 22.6 is statistically signifi- 
Gait, beyondrther, Oltibevel,. ret iG wvalueriof 716 denotes: that 
amodenate) mevelkrotiirelatvonshipwis present. me Vievalue of 
216 sSignaiivesira moderate level «of counterassociati on 
between grade and response which means that Grade VII's 
were more likely to answer negatively than were the Grade 
IX's. This again appears to demonstrate the more idealistic 
SUC OOkKMOteLicmGrademVval' Sscompared to the students in, the 


two higher grades. 
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Achievement level. A na VALUE O Loose lL erSseStaArES Tt 1 = 
Cally signifieant®beyond the .01 level. A C value of .24 
shows that a moderate level of Te latLlonshsprexis ts seen e yi 
value of -.36 indicates strong counterassociation aieen 
the two classifications of the table. This means that the 
high ability students were much more likely to answer 
negatively than were their class members of lower abe lity. 
These results continue to reinforce the observation that 
success in the language has a positive effect on the general 
attitude toward it. 

uestion 37: Do you often fail to understand the meanin 
or the French sentences? 

The tigures recorded in Table XXXVile disclose. a 
mathenePargeproportion of affirmative responses to this 
GUes ron, 20) wipercentn Sitiroerathepedisturpinoeroeth ik 
that so many students indicated that they are having these 
difficulties with meaning. Reference to Question 6 shows 
that most of the students replied that they did understand 
the. teachers' explanations in French. This may mean that 
theyexplanations, given by the‘teachers are failing to clear 
up comprehension difficulties properly for the weaker 


students. 
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denotes a very low degree of counterassociation between 


grade and response. 


Achievement level. A x2 


Value (of 64,0 45° statusti- 
Cally sipnificant beyond the. .01 level. <A C value of .29 
Suggests that a strong. relationship exists. A V value of 
-.43 denotes high counterassociation between achievement 
level and response which means that the high ability 
students weremuch less likely to answer affirmatively than 
were the students who achieved less well. The above 
Fesuits appear to point out the.difficulties that slower 
students have with the comprehension of meaning, but they 


also -indicateythat quitegaslargesnumberyof the higher 


achievers are affected as well. 


Questions should thesstorres ot your Frenchy course: be 
about French-speaking people in Canada rather than about 
French-speaking people in France? 

(TheswGiecenecommentsOt one ws cudent. ld iwkem Go 
see the books and filmstrips made in Canada about 
Canadians ,"'".was supported by 46.0 percent of the students 


Gelipared) to,20./ percent who did not, These tipures are 


reported in Table XXXVIII. 


Grade, A x? Value-Ote20n ais «Statistically si19niti- 
Gant speyondstne, J0lelevel, "A G yvalue;of..15 indicates that 
a moderate level, of relationship is-present., A V- value of 


-,18 represents a-moderate level of counterassociation 
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between grade and response which means that fewer Grade 
VII's were likely to answer affirmatively than Grade IX's. 
This suggests that first year students are more prepared 

to accept the VIF course in-its present. format: than are the 


second and third year students. 


Achievement level, = A x? VALUGHO Seo 4st Senet 
statisticallyesignificant...\A V value of -;05'signifies a 
very low degree of counterassociation between achievement 


teveleandsresponse. 


Quesitioneol.  lssaiteditficult, to understand why French 
sentences are constructed the way they are? 
TapdegxxxXiXydascloses tthatessi7 percent of-.the 
respondénpsorepatedythac theydfoundtat. disfiscultwtoeunder- 
stand why French sentences are constructed the way they 
arenunihese whoiansweredynegatively*constituted 30¢2sper= 
cent of the sample. Responses to this question reveal that 
the logic of the French language, which may be most. obvious 
to the: teacher, is not easily perceived by the students. 
A deductive presentation of the grammar. may be helpful for 


some students. 


Grade. A ce Value Orelor iwi Sustatasticaliy signig i 
Gatebeyena the ,0l level, «A C valuesor, .135 implies that 4a 
weak relationship is present. A V value of -.12-suggests 
low counterassociation between grade and response. This 


means that the Grade IX"S.were. slightly .more, inclined: to 
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answer affirmatively than were students in the two lower 
gtadesveathe fact’ that.~the material.covered by sthe.more 
advanced students becomes more difficult may explain this 
Situation. Another factor to be considered is the 
generally more negative outlook of the senior students 


toward the course. 


Achievement level. A x? Valuesotr, 44.401 Senet 
statistically -significant,. A V value of -.08-shows low 
counterassociation between the two classifications of the 


table. 


Question 40: Would you like to live in a community where 
Eoenchpusespaken by most or the people? 

Approximately two thirds of the students were 
opposed to the idea of living in.a French-speaking 
community. Table XL shows that 67.4 percent of the students 
héeldathis vaiewecomparedsto,16.2-percent who.said. that; they 
favOredasuchpa pesSibility, -To,conclude, thatathesstudents 
of this study held generally negative feelings toward 
French-speaking people on the basis of the above figures 
may. be quite inaccurate. Responses to other questions on 
the questionnaire seem to bear this out. Written comments 
revealed that inability to speak the language properly was 
the reason for not wishing to practice French even though 
there might be opportunities to do so. Such feelings would 
likely influence the answers obtained for this question as 


well. 
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Grade. A x? value*of 4°78 is not. statistically 


Significant. A V value of .07 suggests a low degree of 


association between grade and response. 


Achievement level. A x? valué+of-94%5-1s5 not 
Statastically’sipniricant atSthes yolstevel.’ A V value of 
.12 denotes a low level of association between the two 
Classifications of the table which means that the low 
achievers were somewhat more likely to answer negatively 
than were the better students. That low achieving students 
would be against living in a community where they would be 
forced®*to*usea skillS®in° which they are*not*proficient. is 


HOteSurprising. 


Question 41: Can you hear the sentences on the tapes 
clearly iegh. Cente hate 


Consuleatirone Ot. lable XT» discloses thatvaftfirmarive 
and negative responses to this question were almost. the 
same,, 44,/4and 40,0 percent respectively, That so many 
Seugciemecxetleneccdencaring Gitrilculties 1S7 unitenrtunacte: 
such a situation could. only. result in. decreased motivation 
to learn the language. In ali schools Sony tape: recorders 
were used, but there were only two teachers who made use 
of external speakers with their machines. The figures 
above Suggest that’ in©°large classes, at least, better 
listening facilities-are required than was: the case’ in most 


of the classrooms visited during this study. The avoidance 
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of late generation tapes and the cleaning of recording 


heads could also be recommended. 


Grade. A ie Valice Ot l0t 2 tsenot. statistically 
Significant at the .01 level. A V value of .00 shows no 


association between grade and response. 


Achivevemnenteleve fs PsA x? Voie "Of oe. eiseTO C 
Statroerealby*sronrirircane. "9A Vevalue*ot 03s "denotes=a 
very low degree of association between the two classifi- 


Cations “of “the *table. 


Question 42: Do you..think that the repetition of.the 
taped sentences which accompany the filmstrips is useful? 
Even though many students may be of the opinion that 
the repetition phase of the VIF course. is monotonous, the 
majority of them believe that it is useful.. The responses 
CosQuestions42, presented in) lable XLil, show that: 72:5 
Devcent otetine= students werevin- apreement: With this) view 
cComparedmtonl4 epercenthwho were Not. —lt.1sS fortunate 
that such, a large percentage of the learners see.the value 
Cimcitcmey pe.O1saculvity Since it 1s essentials to an 


audio-lingual course lakes VIF, 
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Gave vey oiaetie =U) bevely YeA"C value ot. 71's "sleniprires 
tat ta moderate “léevell’"of “relationship ‘exists. *"A V fvalue 


of .24 indicates a moderate level of association between 
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grade and response which means that the first year 
students were more likely to reply affirmatively than were 
the more advanced students, The increasing number of 
negative responses between Grade VII and.Grade IX may be 
due to a generally more cynical attitude on the part of the 
eidereleamnexy arisingotromrthemfact-that hetfails tossee 
the usefulness of this activity once he has learned to say 
the sounds correctly. As was mentioned in: the discussion 
of Question 33, when learners no longer, feel. that this 
exercise, issinterestingeor useful, they will not wish. to 
Pag ti Cipatesinys tatudherefores«thegnature ofpthisephase of 
the VIF lesson will have to be changed if effective 


dgeagningndas teroccur. 


Achaevement level. .«A x? valuesotelSe0easistatastiz 
caliybstenaficanti beyond) thes .Qlyleveles AJC valueso£é 714 
implies that a.weak, relationship exists. A V value of. .20 
represents a moderate level of association between the two 
classifications,of the table; This means. that, the high 
achievers were more inclined to answer affirmatively than 
were the lower achievers. One of the reasons for the lack 
of success by the lower achievers is probably their failure 
to see the logic. for some of the. methodology in the. VIF 
course. Failure to understand the. usefulness of: the 
repetition phase would no doubt lead to decreased proficien- 


cy in the language. 
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Question 43: Would you like to have more tests so that 
ee wou ave _a better idea of your progress in 
rench ‘ 

This question was included-in the questionnaire 
Simply to.obtain a general opinion from the.students 
regarding the use of tests with the VIF course. Most 
teachers make provision for some type of informal test, ~ 
often in every lesson. However, such tests do not always 
keep the students informed of their progress. The figures 
recorded in Table XLIII show that the largest. proportion of 
the respondents, 65.1 percent, did not desire any more 
tests. Numerous, students wrote that they were already 
overburdened with tests, but whether this is the actual 


CASeG, 1S NOt, certain. 


Gradé.ceA x? VYaluehet 2629 Isrstatastically sifeni fi- 
Gamtybeyond thee.01 jlhevehow AyGhvalue ofechicsuggesits that 
a moderate relationship is present. A V value of .24 
Mepresents) a moderate level or association between, grade 
and response which means that the Grade IX's were more 
Wikely to. answer negatively: than were. the Grade VII's. 

The reason for such: a distribution of responses may 
possibly be the-greater apprehension which senior students 
have.of testing, or they may indeed have a greater number 
of formal tests compared to their counterparts in the- two 


lower: grades. 


Achievement level.» A x? Malu e 60 figs 71 S inet 
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Stats ticalivesinificant. A V value of ,08 intimates a 
low degree of association between achievement level and 
response. 
Question 44: Do you think the teacher should write the 
French sentences on the board when you have learned to 
Say them? 

Table-XLIV: reveals that 59.6 percent of-the students 
believed that the teacher should write the French 
sentences on the board after they had learned them compared 
torso... percentiwho did not, believe.so. Two of-the eight 
teachers whose students answered the questionnaire said 
that they “did. write the sentences onthe board after 
PEeEscicingeenem towthe: Class.) This woulddvhaveslaikely 
ie luenced) respenses to this question. ~Students" written 
GOMmentseindicated that they were largely: in.tavor.of 
having ‘this? done Jusitthow much: this’ practice! causes 


interference with proper pronunciation is debatable. 


Grade. A x? value of 20.3 1s statistically 
Significant beyond the-,0 1) level. A Civalue-of 215 suggests 
that a moderate level of relationship is present. A V 
value of. -.20 reveals a moderate level of counterassociation 
between grade and response which means that the Grade IX's 
were more probable to answer affirmatively than were the 
Grade VII's, It may be that the.greater number of sentences 
and the increasing complexity of the material would 


influence the more advanced student to answer this question 
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in the affirmative. 


Achievement level: A eG Via UCM Oc oo SanlGt 
Statistically significant. A V value of .03 represents 
a very low degree of association between achievement level 


and response. 


Question 45: Is one of the reasons for your study of 
French to allow you to meet and talk with French-speaking 
people: 

Responses to this item show that the largest percent- 
age of the students in this study held favorable attitudes 
toward French-speaking people. The results, presented in 
Table XLV, disclose that 48.7 percent of the respondents 


Nei ceciicepost@ielveraututude, comparedeto Sl. 0epercent who 


did not. 


Grade. A x? walué Pofez4c2 asastatusticadllyesignifi- 
GanttbeyondktheecOlL LeyelvedAnG Vallegofrels denotes. that a 
moderateslevel of relationship is: present.’ A V value of 
.19 represents a moderate level of association between 
grade and response. This means that the Grade VII's were 
more likely to answer affirmatively than were the Grade 
IxX’s. ~These results may suggest, that prejudice tends: to 
increase with age, or they may simply indicate that 
beginning.students. are more likely to have an idealistic 


point of view. 
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Statistically significant at the .01 level. A V value of 
.16 implies a moderate level of association between the two 
classifications of the table which means that the high 
achievers were more likely to answer affirmatively than 
were lower achievers. Students with higher skill 
communicating in French would be more apt to welcome 
Opportunities for face to face contact with native speakers 


of the language. 


uestion 46: Would you say that this kind of. course, with 
filmstrips and tapes, is a good one for students who wis 
to learn. {to speak «French? 

En {spi te foiethemnumber, of. cra ticisms and icomplaints 
described in the students' written comments, most of the 
respondents. expressed a positive reaction toward-it. The 
figures in Table XLVI show that 66.1 percent of the 
students felt that the VIF course was a good one for learn- 
ing to speak French compared to 19.5 percent who did not 


believe so. 


Grade. A x? Vadiue: ose 40 27 Gus asta tusiticalily jsigni fi - 
Garni ibeyromd thet 0 lpalieve lf ASC evalue*jot 42 laint imat es: sthat 
a.moderatetlevel of relationship exists. A V value of .29 
Indicates. a, moderate.level of association between-grade and 
response which means. that the Grade VII's were more apt.to 
answer. affirmatively than were the students. in the two 
Ihchereorades, sslne fact. that Che VIF course,was new- to. the 


Gradé, VI1's probably accounts for-their more positive 
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response to this question, and as has already been 
mentioned, the first year learners tend to be more 


1dealis tic sasitwe Li: 


AchievemenOrlovel » A ‘e Valueeon o70 81S =O t 
Statistically significant. A V value of .13 suggests a 
low degree of association between achievement level and 


response. 








uestion 47: Would you like more individual practice 
repeating French sentences-after the tape recorder? 


If students were strongly. opposed to the repetition 
phase of the VIF lesson, they would have probably answered 
this question in the negative. However, reference to Table 
XLVII reveals that 44.3 percent of the students wanted 
additional repetition practice compared to 39.0 percent who 
did not. Large classes combined with a shortage of time 
are two factors which would likely have caused the students 


to answer this question in the affirmative. 


Grade A x? VallcmoL 2.2 15 Mot Statistically 
Spit cali AaVeValuc FOr "0 5mSignities a very low degree 


of association between grade and response. 


Achievement level. A x? Valuewort eon UielSs) not 
Sedtis@uCcallves LpiltticCalbt. 9A \ Value Gt ,09 represents Very 
low association between the two classifications of the 


table. 
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Question 48: Do you sometimes have class time to talk 
inerrenchhaboutsthe t Ine Sew CHeAresOr Interest te 
you personally? 

thas -questiven is=very Similar to Question 18, but 
with this item an even stronger reaction was obtained from 
the respondents. The figures recorded in Table XLVIII 
show that 71.8 percent of the students considered that they 
did not have opportunities to discuss in French things that 
were of interest to them personally. Only 19.9 percent of 
the sample replied in the affirmative. The feeling of the 
majority of the students was probably well expressed by one 
individual who wrote, "Personally, I feel the present 
French course is good for getting a feel of the language 
in an oral way, but we should have more conversations in 
class to improve Qqur pronunciation and become more confident 
in speaking."' Neglect of the transposition phase of the 


Fesson yrsirlikely the sreasonefor*such comments.< 


Grade... A xe Value of 848 15 not Statistically 
Signiticant.«. A V-vaiue of .14 denotes a, low degree of 


association between grade and response. 


AchieVvemciumiLe Veuww xe VaAluceOtes, leis 
Suacisthcad ly si0ntagcani, eAVV value-of--.90 indicates 4 
low degree of counterassociation between achievement level 


and response. 
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Question 49: Do you like the filmstrip pictures used in 
the French course’ 


Consultation of Table XLIX discloses that opinion 
was fairly evenly divided on this question, 39.5 percent 
of the students stating that they liked the filmstrip 
pictures compared to 36.3 percent responding negatively. 
Unfortunately, almost one quarter of the sample was without 


an opinion either for or against the question. 


Grade. A X* value of 40.1 is statistically signifi- 
Sant sveyvold thea televel 7. A) GC Value of 22.0) reveals that 
a moderate level of relationship is present. A V value of 
.28 represents a moderate level of association between grade 
and response which means that the Grade VII's were more 
likely to answer affirmatively than were the Grade IX's. 
The greater acceptance of the filmstrip pictures by the 
first year students may have been expected since this aid 
would be a novelty for them. The second and third year 
learners would probably require greater variety in their 


lessons in order to maintain interest. 


Achievement level. A x2 Vader: Ota Us Senet 
Statistically significant. A V value of .11 suggests low 
association between the two classifications of. the table. 


uestion 50: Do you think a knowledge of French will hel 
ou have a more Sympathetic understanding or appreciation 
of French-speaking people? 


The figures presented in Table L show that 45.0 
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percent of the students considered that study of French 
would give them a more sympathetic understanding of French- 
speaking people compared to 28.7 percent who believed that 


thaswwould, not be the. case. 


Grade, A ie ValvemaheotgoiiSestatistically: signifi - 
cant beyond the .01 level. A C value of .19 suggests that 
aq moderate level of relationship exists, A V value of .2% 
denotes a moderate level of association between grade and 
response which means that the Grade VII's were more likely 
to answer affirmatively than were the Grade IX's. Once 
again the more idealistic viewpoint of the Grade VII 


students.appears.to,. account. for~this. situation. 


Achievement level; A ne Value sot L0G 451s ner 
Statistically esipngtveants at ther.0l level, A Vovalue of 
.09 signifies low association between achievement level 
and response. 

Uestion sles Doryoustandsthatethe frimstrip storiesrare 
interesting most of the: time? 

Table LI reveals that affirmative and negative 
responses.to this. question were practically the.same, 43.3 


and 43.4 percent respectively. 


Grade. A x? Value or 40.6 15.Statastically signifi- 
Colbebevyohdstiee.Uleleveles oA Covalue of .21 andicates that 


a moderate level of relationship is present. A V value of 
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-28 shows a moderate level of association between grade 

and response.which means that the Grade VII's were more 
likely to answer affirmatively than were the Grade IX's. 
The VIF course is a new one for the Grade VII students. 
This is likely one reason for their more, positive attitude 
toward it. A few written comments referred to the childish 
nature of the filmstrip stories. Such a reaction would be 


more apt. to come:from the Grade IX's. 


Achievement level. A x? Value~of 9.4-is not 
Statistically significant at the .01 level, A V value of 
-13 represents a low degree of association between the two 
classifications of the table. This means that the high 
ability students were more likely to answer affirmatively 
than were lower ability students. These results demonstrate 
the positive relationship between interest in the course 


and achievement: 


uestion 52: When a new story is begun, do you find that 
you ave torgotten the sentences you learne rom the 
essonsepetores 
Some authorities in the field of second language 

learning believe that, when meaning is not clear for a 
learner, retention of memorized phrases is brief. This may 
describe the situation for the students of this study since 
the majority of them answered this question in the 
affirmative. Table LII shows that 58.9 percent of the 


sample said that they had retention difficulties compared 






re 






‘ — 


if Ti 
sat, obo bode presto a 
stom stew 2' Tv enecebaln : 
2'kI abst) off) onow mads lorereniBa v8 
aqnebute 11V sbet) 887 102 ono wow e €8 seruos IV of 
ebutisis syitieog St OM riedd tot a AeOS ono Xt —2 : 
detbfrris oft, of berrsisr. atnammo2 mettitw wot A os 
od f biiow noitosst s Aone ,estrote girsemli2 ovis eo smut 


-eurh sba1) sat stort. 202 ot 348. a 


. fom ei 4.2 to sulsey Syria Level smemauen dane 
to SHES Y VA ,isvef I0. oft te tnssitingte meet 


ows sit noewsed moitsisgees to aergeb wol s evmezerqer BF 
dgid oft tent ensem 2tdT ,.elfdss oft Yo enor seat¥been ts 
ylevidgemtftie toweas ot yletil stom oxew acm bs ilids 
Ststtenomsb 2ztivee1 gesdT. ,2atnobute yiritds Cound orow neds <2 
S2Tu95 of] ni teetsini neswied qidénoksaloex ovisiaog ofa 


ranrem - a 






















a 
=> 
- 









egsugnst brons2 to biett eda at aise 
& Tot teel5 jon ei ygniaesm nodw THnD ay 


yom 2taT .teixd 2k zeenadq paired sre. ence cot 


eonke ybute zits +9 oan i aa teust penae 
_ pene ae “veledaaae 


; ee 
ods nt mois, otis 
,; ih Rai i. Lk ae at = 
i a . tu os ; 7 









a as gnoeney ¢ 2. #2 ‘8 i eet “* 





a 


to 25.8 percent who did not think that they did. The 
results in Question 37 revealed that a large proportion of 
the students often failed to understand the meaning of the 
sentences. This being the case, it is not surprising that 
many learners were unable to remember the sentences from 


one lesson to the next: 


Grade. A ne Value@orss 1 15 not-statistically 
Significant. A V value of -.02 reveals negligible counter- 


association between grade and response. 


Achievement level; A re VAUUCROtE So .0 Sismestatisti— 
cally significant: beyond’ the .01 level. A C value of .20 
intimates that a moderate level of relationship is Dreste iin 
A V value of -.29 signifies high counterassociation between 
achievement level and response which means that high 
achievers were less likely to answer affirmatively than 
were. lower achievers. These.results could. probably have 


been predicted. 


Question 53: Do you think mau will be able -to speak French 
when you have finishe 1g Sic ool? 


This! 1s) a hypothetical, question and because*of this 
the number of "Undecided" responses is rather high. Table 
LIII shows that most respondents, 44.7 percent, thought 
that they would be able to speak French at the termination 
of their high school studies compared to 27.4 percent who 


were pessimistic about this idea. 
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Grades x? Value Ome”, 2's statis tieally 
Significant beyond the .01 level. A C value of. .23 
Signifies that a moderate level of relationship exists. 

A V value of .29 indicates a moderate level of association 
between grade and response which means that the Grade VII's 
were more likely to answer affirmatively than were the 

Grade IX's. The enthusiasm and optimism of the first year 
students is clearly evident in these results, however, a 
more pessimistic view seems to develop rapidly in the second 


and third year of the course. 


Achievement level. A x? ValIuUe@OL OO@l sisesStatisti - 
Cally sige cant beyond the 4.01 Mevel®: SAC Sraltie ‘of .2:7 
Suggests that-a moderate level of relationship is present. 
A V value of .36 denotes high association between the two 
Classifications of the table. » This means that the high 
achievers were much more likely to answer affirmatively 
than were the lower achievers, These results suggest that 
poor performance in second language study leads to lower 
optimism for future ability as a speaker of that language. 
Acie 54: Would you like to have a a textbook 

Or rrenchwcontainings the;sentences or the lessons an 

SUI eExerersesy 

A fairly large proportion of the students indicated 
a preference for a textbook containing the sentences and 
Some exercises, Table LIV shows that 70.8 percent.of:the 


respondents were in favyor,of this idea compared to.20.8 
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percent who were opposed. There are likley numerous 
reasons for students wanting a regular textbook. Tradition 
is probably one of the strongest. Nonetheless, for any 
students the number of days between classes would be a 
legitimate reason for such a desire. Students who have 
French for the first three days of the week followed bysa 
four day period where no class time is devoted to the 
subject need some help for learning on their own. Library 
records are available, but the quantity is limited. In 
addition, problems created by absenteeism could possibly be 


alleviated by the provision of a textbook. 


Grades 7A x? value of 1.5 is not, statistically 
Significant, A V value of -.03-indicates a.negligible 


degree of counterassociation between grade and response. 


2 yalue of 12%74isnnot 


Achievement isyel, AX 
Statistically significant atathey.s0l.leveleo AuVevaluesof 
-15 represents a moderate level of association between 
achievement level and response which means that low 
achieving students were less likely to answer affirmatively 
than were higher achievers. The better achievers are 
usually more concerned about marks, and are probably more 
independent than their less successful counterparts. They 


therefore feel that they could benefit from a textbook to 


angreaterhextent. 
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uestion 55: Would it be helpful in learning the French 
sentences that accompan the al, US eae ab LCTUTreEsS 2 ou 
would write them in your exercise Bost 


The figures in.Table LV reveal that most students, 
62.7 percent, considered that writing the French sentences 
in their exercise books would be helpful. About one 
quarter of the sample, 24.1 percent, did not accept this 
concept. Contrary to the accepted methodology for the 
VIF course, some of the teachers stated that they had their 
students write the sentences in their exercise books 
Shortly after the new material was. introduced. This has 


probably influenced answers to this question to some degree. 


Grade oat x4 Valve  O8@s Fo: 6isiinet statistically 
Significant. A V value of -.08 denotes low counter- 


association between grade and response. 


Achievement.level. A 44 value foie. 3cnus snot 
Statistically significant. A V value of. .09 suggests a 
low degree of association between the two classifications 


of the table. 


Question 56:.Do you want the teacher to explain.in English 
Ee soo annie mien cetidorstanl ieee a you don't understand? 

The use of English for conveying meaning is. not 
recommended in, the VIF course, but the students: of this 
study were heayily in fayor.of English being used to. clear 
up comprehension problems, Table LVI reveals. that 86;1 


percent tofithe situdentsefavored théewusesof «English for 
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this purpose compared to 9.4 percent who were not in 
favor. These results represent the strongest reaction 

of the respondents to any question on the questionnaire. 
While their solution to this problem may not be the right 
one at all times, the figures suggest that a large 
percentage of the students were having at least some 
difficulties understanding the meaning of the French 
sentences, and that better methods are needed to clarify 


meaning. 


Grade. A x? ViNuCeOte ,0P1S NOt] Statistically 
Significant. A V value of -.14 signifies low counter- 


association between grade and response. 


Achievement level. A a Value wOte seo MLSE NOt 
statistically significant. A V value:of -.10-indicates 
a low degree of counterassociation between achievement 


level and response. 


uestion 57: When you have learned the sentences of the 
esson, can you usually see some grammar rule for the 
Way the sentence is constructed? 


Tiestiguresmomelabie LVII reveal’ that only 28.2 
perecent.of the students believed that they could see some 
grammar rule for the way the sentence is constructed. 
More than half the sample, 52.4 percent, did not think 


they could, perceive any rule. 


Gradent A x? value of 43.4 is statistically 
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Significant beyond the .01 level. AC value of. .21 
indicates that a moderate level of relationship exists. 

A V value of .21 denotes a moderate level of association 
between grade and response which means that the Grade IX's 
were more likely to answer negatively than were the Grade 
VII's. The reason for these results is not too clear. 

The more candid opinion of the Grade IX's may account. for 
this in part, or it may possibly be due to the increased 
complexity of the French sentences at the higher grade 


levels. 


Achievement.level. A x? Values Otezle Us lsestarisSti- 
cally significant. beyond’ the .01 level; A C value-of. .15 
Signifies that a moderate level of relationship is present. 
A V value of-.17 shows a moderate level.of association 
between achievement level-and response. This means that 
high achievers were more likely to answer affirmatively 
than were lower achievers. These results suggest that 
Slow learners in the second language class cannot always 


be depended upon to intuitively grasp the rules of grammar. 
It:* ANALYSIS*OF* THE CLUSTERED ITEMS 


Cluster 1: Student attitude toward the French language 
and French-speaking people 


This-gYroup of Ltems comprises Questions, 5,713, 21, 
50, 45, and 50 of the questionnaire. Other questions .in 


the instrument do relate to the same topic, but have not 



















sou 20 sulle DA i hovet £0. 
,ateixe qidenoits ler to fsvel-e 
noitsisoees to fevel esstebom s 2etoneb £8. to-eukay Vid > 
2'XI abaed edt tedt 2nsem doidw senoqeor bas obsng: neswasd 
Sbstd odd stew EAS ylevissgeon TSwens o3 ylodit erom exew 8 8 8 
ets oor ton ei etiueer seodlt 10% noeesn sAT sen > a 
tot tnvoo05 yam 2'X1 @bsxd sdt 26 a0 taiqo bibass etom eT : " 
bé2setoat ont of aub od yldirzzoq ysm JL 26 tisq mb ebdle in 
ebatg tedgid sdi ts esonstnse dometd edd 20 ys eeeiquen 
elevel oe 

sieaisete 2i 0.IS to spisv Sy A -lovel tnemsverdoA a >a 
ef. to ovlsv DA ,foved 10. edo-baoysd tascktingee gitea 7 
Ine2etq ef qidenoiteloxr to Level stsrsbom 6 teat eeitingta a 
fotjstoo2zes to: Lovet stsrsbom e° awofla TP, io ‘obEav VA 3 


tae’ | 
tsit ensem eidT ,S2nog29% bre Iovel tnomsyettos mgsewsed = = | 


ots #0. & 


ylavitsm:itts Towems oF yYisxtil orom srsw exeveiitos dgid my 3. 
+ opeeel . 
tedt tesguue etivest seedT .eteveidos rewol oTow mane 


2yewls TORS 2esl5 ogaugnst, boozse. oid a | 






 THMMETS to abit edt qesty visvestytint at 


@MaTI GASATZUID ay AO, pile 








ogeu guts [ donee _otts Lis wos) sbisg. 
ae Ala 


_ 


efS ,ff ye eno iteenp yee Saese yen “a eed 


fir emoitzoup rodto pare Ht * » 0 _— 
Som oved, aut et ae at elor ob Siamuntemi 


cm oe 7 
7h ays Vv 
















Tou 
ey 7 i ee 


98 


been included because of the shades of meaning which they 
may carry or possible two fold interpretations that may 
have been given them. The items chosen for this cluster 
were included because they appear.to have what Lamber 
(LOSo )ereters tosasvaneinstrumental and an integrative 
Orientation. This authority, who has done. considerable 
research in the area of attitudes toward languages and 
their speakers, states that learners who have an instru- 
mental orientation toward a language are motivated by the 
practical value that the language holds for them. Learners 
who are integratively oriented are characterized by their 
desire to. learn more about~the other cultural group with 
the aim of identifying with them. 

The figures in Table LVIII show that the-majority of 
the students in this study. appeared to possess a favorable 
attitude toward the French language and those who speak it. 
Affirmative responses made up 52.6 percent of-the sample 


compared to 29.4 percent who answered negatively. 


Grade. en x? 


Value of 64.5 1S statistically signifi - 
cant.beyond the .01 level. <A C value of .11 indicates that 
a weak relationship exists. A V value of..11 denotes low 
association between grade and response which means that 

the Grade VII students were somewhat more inclined to 


answer affirmatively than were the Grade IX students. The 


analysis of the individual questions revealed that the 
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Grade VII's were generally more positive and idealistic 
in their attitudes toward both the French language and 
the VIF course. This appears to be the case with this 


cilaisitie rx 


Achievement level. A X? Values Ofiel 20) 45 
Statistically significant beyond the .01 level. A C value 
of .15 intimates that a moderate level of relationship is 
present. A V value of .20 represents a moderate level of 
association between the two classifications of the table. 
This means that high achieving students were more likely to 
answer affirmatively than were low achievers. These 
figures suggest that success in the second language is 
quite closely related to a positive attitude toward the 
language and those who speak it. This simply corroborates 
what has been found by researchers in the field of second 


language study. 


Cluster -Zt Comprehension of meaning 


Questions grouped under this heading were numbers 
6598 p57); 152s andsS6.atTabilet LIXrrevealsethat! 54% 9" percent 
of the students considered that they encountered 
difficulties comprehending meaning compared to 34.1 percent 
who indicated that this was not a problem for them. This 
part of any language course is probably one of the more 
(ZEricubiatosdéeal with successfully, and yet. is most vital 


tielLedrming 1s te proceed smoothly. 
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Gradexe 1A x? valve@ets5S.4 ias)statastiéally 
Signifacants beyond’ the 1.02 develvacdA G: value» of:,11 
Signifies that a weak relationship is present. AV 
valuer of! -, 06) suggests. verys low! counterassociation 


between grade and response. 


Achievement.level. A x? VaUUlCM © t4 e277 Git mals 
Statastically significant,beyond’ the: .01 level.- A C 
value of .22 shows that a moderate level of relationship 
exists. AV value of -.31 represents high counter- 
association between achievement level and response which 
means that high achievers were less likely to answer 
affirmatively than were the lower achievers. These figures 
Suggest that problems related to meaning comprehension 
ar Lectthe’ slower istudentsoitel afar greater extent,.than 


Giesoright leamers: 


Clus tenses Drtticulties with grammar 


Items included in this cluster-were; Questions 12, 
245 39, and S57. Reference to Table’ LX suggests that there 
are problems associated with grammar for a fairly large 
percentage of the students. More than one half of the 
respondents felt this way compared to 27.9 percent who 


answered negatively. 
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Sigmitrcane beyond the. .01 level, A C value of .13 implies 


oor 







ak sil - 
sflaaiseriage: ict te 8 S. + es 
{£, 20 oulev0 K as “ san teak 
VA .thoverg 2 qidenoizeler Aiew = dem adm a | 
foitsisozenred nucs: wot ¢13¥ ztzeggue w0,- 


4  -senoqes bre. 






















- * ag 
2f ¥.888 to sulay “ef if ver 
= Wiese 


3A Level 10, efit bsovod jnsoingie Yltestetsste < 
| Gitenotse£ox to levee sasirebom 8 tent. awoite | a3. 20 outa 
-teimyoo Agid: otheeengat: ft.+ do sutewV A é 
doinw senogest bas level tismevoitor ee ees 
Twente oy «leAtl eesf srew lee oe vo 
@situgit o¢edT .ersveidos rewol. sad stsw apne ae ba 
fnotensdetqmos yatinssa oF betsiet emeideng oe 
msdy jas3x9 teisetg THI B oF 2tnsbuse Ce 








+ 
7 & 


7 





aia reds ed 2oagur Ne a3, ean hack ‘ 
egtal yirist s 10} rsmmsty Amiw, Wei 
> +> “Fy 


sit 20 ted eno asdt etoM .apndbutienesls) Bob 
arlw Snoor9q @.8S os ae 


{—~ %, od 


= 


" Mtaziseisene 2i 8.82 to 
Rk ais ip sae A fewest 


101 


that a weak relationship exists. A V value of -.10 denotes 
low counterassociation between grade and response which 
means that the Grade VII's were somewhat less inclined to 
answer affirmatively than were the two higher grades. The 
usually more positive reaction of the Grade VII students 
throughout the questionnaire may partially explain the 
figures mentioned. However, the simplicity of the material 
in the first year of the course is probably another factor 


which needs to be considered. 


Achievement level. A x? value SofiD4, Cars: statisti 
cally significant at the. .01 level. A C value of .06 
indjcates that a very weak relationship exists.- A V value 
of -.06 denotes a low degree of counterassociation between 


achievement level and response. 


Cluster 4: The preference for reading 


Quesitromsis4 33, 44, and. 54'‘made:up this cluster. 
Witlemthesresultsmioneouestions 42and 35 taken Separavcely) 
show that students generally favored a prereading period, 
Questions 44 and 54 appear to suggest that there was an 
Overall desire Covtead the French sentences. ‘This 
preference for reading is. revealed by. the figures in. Table 
LXI where affirmative responses made up 51.3 percent 
compared to 34.4 percent which were negative. It may be 
possible that the desire for. a text with the-French 


sentences, or the wish to have the sentences written on. the 
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board, arises to some degree from curiosity or simply 


lack of drive to learn the sentences without some crutch. 


Grade. AX value of 39.1 is statistically signifi- 
Gant beyond thes. 01 tevels. AC value of .10 indicates that 
asweak relationship exists. AV value of -.12 signifies 
low counterassociation between grade and response which 
means that the Grade VII's were somewhat less likely to 
answer in the affirmative than were the two higher grades. 
These: figures seem  to’imply that the first year students 
are more content with the prereading period than the second 


and third year students. 


Achievement: level: <A x? Via Lucn Otr10 /Ons 
Statisticallyesignaficant: beyond) the: 401 leveliue A Covalue 
of .07 shows that a weak relationship is present. AV 
value of .05 represents low association between achievement 


level and response. 


Glustere 52a [he preference for writing 


IitSVciusteimisemade, up oL-Questions 14 and 55; The 
figures of Table LXII indicate that there was a preference 
for writings thearrenchisentences dats antearlierastage. 
Clustered responses of this opinion: comprised 52.8-percent 


compared to 32.7 percent: of the opposing view. 
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a weak relationship is present. A V value of -.11 denotes 
a low counterassociation between grade and response which 
means that the Grade VII's were somewhat less probable to 
answer affirmatively than were the two higher grades. 
These hresults imply jthat etheopreference for writing»the 
French sentences was not as strong among the Grade VII 


students as it was for the more advanced students. 


Achievement level. A x? Valuer oie Oilers not 
statistical lyesienitieant at the yal belevel.% A<Vevalue of 
.09 reveals low association between achievement level and 


response. 


Cluster oo: Time, avatlablestor free conversation in French 

Two items were included in this group, Questions 18 
and 48 .oulhe }f2gures grecorded in; Table -LXIil+reveal: that 
theslargest»group of «clustered.responses, {65,1-percent, 
were negative:.compared,to 23.1 percent that were affir- 
mative; iThis»means;that the-majority of»the, respondents 
were of the opinion that-the time available’ for free 


E€ORVeErsSationsin French was. insufficient. 


Grade. A x4 Value of 25.35 is, statistically: signifi- 
€antibeyond thee)0l bevelweiA Calevelijo£ ol2 implies «that 
annoderabebleve hyofgrélatianshipseexists.y AgVeyalue of. .17 
denotes a moderate level of association between grade and 


response which means that the Grade IX's were more likely 
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to answer negatively than were the Grade VII's. These 
results would suggest that the teachers either did not 
give enough time for free conversations in the higher 
grades of the course, or they were unable to because not 
enough time was available. Of course, the second and 
third year students could have had the same amount of time 
as=the first year Students, .but were simply net: satis- 


fred witheit. 


ACHE VEMeNUeTe ver, =A eg Va PUCsOteO so et Senot 
Statistically significant.’ A V value of -.07 represents 
a low degree of counterassociation between the two 


elasstfications ot the -table: 


Cluster 7/2. Thesusefulness: of repetition 


Questions 42 and 47 made up this cluster. 
Consultation of Table LXIV: shows that 58.3 percent of the 
CHUsvTerederesponsesevete aLttimattve =-compared tou, 20% 0 
Pererne= il tne=neparuve,==the= general *toceiing of. the 
students was* that the repetition phase-of the’ VIF: lesson 


was beneficial. 


Grade. A X* value of 13.8 is statistically 
Sigiiiveaitydate thee Od@level, A G vaiue of 709 -indicates 
that avwedkerelatironshtp iS*préeséent?, -A®V>value*oerf 712 
denotes a low association between grade and response which 


means that Grade VII students were somewhat more likely to 
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answer affirmatively than were the more senior students. 
This more positive stance for the first year. students 
comparedsto the »feeling of-students in.the two higher 


grades has been mentioned previously. 


ACHMeVEeRenitmlLevela 4 Xa Valuer Ot elo. 0 eS 15 Cau1 sta - 
Cally significant.beyond the .01 level. A C value of .09 
Signifies that a, weak relationship exists. A.V value of 
.12 implies a low degree of association between. achievement 
level and response which means that high achievers were 
more likely to answer affirmatively than were lower 
achieverss: Theefactdthat,theabetter. students ,were.able to 
SCemencmUSeLUlnccsmOamtiesLepetit lon phase inwthe Vir 


lesson probably accounts for these results. 


Cluster 8: The boredom caused by repetition 


[GEMS WHteh  Comprisedstnhis cluster were Questions 350 
andes. Reterences to, lable UXVereveals that the largest 
proportion of clustered responses, 47.2 percent,:were 
affirmative compared to 38.3 percent. which were negative. 
Although students believed that repetition was useful, 
most of. them were_of the opinion that interest..lagged 


Uc SRLS pdt be OMeciom lesson, 


Grade. A ee weiue of 46, de1SeStatiastically. sagnifi- 
Caiuebevond thes. Ul elevelieeA.C value of .160 reveals.that 


ganlogerace leveleoterclacionship exists. AAV value of.-.22 
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shows a moderate level of counterassociation between 
grade and response which means that the Grade IX's were 
more likely to answer affirmatively than were the Grade 
Niles hestactatiat) themsGraderl[x students had Spent 
nearly three years in the course -involved:in this 
activity probably explains their reaction to this 


Question. 


Achievement level. A x? va lue-jotiel0 vaivs not 
Statistically significant at the .01 level. A V value of 
-.07 represents a low degree of counterassociation between 


achievement level and response. 


Til. “ANALYSIS “OF RESPONSES OF STUDENTS TAUGHT: BY .VIF- 
TRAINED TEACHERS COMPARED TO RESPONSES OF STUDENTS 


TAUGHT BY NON-VIF-TRAINED TEACHERS 


In sorderetocsee tif there was\any esignificant 
difference between the responses of students taught by 
the VIF-trained teachers compared to responses of students 
taught. by the non-VIF-trained teachers, comparisons were 
made on all the items of the questionnaire and the eight 
ehus teyedy1 tems) e)Questions.,and cclusiters, where ¢statistti - 
cally significant differences exist are discussed below. 


The figures are presented in table form in Appendix D. 
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uestion 2: Do you like to speak French whenever you 


get ancianeex 


The figures in Table LXVI reveal a x? value tor 
13.2 which is statistically significant beyond the .01 
levels “A C value of, .i2Z-shows, that.a weak relationship 
exists. A V value of .21 represents a moderate level.of 
association between teachers' training and response which 
means that students of. VIF-trained teachers (1 in the 
table) were more likely to answer affirmatively than were 
Students of non-VIF-trained teachers. These results may 
Suggest that students of the VIF-trained teachers were 
more confident of their ability to converse in French 
because of the fact that their teachers had followed the 


prescribed methods for. the VIF course. 


Question 6: Can you usually understand the teacher's 
expilanationseainsrrench ort) voca Ulary eo MeneuL ties! 

Re berencemtomlable LAV leindicates: 2 fe value of 
28.3 which is statistically Significant beyond the .01 
tevel; AC value of,.1/7 implies that a moderate level-of 
RelaAGLOnsSiipsis present... A V-value of .25 denotes a 
moderate level of association between teachers' training 
and response which means that students of VIF-trained 
teachers were more likely to answer affirmatively than 
were students of non-VIF-trained teachers. It is possible 
that due to training the VIF-trained teachers were more 


Success lLUleile Glatliying, the vocabulary. difficulties of 
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their students since the difference between the two 


groups is rather large. 


uestion 8: Do you usually understand the meaning of 
what you are saying in class when speaking Frenchy 


The figures in Table LXVIII disclose a x? value 
of 16.6 which-is statistically significant.beyond the .01 
level. A C value of .13 reveals that a weak relationship 
is present. A V value of .23 indicates a moderate level 
of association between teachers' training and response 
which means that students of the VIF-trained teachers were 
more apt to answer affirmatively than were students of the 
non-ViF-trained teachers. These results may indicate that, 
due to a better understanding of the VIF methods, the VIF- 
trained teachers were more capable of imparting to their 
students the ability to communicate in the second language 
with understanding. 
Question 12: Do you want the teacher to explain the French 

rammar rules to you? 

The x? vidluer ot, [ioe n APab Pech Y is- srtaltiis tifcally 
Signa facant ibeyomrd ithe calillyleveh’ £14 6G tvalueirot hl 
Suggests that a weak relationship exists. A V value of 
-.16 denotes a moderate level of counterassociation between 
the two classifications of the table which means that 
students of non-VIF-trained teachers were more likely to 
answer affirmatively than were students of VIF-trained 


teachers. This may signify that students of non-VIF-trained 
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teachers were not as quick to grasp the rules of. the 
language intuitively because their instructors had not 
been trained in the appropriate methodology for this 


course, 






uestion 16: Are the filmstrips helpful for explainin 


meaning of the sentences: 
In Table LXX the x? value oftleeZ isastatisticaliy 


Signiticantebeyond thene0ihieveludeAt€ valuenof) 514 
indicates that a weak relationship is present. A V value 
of .30 intimates high association between teachers' train- 
ing and response which means that students of VIF-trained 
teachers were more apt to respond affirmatively than were 
students of@theanon’ Viletrained*teachers, Training in the 
method, once again, may explain the apparent greater 
success of. the VIF-trained teachers at exploiting the 


filmstrip pictures to the advantage of. their students. 


Question 24: Does the word order in French sentences 
appear sensible or reasonable to you‘ 

Consultation of Table LXXI shows a ie value of 
21.5 which is statistically significant beyond the .01 
level. A C value of .15 indicates that: a moderate level 
of relationship exists. A V value of .09 represents low 
association between teachers! training and response which 
means that students of non-VIF-trained teachers were 
somewhat more likely to answer negatively than were students 


of VIF-trained teachers. These results are similar to those 
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examined in Question 12 and may suggest similar conclusions. 


uestion 32: Do you feel that there is sufficient variet 


an aGtivities* inthe €ssons o your French. course’ 


Table LXXII discdoses a ne value of 18°9° which is 
Statistically significant beyond the. .01 level, A C value 
of .14 reveals that a weak relationship exists. A V value 
of .11 indicates low association between teachers' training 
and response which means that students of non-VIF-trained 
teachers were slightly more apt to respond negatively than 
were students of VIF-trained teachers. Such results may 
indicate that VIF-trained teachers were more successful at 
introducing variety and activities into their lessons due 


to their training in the VIF methodology. 


uestion 33: Do you find the learhing of the taped sentences 
which accompany the f1 mstrip interesting? 


Reference to Table LXXIII reveals a x? Value* Ot elo. 7 
which is statistically significant beyond the .01 level.. 
A C value of .12 shows that a low relationship exists. AV 
value of .17 denotes a moderate level of association between 
teachers' training and response which means that students 
of the non-VIF-trained teachers were more apt to respond 
negatively than were students of.the VIF-trained teachers. 
The reason for the students of. the non-VIF-trained teachers 
finding the learning of the taped sentences more uninterest- 
ing can only be explained by the manner in which their 


teachers dealt with this phase of the lesson. 
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Soe Sn eS ote food idea to wait until your 
second year of study before beginning to read in French? 

In Table LXXIV the Xx? Value. ot 15,7 is statistically 
Significant beyond the .01 level. A C value of .13 reveals 
that a weak relationship is present. A V value of .19 
denotes a moderate level of association between teachers' 
training and response which means that students of VIF- 
trained teachers were more likely to answer affirmatively 
than were students of non-VIF-trained teachers. The figures 
in the table show that a majority of the students of VIF- 
trained teachers favored waiting until their second year of 
study before beginning to read in French, whereas the 
largest percentage of the students of non-VIF-trained 
teachers were opposed to this idea. That the latter group 
of students was less satisfied with the Hea che re? handling 
of the methodology and wished to begin reading at an 


earlier date may be possible. 


Question 42: Do you think that the repetition of the 
taped sentences which accompany the filmstrips is useful? 
Table LXXV discloses a x? Veo Wel wf aor, 7a wh pont ts 
Statistically significant beyond the .01 level. AC value 
of .13 signifies that a weak relationship exists. AV 
value of .26 represents a moderate level of association 
between teachers' training and response which means that 
students of VIF-trained teachers were more likely to 


answer affirmatively than were students of non-VIF-trained 
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teachers. The fact that more of the students of VIF- 
trained teachers thought that the repetition of the taped 
sentences was useful may possibly be due to the more skill- 
ful adaptation of the learned material to new situations 


by these teachers who were more familiar with themethod. 


uestion 44: Do you think the teacher should write the 
French sentences on the board when you have learned to 
Say them: 

Table LXXVI indicates a x? Valuemotmel/ecewn1 chs 1s 
statistically signatacant. beyond the .01 level.~ A C value 
of .14 shows that a weak relationship exists. A V value 
of -.26 suggests a moderate level of counterassociation 
between the two classifications of. the table. This means 
that students of non-VIF-trained teachers were more likely 
to answer affirmatively than were students of VIF-trained 
teachers. As was indicated when discussing Question 35, the 
students of the non VIF-trained teachers may possibly wish 
to have the sentences written on the board because of the 
manner in which their teachers treated the lesson. That 
at least two of the non-VIF-trained teachers did write the 
French sentences on the board-in the course of the: lesson 
may partially explain the discrepancy in the responses 


for. the ‘two groups. 


Question 49: Do you like the Lilmns t nina pictures used in 
the French course‘ 


Reference to Table LXXVII shows a x4 value of.18.9 
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which is statistically significant beyond the .01 level. 
A C value of .14 reveals that a weak relationship is 
present. A V value of .15 represents a moderate level of 
association between teachers' training and response which 
means that students of non-VIF-trained teachers were more 
likely to answer negatively than were students of VIF- 
trained teachers. An examination of the percentages of 
Table LXXVII shows that the majority of the students of 
VIF-trained teachers liked the filmstrip pictures whereas 
the largest percentage of the students of the non-VIF- 
trained teachers did not. As was noted for Question 16, 
students of the VIF-trained teachers appreciated the 
filmstrip pictures to a greater extent, possibly, because 
these teachers were more successful using this aid in the 


lessons. 


Question 51: Do you find that the filmstrip stories are 
interesting most of the time? 

In Table LXXVIII the X* value of 18.4 is statisti- 
cally significant beyond the .01 level. A C value of. .14 
Suggests that a weak relationship exists. A V value of 
.21 shows a moderate level of association between teachers' 
training and response which means that students of non- 
VIF-trained teachers were more likely to answer negatively 
than were students of VIF-trained teachers. It is 
possible that more of the students of VIF-trained teachers 


found the filmstrip stories interesting most of the time 
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because they could more readily relate the sentences 
from the lesson to their own situation. This may have 
been the result of having been taught by teachers familiar 


with the VIF method. 


uestion 53: Do you think you will be able to speak 
French when you. have finishe Vey ste ool? 


Consultation of Table LXXIX reveals a ne value of 
13.2 which is statistically significant beyond. the .01 level. 
A C value of .12 implies that a weak relationship exists. 
A V value of .20 denotes a moderate level of association 
between the two classifications of the table. This means 
that students of VIF-trained teachers were more likely. to 
answer affirmatively than were students of non-VIF-trained 
teachers, | The fact™that°a majority of the students of 
VIF-trained teachers felt that they would be able to speak 
French when they had finished high school may possibly be 
explained by the generally greater success with the VIF 


course enjoyed by those teachers trained in the method. 


uestion 56: Do you want the teacher to explain in 
Englis the ditticultewords you don"t understand?‘ 


Reference to Table LXXX reveals a 4 HcLibntey Cope Mie 
which is statistically significant. beyond the .01 level. 
A C value of .14-suggests that a weak relationship is 
Present. 9 A7V Valle of =. 59-denotes’ high counterasSsociation 
between teachers' training and response. This means that 


students of non-VIF-trained teachers were much more likely 
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to answer affirmatively than were students of VIF-trained 
teachers. The reason for a greater percentage of the 
Students of non-VIF-trained teachers desiring explanations 
in English of the difficult words may. be. because the 
teachers of these students were not as. successful at 
exploiting the materials which are provided in the course. 

A French course of this nature is not as straight. forward as 
many others, and therefore, lack of training in the 


methodology could seriously handicap a teacher. 


Gluster. 2: Comprehension of meaning 


The x? value of 44.8 in Table LXXXI is statistically 
Significant beyond the .01 level. A C value of. .10 signifies . 
that a weak relationship is present. A V value of -.18 
represents a moderate level of counterassociation between 
teachers' training and response which means that students 
of non-VIF trained teachers were more likely to reply 
affirmatively than were students of VIF-trained. teachers. 
These results imply that the comprehension of meaning 
presented a greater obstacle to more of the students of 
the non-VIF-trained teachers. As was stated earlier, the 
teachers' lack of training in the VIF methodology may 
explain why their students had problems understanding 


meaning in the: French class. 


Cluster 7: The usefulness of repetition 
The figures of Table: LXXXII-indicate.a x? value of 
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15.6 which is statistically significant beyond the .01 
level. A C value of..09 intimates.that a weak relation- 
ship exists. A V value of .16 signifies a moderate level 
of association between the two classifications of the table 
which means that students of the VIF-trained teachers were 
more likely to reply affirmatively than were students of 
the non-VIF-trained teachers. In other words, a larger 
proportion of the students of the VIF-trained teachers 

were able to see the usefulness of repetition of the 

French sentences. This may possibly be due to the training 


of their teachers. 
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CHAPTER V 


SUMMARY, CONCLUSIONS AND IMPLICATIONS, 
RECOMMENDATIONS FOR FURTHER RESEARCH 


The objective of this study was to examine the 
general attitude of students toward the French language and 
French-speaking people, and the opinions of these learners 
of an audio-lingual French course. The subjects of this 
Study were 917 Grade VII, VIII, and IX students enrolled 
with the Moose Jaw Public School Board of Education, who 
had met the criteria of beginning the VIF French course in 
Grade VII, and of having had no instruction in French prior 
to this grade. An instrument, designed to inquire into the 
areas in question, was developed, administrered, and then 


analyzed to obtain the findings which are summarized below. 


I. SUMMARY OF THE FINDINGS 


Besides an examination of the overall reaction of 
the students, responses were broken down into two cate- 
gories, grade and achievement level, to see what effect 
these divisions would have upon answers to the questions. 
With practically no exceptions, Grade VII students proved 
to be more positive toward the course, the language, and 
the speakers of the language than were students in the two 
higher grades. The second category, achievement level, 


revealed that high achievers generally held more positive 
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attitudes toward French and French-speaking people, and 
were somewhat more positive in their opinions about certain 


questions related to the course. 


Attitude Toward French: and French-Speaking People 


The results of the questionnaire would suggest that 
most students held favorable attitudes toward the French 
language and French-speaking people even though many 
respondents were very negative and may others were undecided. 
Although the largest proportion of the students did not want 
to continue improving their French upon completion of high 
school, nor live in a French-speaking community, they felt 
that the study of French was worthwhile, that it was not 
too difficult, and that it could be a useful language for 
them in future years. As was mentioned previously, a 
greater percentage of the first year students and the high 
achievers had this positive outlook. However, even among 
the third year students, more than sixty percent of them 


considered that the study of. French. was of value. 


Opinion ofetheny 1 Facourse 


For the most part, students' written comments, which 
appear in Appendix C, are highly critical of the learning 
process. Certain observations reflect dissatisfaction with 
the course, whereas other criticisms are directed toward 
the teachers. There is then the problem of- distinguishing 


between these two, and deciding whether these remarks are 
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a result of attitude toward the course or the teacher. 
Question 46, however, was perhaps more revealing of the 
overall feeling toward the course. This item showed that 
almost two thirds of the sample thought that the VIF 
course was a good one for people wishing to learn French. 
That the majority of the students held this view is indeed 
quite remarkable since most of them believed that time 
passed slowly in their French classes, that they became 
bored with some parts of the lesson, and that variety and 
additional classroom activities were lacking in the 
course. This approach to learning French was more widely 
accepted by the Grade VII students than by those in the two 
higher grades. The greater acceptance of the course by the 
first year students may well have been influenced by factors 
such as their. age, the fact that the subject was a new one, 
and that it required little or no homework. High ability 
learners were more positive in their opinion about some 
aspects of the course. It must be remembered that this 
positive opinion of the VIF course must be interpreted in 
thesliuchteor the factsthat the junior high school students 
of this sample had had no previous experience with any 
Other French course, 

A large proportion of the students considered the 
filmstrip pictures to be-useful for explaining meaning 
even. though they were not as a group too happy with the 
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appeared to present problems to many, and received strong 


Criticism: 


Comprehension of Meaning 


While slightly more than one half of the students 
believed that they usually understood their teachers'! 
explanations in French of vocabulary Ciettecultiess and 
thought that they usually understood the meaning of what 
they said in French, many respondents obviously were having 
other problems with the comprehension of meaning. The fact 
that approximately sixty percent of the students believed 
that they often failed to understand the meaning of the 
French sentences, and that about the same proportion had 
difficulty remembering the material of the previous lesson 
is an indication of. certain imperfections in the learning 
process. The use of English to clear up difficulties in 
meaning was overwhelmingly advocated by the students as a 
remedy for this situation. While this is not likely the 
complete solution, there may be room for greater compromise 
in this respect by some teachers, 

As would be expected, slow learners found the compre- 
hension of meaning to be a much greater problem than did 
their brighter class members. Grade IX students were also 
of the opinion that this area presented an obstacle to 


their progress. 
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Grammar 

The majority of the students in this sample 
apparently had not attained intuitively a clear under- 
Standing of the basic structures which were being presented 
to them, although it may have been too early in their study 
of the language for such understanding to have crystalized 


properly. 


Repetition 
Thess tudentsweatgm the most part, felt ‘that time 


dragged during the repetition phase of the lesson, but they 
considered that this activity was. useful. Most of them did 
not think that repeating the sentences after the tape was 
interesting, but they did want additional practice which is 
indicative of a positive outlook toward repetition. 
Nevertheless, other means of achieving the same end should 
be investigated, because after the. sounds of the language 
have been mastered to a greater or lesser degree, the 
students rapidly become less. interested in repeating 
phrases, and as a result, fail to see the usefulness of 
this part of the lesson. Apparently, as long as students 
are. able to see the usefulness of.repetition, further 
learning can be expected.. However, increasing familiarity 
with the lesson material and topic reduces the need. for as 
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Reading and Writing 

A minority of the respondents, about forty percent, 
wished to have reading and writing introduced at an 
earlier stage in. the VIF course despite the fact that some 
of the teachers had given them the written material of the 
fessoneshortlysatterppresenting itsforsatheyfirsta~time. 
Nevertheless;,sixty percent of the respondents thought. that 
the teacher should write the French sentences on the board 
after they had learned to say them, and an even larger 
percentage wanted a textbook with the sentences of the 


lessons and some exercises. 


Time Provided for Free Conversation in French 

Most of the students were of the opinion that they 
were not given sufficient opportunities to speak French in 
class or to talk about the things which were of. personal 
anjbereste to dthemsys IhegGradesVI1's were.more. content with 
their. lot on this point than were the Grade IX's. or. the 
high achievers. It is obvious that the most important part 
of the VIF lesson, the transposition phase, was being 
neglected, by, somes of, the teachers.,, The, application, of the 
Material, learned. anytheselessonsanatheyreal tife situation 
of- the students should be the culmination of every unit 
Covered erdite isenotgsurprisang that the~students. felt 
dissatisfied when little or no time was devoted to real 


communication... 
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Aap cae. Ose CO Speak French 


More than sixty percent of the respondents hoped 
to be able to speak French at some future date, but only 
forty-five percent of them thought that they would be 
able to do so by the time they had finished high school. 
The greatest optimism was. among the Grade VII's and the 


high achievers. 


Teachers' Training 


From the analysis of responses of students taught 
by VIF-trained teachers compared.to: those of students 
taught by non-VIF-trained teachers, it appeared that the 
former. group of learners held more favorable attitudes 
toward the French language and its speakers, and more 
positive opinions of the course than did, the other group. 
However, 1t should be-pointed out: that certain factors 
make this a dubious comparison. 

The Grade VII's: comprised forty percent of the 
students of VIF-trained teachers, whereas the Grade IX's 
made up only twenty percent. The students: taught. by 
non-VIF-trained teachers were thirty-five percent Grade 
Vil's and thirty-five percent Grade’ IX's. These per- 
centages show that since the Grade VII's comprised the 
tan eges tug roupsObeStudenuse taught: bythe VIR=trained 
teachers, and since Grade: VII students tended to’ be more 


positive and idealistic in their. opinions and. attitudes 
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than the Grade IX students, the differences between the 
two groups based on the training of their teachers may not 


be as great as first suspected, 
II, CONCLUSIONS AND IMPLICATIONS 


On the basis of the findings of this study, the 
following conclusions and implications may be stated. 

1. Many factors prevent students from attaining their 
potential in a second language, and one of the most 
influential is negative attitudes toward the language under 
study and the native speakers of that language. This means 
that every effort to create these positive attitudes must 
be made. 

2. A foreign language course, which is well received 
by the students, is much more likely to promote interest 
and enthusiasm for the language. However, such courses are 
effective only in the hands of skilled, imaginative 
teachers.,' Therefore, it is imperative that teachers be 
highly trained in the methodology of these courses. The 
influence of the French teacher has proved to be one of 
the most important factors, and perhaps the most important 
factor, affecting the learning of the second language. 

3. The results of this study have shown that the 
younger learners have a more positive and idealistic view- 
point of both the VIF course and the language than older 


students have. Accordingly, it may. be advisable to begin 
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the study of French at an even lower grade level, and not 
to have this subject compulsory beyond Grade VII in the 
Province of Saskatchewan. 

4, The inability to hear. the tapes properly has 
undoubtedly created problems associated with pronunciation, 
comprehension of meaning, and motivation. The proper use 
and maintenance of good equipment and materials would go 
a long way toward alleviating these difficulties. 

9. Meaning is not being conveyed clearly to many 
students, particularly to those of lower. ability. A re- 
evaluation of methods used by teachers for this purpose is 
necessary, and corrective measures need to be undertaken. 

6. Not all learners intuitively grasp the grammar 
of the material being presented in the lessons. The use 
of the deductive method, therefore, may be advisable for 
some students: inevcertain?situations ; 

7. Grade IX students, and to a lesser extent the 
Grade VIII's, had a greater preference for reading and 
writing the French sentences than did the Grade VII's. 

It might be worthwhile, after the first year of the 
course, to reduce the time lag between the presentation 
of new material and the reading and writing of it. 

8. The manner in which the VIF course is presented 
to the students of this sample showed that variety, 
supplementary activities, and time for conversation is 


lacking,.particularly for the more senior students. More 
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attention needs to be devoted to this area of the course, 
class enrollment will have to be limited, and sufficient 


time in the schedule must be allotted to the French course. 
III. RECOMMENDATIONS FOR FURTHER RESEARCH 


Some recommendations arising from this study are 
Suggested below. 

1. This inquiry was conducted in an area where 
French is a,compulsory subject for. all junior high school 
students.. A similar study in a school system having both 
students who were required to take French, and other 
students who elected the subject on a voluntary basis 
would allow for a comparison of opinions between these two 
groups which should yield valuable additional. information. 

2. The conclusions of this research were based on 
data obtained from a questionnaire administered to junior 
high school students. An investigation, which included 
students in the senior high school grades, would provide 
a, more. complete. survey, especially if greater attention 
were given, to the differences at the various, grade levels. 

3. A questionnaire of the sort used in this study 
does not usually procure completely satisfactory responses 
on any topic. If interviews were combined with a question- 
naire, more light would be shed on many questions which 
otherwise remain only partially answered. 


4. A comparative study of student opinion involving 
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two or. more. distinct. second language courses could 
provide additional information to those whose task it is 


te, select specific courses of study, 
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PILOT STUDY QUESTIONNAIRE 


We are asking you to answer some questions about the French 
course you are taking and how you. feel about French in general. Since 
this is simply to find out your opinions, there are no right or wrong 
answers. Please try to answer as honestly as possible. What you say 
will not affect your mark or credit in your course. Do not give your 
name. 


Please check the most suitable answer. There are some questions 
where you are asked to explain your answer. You may do this right 
under the question. However, feel free to make comments on any of the 
questions since a "Yes - No" response may seem inadequate. Thank you 
for, your cooperation. 


rai ere a Renee a el a Re Sa a lee 
1. Should all Canadians know how to speak French? Yes 


Undecided __ 

No 
2. Do you like to speak French whenever you get a 16S 
chance? : Undecided __ 

No 
3. Will you try to use French as much as possible eos 
when you have finished school? Undecided __ 

No 
4. Would you prefer to start learning reading at LCS aa 
the beginning of your French course? Undecided__ 

No 
5S. Do you believe French is a useful language in b 2h eemetaeenerenes 
today's world? Undecided ___ 

No 
6. Can you usually understand the teacher's ex- LeSoa—aeer 
planations in French of vocabulary difficulties? Undecided 

No 
7. Do you think French should be studied by every- Les eat 
body from Grade VII to Grade XII? (Please explain Undecided__ 

your answer briefly) No 

8. Do you usually understand the meaning of what you os 
are saying in class when speaking French? Undecided__ 


No 
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Do you think Canada should forget its French 


background and become an English-speaking country 


from coast to coast? 


Do you feel that the French sentences you are 
learning will be useful in conversations in 
real life? 


Are French Canadians trying to force other 
Canadians to learn French? 


Do you want the teacher to explain the French 
grammar rules to you? 


Would you take French if you didn't have to? 


Would you prefer to start writing earlier in 
this course? 


Do your parents encourage you to learn French? 


Are the. filmstrip pictures helpful for ex- 
plaining the meaning of the sentences? 


Are your parents enthusiastic about your study 
of French? 


Do you get enough class time to practise your 
French on topics which differ from those in 
your lessons? 


Do your parents feel that studying French is a 
waste of time? (Please explain your answer 
briefly) . 


Do you find that time passes quickly in your 
French class? 
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Yoo ers 
Undecided __ 


NO eee 


Yese l2 se 
Undecided ___ 
No ee 


Yes —. 
Undecided____ 
No 


Yes sy 
Undecided____ 
No eed 
YeSs_: = 
Undecided____ 
No 





Yess ets 
Undecided ____ 
No 


Yess. 
Undecided ____ 
No 


Yes Rw ae 
Undecided ____ 
No 


Yes an 
Undecided ___ 
No mae 
Yess" ss = 
Undecided ___ 
No 
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Undecided____ 
No 


Yess. es 
Undecided __. 
No___. 
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Are you studying French because it may someday be 
useful in getting a good job? 


Is it important to develop a good French 
pronunciation? 


Would you like more opportunities to speak French 
in class? 


Do you see any logic or sense for the word order 
in French sentences? 


Would you like to continue improving your French 
after you leave school? 


Do you feel that you are developing a good 
French pronunciation in this course? 


Does the out-of-date style of dress in the filn- 
strips bother you? 


Do you. become bored with any parts of the lesson? 
(Please explain your answer briefly) 


Do you enjoy repeating the French sentences 
after the tapes? 


Does the time seem to drag when the members of the 
Class are repeating the sentences on the tapes 
that accompany the filmstrips? 


Is French too difficult for you to learn? 


Do you feel that there is sufficient variety and 
activities in the lessons of your French course? 


Do you find the learning of the taped sentences 
which accompany the filmstrips is interesting? 
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Yes. 
Undecided __ 
No 

Yes Ss elf 
Undecided __ 
No 

NOS oo. 
Undecided ___ 
No 

} (eee 
Undecided___ 
No 
Vesa 
Undecided __ 
No 
Yess” <2 al. 
Undecided ___. 
No 

VieSme eet 
Undecided ___ 
No 

Yes Poe 
Undecided ____ 
No 

Yess 
Undecided___ 
No ae 
Yes aa 
Undecided ___ 
No 

Yes = 
Undecided ___ 
No 

Yes 
Undecided___ 
No 

Yes ND Eo 
Undecided ____ 


No 
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34, 


OS 


36. 


Sie 


38. 


Oo 


40. 


4l. 


42. 


43. 


44, 


45. 


y 


Is it a good idea to wait until your second year 
of study before beginning to read in French? 


Do you feel that learning French is actually a 
waste of time? (Please explain your answer 
briefly) 


Do you feel frustrated because you fail to 
understand the meaning of the French 


sentences? (Please explain your answer 
briefly) 


Do you find it difficult to understand why 
French sentences are constructed the way. they 
are? 


Would you like to live in a community where 
French is spoken by most of the people? 


Can you hear the sentences on the tapes clearly 
in class? 


Do you think that the repetition of the taped 
sentences which accompany the filmstrips are 
useful? 


Do you think the teacher should write the French 
sentences on the board when you have learned 
to say them? 


Is one. of the reasons for your study of French 
to allow you to meet and talk with French- 
speaking people? 


Would you say that this kind of course, with 
filmstrips and tapes, is a good one for students 
who wish to learn to speak French? 


Would you like more individual practice repeating 
the taped sentences which accompany the filnm- 
strips? 


Do you occasionally have class time to talk in 
French about the things which are of interest to 
you personally? 
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Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 
Undecided 
No 


Yes 
Undecided 
No 


Yes 


‘Undecided 


No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


Yes 


Undecided 
No 


VEL 


| 





| 
get 


| 


| 
See 





a 


aw 

Ct iy 

oe & St ap a 
ae = o<. ec 


| 


ov 


25Y 


Bsbioasbau 

7 ou 
2oY 

bebrosbri 

ov 

25yY 


——Thabrssbau 


re) 


asyY 


babrasbas 









eof boaaenaba a ur ors ss « (Salt n, | 
iene sol 
wales zeqat, edt no escmednee ot a5 et 
ree 7 
mata ene a 


nee 










Ss 





boqst edt to roisisouos ont 
Sis eqitzjemlii ens 





* 
a= 
. 








donstt 20 ybuse tgoy rot ato289% 
_ -donexd dtiw Ales bas toon Aa 





_ dtiw semios! to babt 2idi i ; 
a 8qEF | 





7 
aw — . 


art Alert ot omis 
os testsini to 


i. wa oe 


46. 


47. 
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54. 


Does the ability to speak French show that a person 
is well educated? 


Do you like the filmstrip pictures used in this 
French course? (Please explain your answer 
briefly) 


Do you think a knowledge of French will help you 
have a more sympathetic understanding or apprec- 
lation of French-speaking people? 


Do you find that the filmstrip stories are in- 
teresting? 


When a new story is. begun, do you find that you. 
have forgotten the sentences you learned from the 
lesson before? 


Would you.like to have a regular textbook for 
French containing the sentences of the lessons 
and some exercises? 


Would it be helpful in learning the French sen- 
tences that accompany the filmstrip pictures if 
you could write them in your exercise book? 


Do you want the teacher to explain in English the 
words you don't. understand? 


When you have learned the sentences of the lesson 
can you usually see the pattern for the way the 
sentence is constructed? 


Additional comments: 
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VIF QUESTIONNAIRE 


We are asking you to answer some questions about the French 
course you are taking and how you feel about French in general. Since 
this is simply to find out your opinions, there are no Yight or wrong 
answers. Please try to answer as honestly as possible. What you say 
will not affect your mark or credit in this course. Do not give your 
name. 


There are three possible answers for each questions: YES - 
UNDECIDED - NO. After reading the question, place your answer on the 
Separate answer sheet. Since the above response may seem inadequate, 
you.may wish to write a more complete answer. You may do this on the 
questionnaire paper right under the question. There is additional 
Space for comments at the end of the questionnaire. 


Fe edn ent ee SY a ones ee 
1, Should all Canadians know how to speak French? 


2. Do you. like to speak French whenever you get a chance? 
3. Do you.like French more than other subjects? 


4. Would you prefer to start learning reading at the beginning of 
your French course? 


5. Do you believe French is a useful language in today's world? 


6. Can you usually understand the teacher's explanations in French 
of vocabulary difficulties? 


7. Do you think French should be studied by everybody from Grade VII 
to Grade XII? 


8. Do you usually understand the meaning of what you are saying in 
Class when speaking French? 


9. Should all Canadians know how to speak English? 


10. Do you feel that the French sentences you are learning will be 
useful in conversations in real life? 


11. Are certain French Canadians trying to force other Canadians to 
learn French? 


12. Do you want the teacher to explain the French grammar rules to 
you? 


13. Would you take French if you didn't have to? 
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Would you prefer to start writing earlier in this course? 
Do your parents encourage you to learn French? 


Are the filmstrip pictures helpful for explaining the meaning 
of the sentences? 


Would you like to visit Quebec on a holiday if you could? 


Do you get enough class time to practise your French on topics 
which differ from those in your lessons? 


Do your parents feel that studying French is a waste of time? 
Do you find that time passes quickly in your French class? 


Are you studying French because it may someday be useful in 
getting a good job? 


Is it important to develop a good French pronunciation? 


Would you like more opportunities to speak French with other 
students in class? 


Does the word order in French sentences appear sensible or 
reasonable to you? 


Would you like to continue improving your French after you 
leave school? 


Do you. feel that a French program of this nature is helping you 
develop a. good French pronunciation? . 


Does the out-of-date style of dress in the filmstrip bother you? 
Do you become bored with any parts of the lesson? 


Is understanding and speaking French more important to you than 
reading and writing it? 


Does the time seem to drag when the members of the class are 
repeating the sentences after the tape recorder? 


Is French too difficult for you to learn? 


Do you feel that there is sufficient variety and activities in 
the lessons of your French course. 


Do you find the learning of the taped sentences which accompany 
the filmstrips interesting? 
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Do you. hope. to be able to speak French someday? 


Is it a good idea to wait until your second year of study 
before beginning to read in French? 


Do you feel that learning French is actually a waste of time? 


Do you.often fail to understand the meaning of the French 
sentences? 


Should the stories of your French course be about. French- 
speaking people in Canada rather than about French-speaking 
people in France? 


Is it difficult to understand why French sentences are con- 
structed the way they are? 


Would you.like to live in a community where French is spoken 
by most of the people? 


Can you. hear the sentences on the tapes clearly in class? 


Do you think that the repetition of the taped sentences which 
accompany the filmstrips is useful? 


Would you like to have more tests so that you would have a better 


idea of your progress in French? 


Do you think the teacher should write the French sentences on 
the board when you have learned to say them? 


Is one of the reasons for your study of French to allow you, to 
meet and talk with French-speaking people? 


Would you say that this kind of course, with filmstrips and tapes, 


is a good one for students who wish to learn to speak French? 


Would you. like more individual practice repeating French sentences 


after the tape recorder? 


Do you sometimes have class time to talk in French about the 
things which are of interest to you personally? 


Do you like the filmstrips pictures used in the French course? 
Do you. think a knowledge of French will help you have a more 
sympathetic understanding or appreciation of French-speaking 
people? 


Do you find that the filmstrip stories are interesting most of 
the time? 
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When a new story is begun, do you find that you have forgotten 
the sentences you. learned from the lessons before? 


Do you, think you. will be able to speak French when you. have 
finished high school? 


Would you like to have a regular textbook for French containing 
the sentences of the lessons and some exercises? 


Would it be helpful in learning the French sentences that 
accompany the filmstrip pictures if you would write them in 
your exercise book? 


Do you.want the teacher to explain in English the difficult 
words you don't understand? 


When you have learned the sentences of the lesson, can you 
usually see some grammar rule for the way the sentence is 
constructed? 





Additional comments: 


Please feel free to make any additional comments about, your 


French course. You may wish to indicate some of its strong or weak 
points, or you may wish to state how you would improve this course 
if you had the opportunity. 







or, -e Var tA on vi ies , 


4 *t, - 
4 


OY MBI ,foez9I oft Yo eeomod, 
at aonsinee, oft yew oft tok 


“i0y JuedR at nemnia Isnoisibbe 
Agow lo ylorie att Fraps: 
s2tu03 efdd svorqmi bluow 


AM Pet eerioN eer Le. X C 


STUDENTS' WRITTEN COMMENTS 





. &wTEES 2 SA 






2ThIMMOD MATTIAW 'eTMaGUTE 


145 


STUDENTS': WRITTEN COMMENTS 


I, ATTITUDE TOWARD FRENCH AND FRENCH-SPEAKING PEOPLE 


Question 1: Should all Canadians know how to speak French? 
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French should not be compulsory. 

Not elderly people. 

It is not a Canadian language. 

Canada belongs to England not France. 

No, but I think political leaders should. 


A country would have more pride if it could speak two 
languages . 


French is a national language as well as English and every 
Canadian should know both. 


French should be compulsory from Grade I to Grace VIII and 
then be optional. 


One language should be sufficient for one nation. 
Yes, it keeps us different from the Yanks. 


No, because the French were conquered by the English and 
this is a British Commonwealth country. 


We should learn the language we want. 


We shouldn't have to take French unless we are moving to 
Quebec or becoming a French teacher. 


They should start French in Grade I and only for those who 
want to learn it. 


Question 3: Do you like French more than other subjects? 


l. 
re 
Sie 


I would if I could speak it better. 
Yes, because there is no work to do. 


I would more but I've had three years of this French and 
it is boring now. 
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4, There are too many students in the class so it cannot be 
enjoyed. 
9. I think French is horrible. 
6. Not too many people like it. 
7, It is far too boring watching films over and over. 
8. I like the teacher more than any other teacher. 
9. It is one of my favorite subjects. 
10. It's an easy credit and fun to learn. 
Question 5: Do you believe French is a useful language in today's 
world? —<_£_o- 
1. Practically every business uses it. 
2. One language'is all you need. 
3. Everything in the schools should be in English in Canada. 
4. Why should we learn. French when English is the most commonly 
spoken language in the world? French is a waste of time. 
Question 7: Do yeu think French should be studied by everybody from 
Grade ‘to Grade : 
1. It should be the individual's choice. 
2. They should start French earlier. 
3. All students-should try to but drop it if they fail. 
4. Some might find another language more useful. 
9. If the teachers are good. 
6. It's not. that important. 
7. Why force-it on innocent kids? 


We need to start French in Grade I. 
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Question 11; Are certain French Canadians trying to force other 
anadians to learn French‘ 
1. Well, you have to take French, 
2. Our French teacher is doing this. 
Question 13: Would you take French if you didn't have to? 
1. If the teacher was good. 
2. French is boring because of the repetition. 


3. No, because it drags on and on for such a long time in 
each lesson. 


4. There are much more useful subjects. 
5. The French language is a beautiful one. 
6. I'd like a better teacher. 


7, I'd like to if the system were changed, but as it is I'm 
not profiting much. 


8. Just for university. 


Question 17: Would you like to visit Quebec on a holiday if you 
could? 


1. I would like to if I knew French well enough. 
2. No, because I can't stand French people. 


3. What-a way to go! No way! You'd never come back alive. 


Question 19: Do your parents feel that studying French is a waste 
of time? 


1. I learned more in Grades VII and VIIi. My little sisters 
are ahead of me now. 


2. Yes, I agree with them. My father hates French people. He 
should know. He was over in France quite a lot. 
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Question 21: Are you studying French because it may someday be. 
useful in getting a good job: 


1. I'm studying French so that some day I will be able to 
communicate freely with them. 


2. Because it is compulsory. 
3. I'm studying it because I like it. 


Question 25: Would you like to continue i Vi our French after 
you leave school’? 


1. Yes, if I knew I would someday be able to speak it fluently, 
but I know I will not be able to. 





Z. Yes, but not the way we are doing it now. 


Question 31: Is French too difficult for you to learn? 


1. No, but it leaves time to fool around and some people are 
taking advantage of it. 


2: It can't be. hard. if you listen. 
3. Yes, because you.don't really know what you're saying. 


4, The teacher should write the sentences all on the board so 
it 1s easier to learn them. 


5. No, not if I had more individual attention. 

6. It-isn't hard enough. 

7. I don't want to learn French, but you have to. 
8. Not:if-1it 1s taught.right. 


9. At first we went slow and it was easy, but then we went 
faster and there isn't enough time to learn. 


Question 36: Do you-feel that learning French is actually a waste 
of time? 


1. No way! French is a thing you will be thankful for all 
your life. 


2. This is.the way it.is. 


3. If she told me what I was saying, I might like to learn 
French. 
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Yes, the way it.is taught now. 


I think French is the sickest thing in school today. Because 
of French lots of students will fail Grade IX. 


French is a waste of time and quite boring. I'm happy with 
the English language. 


I don't like to take French. Where am I going where they 
speak French? 


We need a more interesting French course. 
I find French boring. Maybe it's the teacher. 


It is sometimes hard to understand, and time flies so 
Slow in French. 


French should be fun to learn and the teacher should make 
it fun. 


When I go for classes, I watch my watch counting the seconds 
until the period is over. 


Question 40: Would you like to live in a community where French is 
Spoken by most of the people’ 


ah 
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French people don't always speak French. Most of them speak 
English in Quebec, and these riots are mostly done by the 
French-speaking people. 

I have for two years and it's like a bum's- hangout in France. 
Not until I have a chance to learn French better. 


It would drive me crazy. 


If I knew how to speak it. 


Question 45: Is one of the reasons for your study of French to allow 


ls, 
pe 


ou.to meet and talk with French-speaking people? 
My reason for learning French is so I can go to University. 


I study French because it is compulsory, that is all. 
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Question 50: Do you think a knowledge of French will help you have a 
more sympathetic understanding or appreciation of French- 


as 
Zs 
On 


speaking people? 


Make them speak English. 
Being a French person has never affected me in the least. 


I don't think they need sympathy. 


II. GENERAL OPINIONS ON THE VIF COURSE 


Question 10: Do you feel that-the French sentences you are learning 


will be useful in conversations in real life? 


The French in class is. very formal, and in reality it isn't 
outside the classroom. 


If you know what the words mean, they may be useful, but not 
the sentences we get. 


I speak for the entire class. The French course is absolutely 
ridiculous. You can't use half the sentences. It's not a 
French lesson. It is a memory quiz. You are tested on how 
well you. know the filmstrips, not on your French speaking 
ability. We get sick of seeing three frames ten billion times. 
in a row. And you pelt us for falling asleep. We can't help 
it. In summary, French is the most useless, meaningless, and 
boring subject the way it is taught in this school. 


Question 16: Are the filmstrip pictures helpful for explaining the 


meaning of the sentences? 
Very few. They don't help that much. 


Yes, but the time given to learn the meaning is too short. 
I'd be lost without them. 
Yes, but terribly boring and monotonous. 


We should be taught how to write French and not memorize 
what is on the films. 
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Question 20: Do you find that time passes quickly in your French 
class? 


1. Yes, when we have. the pictures. 
2. The teacher is boring. 
3. If you. get involved, yes. 


4. You can't learn French in only one half-hour three times a 
week, 


5. I find it terribly boring with these films. It ruins my 
attitude. 


6. It does when we take something new. 


7. Two consecutive periods of French is too long. I would like 
a French period in the morning and one in the afternoon. 


8. French the last period of the day is no good. 
Question 22: Is it important to develop a good French pronunciation? 


1. If you don't get your words correct, you could say something 
you don't want to say. 


2. The French on the tapes we learn is different from the 
French in Canada. 


Question 26: Do you feel that a French program of this nature is 
helping you develop a good French pronunciation? 


1. The tape sounds different from the way the teacher speaks. 


2. There isn't enough practicing of conversation as there used 
to be. 


3. No, because we do not always know what we are saying. 


4, My French relatives do not know the French words we learn 
and don't know the accent. 
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Question 28: Do you_ become bored with any parts of the lesson? 


1. The mechanism is boring. 


2. I become bored just waiting for the others to learn the 
lesson. 


3. Where the teacher asks the questions. 
4. The repetition, but it helps. 
5. When others do not try, it gets boring. 


6. It's boring when you have to listen to every person in 
class repeating. 


7. I become bored when I don't understand something. 
8. When we are reviewing, it gets pretty bad. 
9. When the filmstrips go on. continuously. 


10. Why should we have to sit for thirty-seven minutes 
listening to a supid tape recorder. 


Question 29: Is understanding and speaking French more important to 
_ you than reading and writing it? 


1. It was good at the beginning, but in Grade IX you want to 
read and write more. 


Question 32: Do you feel that there is sufficient variety and 
activities in the lessons of your French course? 


1. There should be games and skits. 


2. From giving talks and plays it is.easy to learn French 
and know what it means. 


3. There is absolutely no variety. 


4. We want to learn French songs, draw pictures and describe 
them. 


5. Plays and talking to classmates would make it more inter- 
esting. Now, it's quite boring. 


6. We should have French games to improve our vocabulary and 
spelling. 


















eft mest oF eresiso ont zor 7 sestt bed eaooed I 
|  hozeel 


‘Hebbits celine Fy 3 ‘ee 
veqled 42 sud .moitiveger odT .d ‘ie 
i> 


-gizod eteg ti wat ton ob etedio neal .é 


ni noeTeq “Isve Ot feterh ot overt: a at ktod e'sI .8 As 


.gridtemoe basterebry t'stob I nerlw one sno2ed I a a 
«bsd viiexg ete ti gaiwetvet’ ore en-euacil 8 7 ato 
(Leuourisno> 0 og aqittenhlt ede nei = .@ 


2esumim s1eVO2~ errids Tot 3iz ot avad gw’ he RY 
.tebrovet eqs? biqua sot’ | 


we a, 





o3 3nsw voy XI sh&10 ai sud aniiGettn ailt +s mc 1 Pe : : 
Stan oti _s 





.etble bos 2entag od Sluode ated? ft : 


donor mmeol ot yas et si eyeiq bas edtist ‘mer S& 
-efisom Ji F 


\Weitay on \Letulozds ai oved rc 
edizoezeb brs esusoiq weth , egnoe’ donert mxe0l oF “al 2 


~ 


eeted exam 3% Gof hee bs ari ot Lor gee = pth es 


aniiod stinp e'ti | 
bas ineludacov wo svotqni of eomey ot a ‘a 
s » ; : 7 a 





Ary) 


7. All Canadians should know how to speak French, but this 
course isn't the way to teach it. We need more variety to 
make it interesting. 


8. I'd like French if it was a more interesting course and we 
did more interesting things. This way you.can practically 
fall asleep. 

9. All you do in this course is repeat what they say without 
knowing what it is all about. When you-have to write a 


test you memorize it. It doesn't help you speak French 
very much. 


Question 34: Do you hope to be able to speak French someday? 
1. I will never be able to speak real true French correctly. 


2. Because of the way the French course is now, I will never 
be able to speak it fluently. 


Question 38: Should the stories of your French course be about 
French-speaking people in Canada rather than about 
French-speaking people in France? 


1. I'd like to see the books and filmstrips made in Canada 
about Canadians. 


Question 41: Can you hear the sentences on the tapes clearly in 
class? 


1. I usually have to guess at what the people said. 
2. The French say words like we do. They are run together. 
3. The voice is muffled and the tapes are too fast. 


4. No, but it is probably because of the noise the class is 
making. 


5. All I do is listen to a bunch of mumbo-jumbo because the 
teacher does not. explain what is going on in the film. 


6. The tapes sound different from the teacher. 


7. It is hard to hear the correct pronunciation on the tape. 
We need better equipment. 


8. If the students cooperated, it would help. 










~ dotiby stor Boor a9 eae cs mo 82 
ice era cans ra 


‘7 i 9 


tuodtiw ye2 yards oy a t ob > 7 
B et evar: 40 ere ses 3 J ely 
doet4 s9q2 pate 3 : j M : 

Paice tl 
Sysbemo2 a .! 3 os Z oF" ’ 





.“istoeTres donett Sint Inox saa os Natal raven {fiw I ‘f 


raven Iltw I wom ef S2%ti0 * Sal of sare a a 
aids - - : 
aT A) 





-bise sfqosq eft tadw ts azeug of sved ° ay ee | 
| 5 - - ca io 
-rediegot mt sts yedT .ob ow ofl ebrow yee 1 lei? .S 


,tzst ood ots esqst odd bre. beltium eb edtov ed . 
ei esto ‘eit seien edt io seussed yidsdorq ai my - 


ont seuszed odmi{-odmum to domyd & ot 
mit ont mi no gatog 2i stedw aislexe 4 


-xerloses eng mort smart aioe zoe 
-Sqst ot no noid bt ommertaetoad oO 





154 


Question 46: Would you say that this kind of course, with filmstrips 
and tapes, is a good one for students who wish to 
learn to speak French? 


1. No, because I don't know what I'm saying. 


2. I've taken French for two years and this year is the first 
I've really learned anything. 


3. In British Columbia we read, wrote, and spoke French, which 
was much more interesting and educational. In this course 
we learn what the filmstrips say and nothing else. 


4, Ifyoute not as smart as the others you're left behind. 
5S. This French course is easy to understand and learn. 


6. I think everybody should learn how to read and speak French 
at one time or another. I don't mind taking French that 
much but I don't love it. 


7. This is a useful course because we can understand certain 
things on T.V. 


8. I like French but find it hard to learn. 


9, For two years I took "Le frangais international", and I 
learned more from it than is possible from this one. VIF 
hasn't taught me anything. I get extremely bored with the 
films and tape and quickly lose interest. Half the phrases 
I'l] probably never use, and without the picture I can 
hardly associate them in real life. I've done most of the 
work this year on my own and in many areas seem advanced 
compared to those who have been taking this course for 
years. I've never found French difficult, but now my 
enthusiasm is gone and I couldn't. care less whether I do 
anything in French or not. 


10. I don't think the course could be improved in, any way 
except to have more exercises to make us think more about 
what we are saying. 

11. Our French course is wonderful for learning French. 


12. ENG, Ti this .tooteasy : 
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Question 49: Do you like the filmstrip pictures used in the French 


course? 
1. Some of the people should be our age. 
2. We should have real people on the films. 


3. I don't like the filmstrips. I used to, but day after day 
after day I have lost just about all my interest in French, 
and I think that goes for everyone. 


4. I really wish the filmstrips were modernized. 


5. The filmstrips are alright, but how often are we going to 
use those same words and sentences in an ordinary con- 
versation. I think there should be more grammar and 
putting sentences together which would appear in a regular 
conversation. 


6. The filmstrips seem to be very dreary. 
7. The children in the filmstrips are too babyish. 


8. The filmstrips are a bad idea, Often I memorize a group of 
words to go with a picture, but I don't know what they mean. 
I'd like more variety, such as music, reading, writing, dis- 
cussions, speeches, plays, tapes, films, spelling contests, 
a bit of French history, real French people visiting classes. 
Why stick with one boring routine? I'm learning groups of 
words, but I don't know how to say what I want to using my 
own sentences. 


III. COMPREHENSION OF MEANING 


Question 6: Can you usually understand the teacher's explanations. in 
French of vocabulary difficulties? 


1. We have a good teacher. 
2. I'm having trouble. I can't understand any of the French. 


3. Our teacher stands there telling us in French the words we 
don't know. How are we to understand her? 


4. I hate French because I don't even know what I'm saying or 
what the teacher is talking about. I'd rather drop French. 
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Question 8: Do you usually understand the meaning of what you. are 


LO. 


saying in class when speaking French? 


No, I'd like to find out, but I just memorize those I don't 
understand. 


I know how to say the phrases, but not what all of them 
mean. 


I memorize the sentences from the filmstrips, but I don't 
really learn it. I don't have much understanding of what 
I'm saying, and I can't make up sentences. 


French is fine for them that find it easy, but I just don't 
get ity 


In this course we are just learning a bunch of sounds to go 
with a picture. I'm not learning the meaning of the words 

and sentences that well. If the teacher says something to 

me, all I can answer are the very simple questions. 


Memorizing sentences is useless for students. They should 
construct their own sentences. 


We don't. know how to relate the French sentences to everyday 
life if talking to a French person. 


You should learn what you want to say, and not just repeat 
sentences and forget them. 


I do not know the meaning of the sentences and do not get any 
help in learning. I think there should be an English tran- 
slation. 


I feel the teacher does not explain what the words mean, but 
expects us to write a test in French. 


Question 56: Do you want the teacher to explain in English the 


difficult words you don't understand? 


Our teacher does. 
The teacher should try to.get it. across in French first. 


Yes, because when it is explained in French it usually muddles 
you up. 


Yes, but I doubt if she knows either. 


Definitely. -Uethink this is the worst thing in this course. 
Often I find myself saying things I don't understand. 
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6. I don't like the rule of having French spoken in French 
Class as soon as coming in the door because I've tried 
many times to ask questions about the lesson in French, 
but did not succeed because of the rule. We should be 
able to ask questions in English. 


7, Explain the lesson in English and then start with French. 


IV. GRAMVAR 
Question 12: Do you want the teacher to explain the French grammar 
rules to you? 
ee eS; ent theyveareecx plained lin French, 
2. This part is the most important. 


3. I-think there should be more grammar and putting sentences 
together which would appear in a regular conversation. 


4. We should take more verb forms, nouns, adjectives, so we 
could make our own sentences. 


5. It is difficult without grammar lessons. 
Ve REPERLTION 


Question 30: Does the time seem to drag when the members of the class 
are repeating the sentences after the tape recorder? 


1. When you know the phrase and the others don't. 


2. We don't repeat the sentences anymore. Our teacher doesn't 
like this method. 


3. We need individual grouping so that learning could be speeded 
up for those of higher ability. 


4, The class would be better if the teacher did more individual 
work. 


5. The course is good but we need smaller classes. 
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Question 33: Do you find the learning of the taped sentences which 
accompany the filmstrips interesting? 
1. We don't use the tape recorder very often. 
2. If you can hear them. 
3. The filmstrip helps, but you can't understand the tape. 


4. No, I don't know what it means in English. 


Question 42: Do you think that the repetition of the taped sentences 
which accompany the filmstrips is useful? 


l. The tapes are muffled wherever I sit in the room. 
2. No, the teacher broke two tape recorders that way. 


3. No, it is just memorization, and you do not actually learn 
the sentences. 


Question 47: Would you like more individual practice repeating 
French sentences after the tape recorder? 


1. Ina class this size you have to say the sentences to 
yourself. 


2. If I know what the sentences meant, I wouldn't mind re- 
peating them. 


3. The teacher says it one way, the tape differently. 
4. We need more time and drill to help us remember. 


5. We-are going too fast to learn our sentences. 


VI. READING AND WRITING 
Question 14: Would you.prefer to start writing earlier in this 
course? 
1. Yes, but you. have to know how to speak before you write. 


Zz. It would be easier to learn the sentences if you.could write 
them down. 
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Question 35: Is it a good idea to wait until your second year of 
study before beginning to read in French? 


Le 


I'd get the pronunciation down pat before reading because 
the reading could mix you up. 


No, because you develop in your own mind what you think the 
words mean and a year later you find out that you are wrong 
and have to change. 


Question 44: Do you think the teacher should write the French sen- 


tences on the board when you have learned to say them? 


I think we would learn. quicker this way. 
No, because we cannot read French. 
The teacher already does. 


If the teacher doesn't. you really don't know what she's 
Saying. 


I think we have a better course than my parents had. It 
would help if the teacher wrote the sentences on the board 
because most kids in our class write out the sentences now, 
but with thewrong spelling, of course. I'm glad I'm taking 
French because it is great. to be able to speak a second 
language. 


Question 54: Would you like to have a regular textbook for French 


containing the sentences of the lessons and some 


exercises? 


People. would read ahead, say words wrong, and sometimes mis- 
takes are hard to get rid of. 


Yes, then we could study at.home, 


I would like the French phrases in a book with the accompany- 
ing picture. 


Question 55: Would it be helpful in learning the French sentences 


l. 


that accompany the filmstrip pictures if you could 
write them in your exercise book? 


I think the French program would be better if students were 
to write French, learn grammar rules, and get.a better under- 
standing of French sentences. 


I'd be more interested in French if we could be taught to 
read and write the sentences. 
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VII. TIME FOR FREE CONVERSATION IN FRENCH 


Question 18: Do you get enough class time to practise your French on 


Is 


topics which differ from those in your lessons? 


I wish we did, then I think the students would be more in- 
terested in French. 


Personally, I feel the present French course.is good for 
getting a feel of the language in an oral way, but we should 
have more French conversations in class to improve our pro- 
nunciation and become more confident in speaking. The rooms 
are far too crowded. We need more aids, charts, and a 
reading text. 


We should have more conversation lessons. Each student 
should have to try to express himself to another student, 
and discuss in French the problems we are having. 


VIII. OTHER GENERAL OBSERVATIONS 


The course is good but we need smaller classes. When the 
class has too many students, the teacher finds it hard to 
help those who need it. 


I would like to see more teachers like ours who really cares 
whether you pass or fail. 


I would have a discussion period once a week in which students 
would tell me what parts of the lesson were causing difficulty. 
Then I would go over hard parts and offer extra help to those 
finding the lesson harder than the rest. 


The teacher should make French fun like ours does. 


The course is good, but you can't learn if the teacher can't. 
speak French or answer our questions. 


Divide the class into two parts. One for those who enjoy and 
want to learn French, and the other for those who don't.wish 
to and try to encourage them. 


I think the way our French is taught is a very good way. 
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Some teachers are quite boring. We should have a different 
teacher every year because you can get sick of the same one 
every year. Our teacher can be lots of fun though. 


Whether you. like French or not depends mainly on.how well you 
like your teacher. Ours is a very good French teacher. 
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TABLE I 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 1: 











Grade Yes Undecided No Total 
N % N % N % N % 
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TABLE II 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 2 








Grade Yes Undecided No Total 
N % N % N % N % 
y) 180 42.6 Sa IS.6 147. 41.8 552 8658.4 
8 Oly 2842 48 15.1 178 56.2 317° 34.6 
9 66 26.6 40 16.1 Lae SHS 248 27.0 
Total 30% 331.5 143. 15.6 467 50.9 917 100.0 





Achievement Yes Undecided No Total 
level . N % N % N % N % 
1 133 45.6 49 16.1 123 40.3 SOSt 58%%S 
Z 1045 3387 Sie «165 154 49.8 309! 33457 
g 70 23.1 43. 14.2 190 62.7 303 33.0 
Total SOVE 35.5 143 15.6 467 50.9 917 100.0 





Xe. 303 dee p- 000} C- 10 We 27 








TABLE III 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 3 














Grade ' Yes Undecided No Total 
N % N % N % N % 
7 58 16,5 46 1Sid 248 70.5 552. 58.4 
8 30 9.5 2A 6.6 206 835.9 S17 84.0 
Q . 45: ies Zi 8.5 184. 74:52 LAS Z21s0 
Total 131 1465 88 9:6 698 76.1 917: 100,09 
Xs iha d= 4 p- .000 C+ 45 V«< 209 








Achievement Yes Undecided No Total 
level N % N % N % N % 
NE TS ee eae Se See ee ae 
i 64 21.0 Sou Lue 208" 68.2 S057 S5e0 
2 45 14.6 52° 10.4 252 75.1 309° 33.7 
3 22 1409 ZS 7.6 253 * soe 303 33,0 
Total 131 2445 88 9.6 698 76.1 917: 100.0 
Ko = Bree dar~-84 - pp--.8000 Cc--.017 Vv--.030 
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——— See Se eee 
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h.@& Se 2,08 sks [ver ah 2.01 82 
abe vie €.g8 sas 3.8 £§ 2.0 0& 
OTS sks Cpt ber 2.2 ts 2.31 tb 
§.001 vre F.ov 88 -82 88 Esc fet 
eo. - Vat 0.°'-q b-35 Yoer- & 
[stoT Oy bob roabrit] 20Y JrenrevercdoA 
“4 é ¥ 5 Vi # uv 
— RON OS CA EE tienes 
E.8& © 208 89 80S $.0f tf O.1S be 
V.g& ege rey «gas N.OL St SAr oh 
0.82 206 Lies Bes a, es oN gs 
0.60f ‘Le I.at 8a 9.0 88 Sef ser 
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TABLE IV 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 4 








Grade Yes Undecided No Total 
N % N % N % N % 
qi lig. 35.6 $6 10.2 200 8656.8 S52 38,4 
8 Hey Sey ad “"54-- 17,0 128. 7 332 27 254). 6 
9 103 41.5 oor 15a 106 42.7 248 27:0 
Total 364 39.7 129° 14.1 424 6.46.2 917 100.0 
x? - 28.1 df - 4 p - .000 Can emer V - -.16 
Achievement Yes Undecided No Total 
level N % N % N % N % 
a! 128 42:0 39° 12:8 138" 745.2 305 33.5 
Z 122 39.5 46° 1525 144 46.6 509- 33.7 
3 114 37,6 49+ 15.5 142 46.9 303 8©=—«.: 333... 0 
Tetal 664. 39.7 1 ee A24. 46.2 917 100.0 
x? - 1.6 df - 4 pr--.802 C - .04 V - .04 
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TABLE V 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 5 


Grade Yes Undecided No Total 
N % N % N % N % 
7 498° 43.3 46 13.1 48 13.6 352 38.4 
8 187. Gace) 64 20.2 56 2.7 517: +3456 
9 154 §=62.1 41 16.5 53 21.4 248 27.0 
Total 609 66.4 ist i625 ISG da.t 917 100.0 


ie dean poe | 86b& Ae UWS 








Achievement Yes Undecided No Total 
Level N % N % N % N % 
I, BZ 69.5 Bs 17.9 ay 13.04 305 Od 
Z 220 Au.2 40 12.9 49 1S.9 309 ee / 
5 Lai 58.4 59 19.5 67 Lidia Lt 303 33.0 
Total 609 66.4 151 16.5 LSi7 b.2 917. 100.0 
Wai des p- 004 C= ue W- U8 
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TABLE VI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 6 





Grade Yes Undecided No Total 
N % N % N % N % 
7 193 54.8 62 17.6 G/- 2426 S57) | S0e4 
8 142 44.8 59° 12:5 186 42.9 Sl7* 34.6 
9 127. 0S «55134 20 Seal: 100 40,5 247 2750 


Total 462 50.4 Zk |= 1552 333 36.4 916 100.0 





= 2610. “dee p= .000 C=.ly V= (2 








Achievement Yes Undecided No Total 
level N % N % N % N % 
| 203 66.6 36 6«d11..8 66 21.6 S05 33.3 
2 156 50.5 44 14.2 109 55,3 309: 33.7 
3 103. 34.1 41 13.6 158: $255 302° 35.0 
Total 462 50.4 iz  doad $35 36.4 916 100.0 


N22 71,5 di=4 p= 000 €~.27- V- bd 
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TABLE VII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 7 








Grade Yes Undecided No Total 
N % N % N % N % 
7 184 5225 4] LEG 127 36.1 S52 38 
8 105 Sar 49 iS 163 51.4 5 ley, 34 
9 94 38.2 ie 126 12% 49,2 246 26 
Total 383 41.9 Tr 13.2 All 44,9 915 100. 
Ronee dees Inve 000)“. Ges 21h os) “V2 19 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 T47-. 43.4 a 125 40:5 304- 33 
2 139 =45.0 40: 12.9 130 42.1 299- 33 
a Oe? - 32a 47 15.6 158. 52:3 302 33 
Total 383. -41.9 tye 1332 Ali ..44.9 915 100. 
weetes deo. 4 p> On G-.4  Fe 
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TABLE VIII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 8 





Grade Yes Undecided No Total 
N 3 N 4 N 4 N $ 
7 2 6a CCL 90 25.6 Cah eee 
g 163 $112 44 13.9 ab 25.0 A) ae 
9 141 56.9 22 8.9 85 34.3 AS agri 
Total 521 56.9 109 112.9 8G 3.2 916 100.0 
Youw2 dees pa hleg G2 cee We .1e 








Achievement Yes Undecided No Total 
level N % N % N % N % 
if 227 0 4 25 8.2 52. Agel 304 33.2 
2 182 58.9 32 10.4 95 30.7 309° 33.7 
cS) 122. $7.0 Sy a ba 4 139 45.9 $03 33.4 
Total 621 56.9 199 14.9 286 Sii.Z 916 100.0 
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TABLE IX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 9 


Oe 





Grade Yes Undecided No Total 
N % N % N % N % 
4 Zia 86=—o 78 1) 30 Sia5 47 13.4 351 38.4 
8 220° hy, 5 28 8.9 62 19.6 316 834.6 
9 165 66.8 7 6.9 65 26.3 247 =27.0 
Total. 665 72.8 a5 8.2 174 19.0 914 100.0 











Achievement. Yes Undecided No Total 
ever N % N % N % N % 
1 22ie TAG 26. 18,6 50) le.5 503 = 353%2 
2 Zo0 Tits 23 7.4 aie Uste2 309° 33.8 
3 199 65.9 26 8.6 1 ee 302 = =33.0 
Total 665. 72.8 75 8.2 174 19.0 914 100.0 
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TABLE X 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 10 











Grade Yes Undecided No Total 
N % N % N % N % 
i 202 =53'.4 oS 2097 PR 2¥3G S52 85834 
8 WSi 4552 61 19.2 119 «= 3725 317° 34:6 
9 107. 43.1 45 18.1 96 38.7 248 27.0 
Total 446 48.6 RS = 19S 292 3958 917 100.0 





NA eed Fp etodo |= OT Wt 2227 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 172 56.4 49 16.1 84 27.5 SOS SOs 
2 15S 49.25 66 21.4 90 29 «1 50S" 3357 
3 iz 39°59 64 21.1 118 38.9 | 303 33.0 
Total 446 48.6 7S =619'35 292 31.8 917 100.0 


NO Stes. Gee pte c~2h We -oe 
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TABLE XI 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 11 


Grade Yes Undecided No Total 
N % N % N % N % 
7 128 36.4 119° (33:8 105 29.8 B52 58.5 
8 122 88/6 1g4 = «36,4 80 625.3 316 = 34.5 
9 107: 43,3 81 32.8 59-- 28:9 247 = 27.0 
Total 357° 39.8 314 = 34.3 244 26.7 915 100.0 


Xo Wee deeerAe pee BEG? 6G =. 0g | = = 709 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 125 62.8 10S 39.1 70 25:0 304- 33.2 
2 127- 41.2 96 31.2 85 27.6 506: 33.7 
3 115 38:0 99° 32.7 89 29.4 S05 >) 4531 
Total 357. 39.0 314 934.3 244: 26.7 915 100.0 


N42 6.2) d6-.4 p- 483 CC - .08 V-= .04 
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TABLE XII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 12 





Grade Yes Undecided No Total 
N % N % N % N % 
if 226 64.2 So Deo ml: 20,2 352 38.4 
8 191 60.3 52 16.4 yh, 286 S17 34.6 
9 151 6.0 45 18.2 71, 28.7 247° 27.0 
Total 548 59.8 152 16.6 216 23.6 916 100.0 


Ko = Bhe dete pe 085) 06+ 09) «2 Wd 


Achievement Yes Undecided No Total 
level N % N % N % N % 
i 201 ‘66.41 By) alate 6o | Ly SOA SS.2 
2 Lio 56.06 So ave. al KB 25.42 309 33.7 
3 U2 456.88 59 19.5 ii 25.98 505 65,4. 
Total 548 59.8 sz <aLosG 216 23.6 916 100.0 
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TABLE XIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 13 
—ooOooeeeeeeeeeeee 








Grade Yes Undecided No Total 
N % N % N % N % 
ere ee ee a 
v 147 41.9 62 17 «# 142 40.5 551 56 no 
8 * LEE 35.0 55 14,4 TS 47.6 517 34.6 
9 118 47.6 29 ibes 101 40.7 248 Zl és 
Total 376 41.0 146 15.9 394 43.0 916 100.0 
sh ae Le eR eo 2 gs ae 
1g woe w= oe o-oo =i 
Achievement Yes Undecided No Total 
level N % N % N % N % 
I 167 54.8 42 US5.8 96 5S 305 55% 
iz 125 40.5 58 18.8 126 40.8 309 SORT 
3 84 27.8 46 DZ a ye 57.0 302 38<0 
Total 376 41.0 146 15.9 394 43.0 916 100.0 
He 2) GE pk oD és. Wee 
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TABLE XIV 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 14 


Grade Yes Undecided No Total 
N % N % N % N % 
i) LZs 55a) 6l° 17.4 167, 4736 Ser | 5845 
8 155 48.9 48 15.1 itd 36,0 317° 34.6 
9 LE 4x2 Sa, 1S OF ~39all AS Zhe 
Total Soar FS el l45 i546 S78 Hlbs 5 916 100.0 





4 1S deed Oop 00S 6 eS. OU = = 5 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 147 948.4 B/S 119-3642 504 = 55e2 
2 126 §©6©40..8 44 14.2 139 45.0 S09, S5te/ 
3 LZ AUS aa OP 129 42.6 303 8633.1 
Total 395 43.1 143 ©6115 ,6 378 =4lWS 916 100.0 
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TABLE XV 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 15 


Grade Yes Undecided No Total 
N % N % N % N % 
7 u52 © AS.2 47. 13.4 158. 43.5 552 38.4 
8 110 §=34.8 Bae WA 162 ~4b22 316 = 34,5 
9 83 = 83..5 27° = «10...9 188 55.6 248: 27,1 
Total 545  %37..4/ 128 14.0 443 48.4 916 100.0 


e168 @-4A p+ AM C- A2 W- wad 








Achievement Yes Undediced No Total 
level N % N % N % N % 
1 138 845.4 Gi. Ie 129 42.4 204° = 33.2 
2 tS 36.76 58 18.8 138 44.7 309: 33.7 
3 94 310 oo 6110.9 76, 158.40 505 S671 
Total 345° B27 128 14.0 443, 48.4 916 100.0 
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TABLE XVI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 16 
Sa 





Grade Yes Undecided No Total 
N % N % N % N % 
7 304 86.4 ay; Bet al 6.0 352F 38.4 
8 248 = 78.2 27 3.5 SZ 2 317s 334.6 
9 a: ey So Aa 18 Aus 42a 0 2Afe 277.0 
Total i590 80.7 72 7.9 LOS, ~ y.5 916 100.0 





a 1085 de pul CS = 








Achievement Yes Undecided No Total 
level N % N % N % N % 
H ApoE 8a5 2 19 G...3 26 8.6 304, 3352 
Z 258) 85.5 19 6.1 32 10.4 SRO) 3557, 
&) 2226 - Wn 34 «11.2 ayy 1b35 303§ 33k) 
Total wooy §=68On TF, 72 749 10sy lies 916 100.0 
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TABLE XVII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 17 











Grade Yes Undecided No Total 
N % N % N % N % 
L 240 =68.2 ay: 1354 65 16%5 352 «3834 
8 216° 68st 54 1037 Of are $17 = 33.456 
9 167 67:5 29. Ads? oz 02150 248 827.0 
Total 625 6739 £10, 1.230 184 20.1 947 «6100.0 





oe iy dee 4 pp 67859 «6c .045 86-02 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 215 705 360 «1148 4 77 305 S525 
Z 22a «7248 56 «List oi Woes 309 33.7 
5 186 61.4 $8. 1215 49 «2600 305 $530 
Total 623 67.9 120 = 1230 184 209d 917° 100.0 
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TABLE XVIII 
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FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 18 


Grade Yes 
N 
q 105 
8 83 
fe) 53 
Total 241 
Xa 2 


Achievement Yes 


level N 

1 (a! 

2 ls 

3 89 

Total 241 
ya 4 





29,29 
26.2 
21.4 


26,3 


150 


2546 
24,4 
29.4 


ORS 


Undecided 
N % 
69 19.7 
An 6 a. 8 
25° 10.1 
4] 15.4 
df - 4 pe 
Undecided 
N % 
46°" P57 
aq) | 43 
St 16.8 
yp 8 5.4 
df - 4 je) = 


000 


-408 


No 


177 
187 
170 
534 


C - 


No 


182 
189 
163 


534 


C- 


DOwe 


225 


Seley 
61.4 
5o8 
58.3 


OF 


Total 
N % 
351 S370 
Sig, 34.6 
248 ZV S1. 
916 100.0 
Va--.20 
Total 
N % 
305 ORS 
308 3556 
303 SiS) eu 
916 100.0 
V¥--- 307 
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TABLE XIX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 19 


——$$$$$$$LPD@@@§§_ aE Ses 





Grade Yes Undecided No Total 
N % N % N % N % 
7 x) 9.4 Mt 2002 247 70.4 554. 038.4 
8 28 8.9 88 27.9 199 635.2 e156 B45 
9 Bo ze 48 19.4 168. 07.7 248 8927.1 
Total 95 O42 207° 2256 614 67.2 914 100.0 





Moe ONSh da--46 pr .044s @—.10) W---.06 





Achievement Yes Undecided No Total 
level N % N % N % N % 
a a a i ee 
1 29 9.5 61 420.21 214 70.4 BOA. 335335 
2 32 10.4 p>  ALAL9 220° Sha 307 ~- S46 
5 32 10.6 91 30.0 180 59.4 S03 35542 
Total 93 «10¥2 207 12256 614 (67.2 914 100.0 


mo*-00585 4 ddf=-44. pp--.f004 (C--.413 W--.a74 
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Isso Pie 
¢ 6K é 
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a0.--V Of. -9 Bh, -¢ 


Ezz NOR b.0T - BES 
d.c6 WE Yifv Oss 
S.gf 208 b:Re O81 


182 


TABLE XX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 20 


Grade Yes Undecided No Total 
N % N % N % N % 
te re ee re ee ee Ee 
7 W26, S529 44 «12.5 gv =6oD.6 Spl 3843 
8 79: 24.9 SSF 1243 199 62.8 S17: 3436 
9 61 24.6 Zia §6=105..9 160 64.5 248 8627.1 
Total 266 29.0 JLOF 28.0 540 59.0 916 100.0 


aI da wos C-. W= as 








Achievement Yes Undecided No Total 
level N % N % N % N % 
at 109 35.7 567 1 8 1603 5225 305? 3535 
Z S75 285.2 397 «1247, 1827 «65942 308 33.6 
3 (0s - 26K. Son. «LAG 198? G5ad 3052 351 


Total 266. .29.0 LLO9 =1250 540 59.0 916 100.0 





Nee 127S8 EE 44 yp 002k «+ ek |W 
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TABLE XXI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 21 





Grade Yes Undecided No Total 
N % N % N % N % 
7 172 + =48.9 60 17,0 120. =S4i1 552 38 
8 138 43.5 49-1545 130 «= 410 S17 34 
9 140 56.5 20 8.1 88 35,5 248 27; 
Total 450 49.1 129 14.1 338 36.9 917. 100. 


Keo= Holi ddts-44 Epe=.0003 Cc--.}93 W--.103 


Achievement Yes Undecided No Total 

level N % N % N % N % 
i LOZ ~ Sou 40 13.1 105 «33388 50S 33 
2 165 52:8 30 «=: 16.2 96 Silvl SUS 383 
3 125° 42535 59° 12,9 139 45,9 $05 - 85 

Total 450 49.1 129 14.1 $358 60.9 917 100; 


Wee Wee de 2h p= 002 Ge af V-= 6 











184 


TABLE XXII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 22 





Grade Yes Undecided No Total 
N % N % N % N % 
7 242 47:3 544.5 29 8.2 352° 38.4 
8 219° 69:4 61. 19.2 2° ig 17° 34.6 
9 174 70.2 eo" 457 55° 14.4 248 3827.0 
Total 665 72:5 150 1650 10i) a. 0) 917 100.0 


Ke .. 990g dée- 4g py--.0626 Co-..10) VW )-..18 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 253 83.0 29 9.5 25 1.5 205 33.9 
2 236) 45.4 5 86=s 16,5 25 Bod 309 35.7 
3 ig - 59.4 fi. 25.8 56 d7:5 303° 33:0 
Total 665 72.5 152 16.5 101; i .0 917 100.0 





Ne aga <df-4 ~p- 000 G-= ,22- Vir 6 













0.8% VLE 
Q:NS BAS 
0.00r Te 











Grade Yes Undecided 
N % N % 
7 148 42.0 79 Za04 
8 110 SUye ae 224 
9 108 4355 38 LS 3 
Total 366 39.9 188 2085 
a1 d= 2 p= .055 
Achievement Yes Undecided 
level N % N % 
I 143 46.9 56 18.4 
Z 129 AVe7 68 Za°0 
3 94° ~ 3130 64 Zed 
Total 366 39.9 188 20.5 
x“ = To): fdre-44. Pp--.fo01 





TABLE XXITI 
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FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 23 


No 
N % 
125 he) 
136 42.9 
102 41.1 
363 39.6 
Ge ol 
No 
N % 
106 34.8 
BZ 356.62 
145 47.9 
363 39.6 
Ge- 4 


Total 
N % 
a2 358% 
Si7* 3&3 
248 aT 
917 100. 
V- .04 
Total 
N % 
305 53) 
309 35% 
203 33% 
917 6100. 
V -~.8LG 
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TABLE XXIV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 24 





Grade Yes Undecided No Total 
N % N % N % N % 
i iva «= SB. 146 §=41.5 94 26.7 352 38.4 
8 85 «= 26.8 88 «= 27.8 144 45.4 317 34.6 
9 74 29.8 465 18.5 D28* —-Si..6 248 27.0 
Total 2708 291.6 280 30.5 366 39.9 917 100.0 


X= 540s - d= 4 ps 000) G- .2h We .20 





Achievement Yes Undecided No Total 
level N % N % N % N % 
1 1OOZ- 3248 St 291.2 116? 38.0 30D? §635RS 
2 915° «293.4 Gor Sd W2ze 39h S0RF = 35h0/ 
& 80 26.4 955 34d44 L28i 84282 305% 3520 
Total 27aa 2946 280 830.5 366° 39.9 917. 100.0 
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TABLE XXV 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 25 











Grade Yes Undecided No Total 
N % N % N % N % 
7 i24 $5.2 89 «25.5 169 3995 352 384 
8 f2 22.8 89 = 28.2 155° 49x blo 34.5 
9 68 27.4 66 26.6 114 46.0 248° 27.8 
Total. 264 8 28.8 244 26.6 408 44.5 916 100.0 





Xo = 1693 dh-4 = 010 C- 412. V-+.11 





Achievement Yes Undecided No Total 
level N % N % N % N % 
oe ree ne Se Ne ee te eee I ee ee EE 
1 112~ 36.7 84) 27465 109. 35.7 S05 3525 
Z 90 29.1 87) 0-282 1§2 42.7 o09° 33.7 
3 62 20.5 75 24,2 167. 55.3 302 35.0 
Total 264 28.8 244 26.6 408 44.5 916 100.0 


Noe 20 Eads = 000 Cael? | RVs 
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TABLE XXVI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 26 








Grade Yes Undecided No Total 
N 4 N 4 we N 3 
7 De ACG eh 173 64 18.2 aay 38.4 
8 ten 530 62 19.6 90 28.4 S17 34:6 
9 121 48.8 50 20.2 BG 248 27.0 
Total ks 55.9 173 18:9 Daly 252 917 100.0 
Mew deed gi< 300) (C.- als 4 W--120 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 210. 68.9 4% 613.8 BS: ba.4 S05 33.5 
2 182 58.9 64 20.7 63 20.4 S00; “S67. 
3 Wah - 39.9 Gi ZU 115 38.0 305 33:0 
Total She 35.9 Liye 18.8 25) 25.2 917 100.0 
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TABLE XXVII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 27 











Grade Yes Undecided No Total 
N & N 4 N & N 4 
7 123 34.9 35. Thea 204 58.0 352 38.4 
g 107 33.8 26 «8.2 184 58.0 317 34.6 
9 107. 4844 ie Te | 121 48.8 248 27.0 
Total 337 36.8 ey 509 55.5 917 100.0 
a a 
ye = 6898 «dete 4k pp ae?) ce-- 09k «= W=-2 10 


Achievement Yes Undecided No Total 
level N % N % N % N % 
——— ee ee ee 
is TU eons 19 6.2 185 6057 S05 S505 
oe 119 «= S845 26 8.4 164 953.1 309 33.7 
3 117. 38.6 26 8.6 160 52.8 303 335.0 
Total Sov" 5676 74. Tw 509° «5.5 917 100.0 
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TABLE XXVITI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 28 





Grade Yes Undecided No Total 
N % N % N % N % 
fi 254° “OO%D 56 0.2 82> 2o.6 S92 B.'5 
8 265 83.6 17 54 55 44.0 S17 0s 34.16 
9 2 ets Oe 14 Bu 20 8.1 246 26.9 
Total i Wty, 67 ibe) 57 = -4+,0 915 100.0 


245.5 Gee 4 bm: -00 ©~.21 V~ +158 








Achievement Yes Undecided No Total 
level N % N % N % N % 
iT ZI - "1Or4 23 Ve 49 16.1 505 «35005 
2 fain As dey 28 81 46 14.9 309 = 33.8 
3 245, - “SU 9), 16 oe 42 14.0 301 32.9 
Total ELLE mee, 67 fees 7 | SS 90 915 100.0 
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TABLE XXIX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 29 











Grade Yes Undecided No Total 
N % N % N % N % 
y! “ne, 05. 1 4a 2027, Si | 16,2 352° 38.4 
8 198 62.5 54 17.0 6& 20,5 Sir 3Sh.6 
9 172 69.6 aoe 6 Le. 3 47 19.0 24c; 27,0 
Total 592 64.6 LSS. 16.9 169 18.4 916 100.0 


Vee ON eee ni Oty (Ges la. eu. 05 


eee 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 204 66.9 52 Le; 0 49 16; | 305 35% .5 
2 218 70.6 , 44 1422 47 155 2 309 JOR 
3 170° 56.3 59 19.5 Jae 2442 SO2e 33,0 
Total 592 64.6 155, 16.9 169 18.4 916 100.0 
Cae LEG eer omen ongu! Gi. ase. mets 













b.8e 
Ode VIE euQ8,, 2d 
Q.XS TAS Oger (ha 
0.00f oafe 4.8L @éf 


go 


TABLE XXX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 30 











Grade Yes Undecided No Total 
N % N % N % N % 
7 171 48.6 oe 8.8 ISG 642.6 352 38.4 
8 166 52.4 5S TV.G 116 8636.6 SLT 34.6 
9 154 8662.1 19 eg to B02 248 27.0 
Total 491 53.5 85 915 54 362 917 100.0 





Met d&-4 p.m C- .12- V- -.16 








Achievement Yes Undecided No Total 
level N % N % N % N % 
z 16> 53.1 55. - 10.8 1100 «36.1 S05 S325 
4 161 52.1 29 9.4 TiS 56.5 309°. 33.7 
S 168 55.4 23 7.6 Li2 34:0 SOS 38.0 
Total 491 53.5 84 9.3 341 3937.2 917- 100.0 
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TABLE XXXI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 31 





Grade Yes Undecided No Total 
N $ N $ N 8 N $ 
7 48 13.7 59 16.8 244 69.5 set 58,3 
8 65 20.5 62 19.6 190 59.9 317. 34.6 
9 47 19.0 SY 12,5 170 68.5 248 27.1 
Total 160 17.5 152 16.6 604 65.9 916 100.0 
ee, dees, pe Ne Ce DCO = 5806 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 as eo Bz 10.5 250 82.0 S05 —SGa/5 
2 47 «5.3 SS. 12:9 206 66.9 308 33.6 
3 90.- 29,7 65. 2i5 148 48.8 303. 33.1 
Total 160 14.5 152: 16.6 604 65.9 916 100.0 
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TABLE XXXII 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 32 


——————E—————_———_————————————————————===—___=—=—=—_—=—_—_—S 





Grade Yes Undecided No Total 
N % N % N % N % 
if 159 = 45.2 7 245 8. 93*5 552 $8.4 
8 108 34.1 63 19.9 146 46.1 517° 34.6 
- 68 27.4 34. 13.7 146 58.9 248 27.0 
Total O55 "SOnS 172 +=18.8 410 44.7 917 100.0 


x= So, = 4 p=-000 €=.20- VY = 427 


Achievement Yes Undecided No Total 
evede N % N % N % N % 
1 1S ~ S807 62 20.3 125 41.0 505 Sots 
2 1G > S755 49 15.9 144 46.6 HD SONY 
3 TOL ~ 335%3 61 20.1 141 46.5 5 55,0 
Total 355 SOv5 172 18.3 410 44.7 917° 100.0 
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TABLE XXXITI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 33 











Grade Yes Undecided No Total 
N % N % N % N % 
7 179 «= 51.0 69 19.7 103 29.5 35 8638.3 
8 106 §=33.4 68 21.5 145 45.1 317: 34:6 
9 75 30.2 44 44.7 129 52.6 248 927.1 
Total 360 39.3 181 19.8 375 40.9 916 100.0 


Xe AL ape 000 «|G 2B = 28 


Achievement Yes Undecided No Total 
level . N % N % N % N % 
1 L209, ~ 4203 6h 20.0 Ly 3G? a5; SS 
2 1300 42.1 68 22.0 Tey 45.9 509; 35.7 
3 101i - 33.4 o4 bys. 2 149 49.3 a2 6 35.0 
Total 360 4639.3 181 619.8 375 40.9 916 100.0 
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TABLE XXXIV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 34 





Grade Yes Undecided No Total 
N $ N 4 N 4 N 4 
7 242 68.8 52 14.8 OF 1642 352 38.4 
8 178 56.2 tae 2958 65 2028 317 34.6 
9 156 62.9 47 19.0 45 18.1 248 27.0 
Total 576 62.8 173 18.9 167 18.2 917 100.0 
Mate Gee m-flo “o- d W--loo 





Achievement Yes Undecided No Total 
level — N % N % N % N % 
1 226° «741 SO 16.4 29 vss SUs Sono 
2 199 64.4 som lene Noe lyes sugr Soe 
5 151 49.8 68 22.4 Bo. 2794 SUS) 5970 
Total 576 62.8 173, 18.9 167 18.2 917: 100.0 
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TABLE XXXV 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 35 





Grade Yes Undecided No Total 
N 3 m8 N 4 N 4 
7 174 49.4 7 20.5 106 30.1 352 381.5 
8 134 42.4 57 18.0 125 39.6 316 34.6 
9 97 39.4 56 22.8 93 37.8 246 26.9 
Total 405 44.3 185 20.2 324 35.4 914 100.0 
we Ot0R daa4M pe -.0400 CG&-.106 V¥-.12 








Achievement Yes Undecided No Total 
level N % N % N % N % 
i 136 = 44.7 48 15.8 120 -39..5 304; 3353.3 
2 146 847.6 6G «19.5 LO 3.9 S07? 35.6 
3 123 40.6 77 =—-25.4 103 34.0 SOS © «351.2 
Total 405 44.3 185 20.2 324 835.4 914 100.0 
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TABLE XXXVI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 36 





Grade Yes Undecided No Total 
N % N % N % N % 
(| 52° 4:8 42° 11.9 268 76.3 352 38.4 
8 20 22.4 64 20.2 a Se bey 517° 34.6 
9 GO: 23.8 Se 60125 158 63.7 248 27:0 
Total 281 W9.7 137. 14:9 599 65.3 917 100.0 





meerogt6 vdiatd)) no 1000 Gs 116 Y= =.46 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 68> 12.5 4° 10.8 234: 76.7 305 33.3 
2 49 15.9 46 14.9 214 69.3 309: 33.7 
3 94-- 31.0 58° 10.4. 151 49.8 303 33.0 
Total 181 19.7 137. 14.9 599 §8665.3 917 100.0 
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TABLE XXXVII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 37 





Grade Yes Undecided No Total 
N % N % N % N % 
7 200 56.8 49 13.9 105 2935 352° +38.4 
8 z25.) 1075 ay 8.5 of: «© dart 317. 34.6 
9 EAS) SY 47 16 635 89 3§= 3539 248 27:0 
Total 566 §=66 157 92 10.0 Z59 282 917: 100,0 





X23 26:0 df= 4 p= 000 G= 1% # V= =.01 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 136 44.6 30 9.8 139 945.6 S05 35%3 
2 198 64.1 30 9.7 81 26.2 309 33.7 
3 252 ©=76.6 2 06 59 a259 303 33:0 
Total 566 §=G Lz? 92 10.0 259 «28.2 917 100.0 
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TABLE XXXVIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 38 

















Grade Yes Undecided No Total 
N % N % N % N % 
i) 135 68.4 96 24.35 Za 63454 352 38.4 
8 IGZ) eSiat 84 26.5 oD 22.4 Sy 26426 
9 125 50.4 70° 28.2 es ie! 248 27.0 
Total 422 46.0 250. 27.3 245. “2604 917 100.0 
X22 205. “di='4 p=-000 “C=-.15 V-.-.{18 
Achievement Yes Undecided No Total 
level N % N % N % N % 
1 133 43.6 89 29.2 83 2h. 305 aoe0 
Z 146 ©6472 Ue? 258 91 29.4 lo 5 a7 
3 143 A7ViZ 89 29.4 71 26.4 303 33.0 
Total 422 46.0 250 2H 245 26.7 917 100.0 
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TABLE XXXIX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 39 





Grade Yes Undecided No Total 
N % N % N % N % 
7 174 49.4 64 18.42 114 32.4 352 38.4 
8 1835 oF 7 44 13.9 90 28.4 317. 34.6 
9 135 68.9 2) 4805 75° 2946 24% | 27:0 
Total 3100 55.7 129 «14.1 ape 6 80 42 916 100.0 





X22 ash edee-84. Pp--.%05 Cc--.073 W--.9712 








Achievement Yes Undecided No Total 
level N % N % N % N % 
i L56 ~ Slsl 46 15.1 LOS 3328 30S 865548 
2 181 58.6: 59° 1246 89: 28.8 S09 33¢/ 
3 Las - Sins 44 14.6 85 28.1 302° 33.0 
Total S10 5547 129 14.1 277 30.2: 916 100.0 
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TABLE XL 
FREQUENCY AND PERCENT TO RESPONSE BY CATEGORY TO QUESTION 40 











Grade Yes Undecided No Total 
N % N % N % N % 
7 66 18.8 60 17.0 226 8664.2 352 38.4 
8 47: 14.8 45 14.2 225° «3.0 317: 34.6 
9 S36 «14.5 45 18.1 167. 67.3 248 27.0 
Total 149 «16.2 150 16.4 618 67.4 917. 100.0 


X° - 4082 dgf--44 pp--.3057 CC--.07] vv¥--.07 


Achievement Yes Undecided No Total 
level N % N % N % N % 
ee a ee npr rrr eee 
1 52 27.0 62° 20.5 191 62.6 s05 35,5 
2 SY” 16.5 52 16.8 206 66.7 209° 35.1 
3 46 15.2 36> 1039 221 . 72.9 303 33.0 
Total 149 16.2 150 16.4 618 67.4 917 100.0 
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TABLE XLI 


FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 41 








Grade. Yes Undecided No Total 
Noe og N 4 N 4 N 4 
7 166 47.4 51 (4859 155 45.7 350 38.3 
8 120 37.9 36 11.4 161 50.8 19° 34.7 
9 122 49.6 18 32.3 106 43.1 246 26.9 
Total 408 44.7 85 49.6 420 46.0 913 100.0 
an al tl Se aN te i nee 
Ma 42 udficeA pe O87: 6: ld = 00 


Achievement Yes Undecided No Total 
level N % N % N % N % 
anil de esc ol. nt Snel Annet ee ae eel Rane see ene 
1 140 845.9 Bl 6 «.10,2 134 43,9 305 33.4 
2 137 4A.5 22 7y1 149 48.4 308: 33.7 
3 161 - 45.7 B2- 40.7 Loy. 5.7 300 32.9 
Total 408 44,7 85 9.3 420 46.0 913 100.0 
salesmen Se i letra ee 2 ela ea oe Ses Cc ee 
yu? S525 dée-49 po- C ~.06 03 
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TABLE XLII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 42 











Grade Yes Undecided No Total 
N % N % N % N % 
7 278 79.2 44: 32.5 29 8.3 Sok) See 
8 226 11.6 45 14,72 46 14.5 5ly =93.4.6 
9 159 64.4 35 14.2 53 21.5 247 27.0 
Total 663 12:35 124 13,6 128 14.0 915 100.0 
X2l-p2381) gdfo-44. wpi--g000 ¢Cl- 716 yV.- 224 
Achievement Yes Undecided No Total 
level N % N % N % N % 
1 255 77,0 35 aS 35 415 305 35.5 
2 205 76.1 41 13513 955 d0.7 309 33.8 
3 193 64.1 48 15.9 60 19.9 301 32.9 
Total 663 72.5 124 13.6 128 14.0 915 100.0 
M2 = 38i0- gdti-<g4 up - 4001 .C - 14 V- .20 
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TABLE XLIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 43 








Grade Yes Undecided No Total 
N % N % N % N % 
7 86 =. 24.5 tae 2065 193 55.0 oie, Sone 
8 44 13.9 48 15.1 Zoa0 Flee cay S450 
9 Sve F520 32 13.0 LSE PAO 2d 2730 
Total 167 18.3 152 16.6 596° 65/1 915 100.0 





‘Ne eles ded pe odo cl i7s ye «24 








Achievement Yes Undecided No Total 
level N % N % N % N % 
jt 592 ~=«19..5 5/2 1867 189. 62:0 SUS") Seno 
2 58 18:8 SIF 1625 200 = 64.7 509". 3373 
3 50 16.6 44 14.6 207 ~=68.8 oi" 325.9 
Total 1675 18:5 L522 1636 596" 65.2 Oi5* 16070 
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TABLE XLIV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 44 








Grade Yes Undecided No Total 
N % N % N % N % 
a 128 = 507.9 56 =: 16.0 1i6, 33. 350° «=38.3 
8 206 65.0 i) ae he) 74. 233 Slje 34.7 
9 L618) .655.2 36 =: 14.6 50; “20 2 ZA7 =. 27.50 
Total 845 59.6 129 26.3 240 26.3 914 100.0 





x4 -20.3° d&-4 p- 000 G- .15 V- =»20 








Achievement. Yes Undecided No Total 
level N % N % N % N % 
di 186 §=61.2 56 bes Sz, 2 0 304, 33:..3 
2 185 59.9 47 15:2 77 ~—-24.9 309 33.8 
S 174° =5758 46. 15.5 Sl 26.9 S01 3269 
Total 545 59.6 P2956 ay 240 3=26.3 914 100.0 
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TABLE XLV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 45 


SS rrr rr ewe nn re ee OC UR nn EES 
a a aA ae] 








Grade Yes Undecided No Total 
N § N $ N 4 N 4 
7 194 55,3 iS 2755 ee a5 5884 
g 144 45,4 ea 27.1 106 33.4 Bly 3497 
9 107. 43.5 40 16.3 99 40.2 246 26.9 
Total 445 48.7 186 20.4 283 31.0 914 100.0 
Roe ae SUROO0 (Gs 6 «= S18 





Achievement Yes Undecided No Total 


level N % N % N % N % 
} 165 54.1 62 2033 78 2500 305 33.4 
2 155 50.3 61 19.8 92 29.9 308 SIS yi | 
3 25 41.5 | 65 20.9 113 Boil AS) 301 32.9 
Total 445 48.7 186 20.4 283 S10) 914 100.0 
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TABLE XLVI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 46 








Grade Yes Undecided No Total 
N % N % N % N % 
7 275 8697865 oo lied oY) 6.0.5 351 38.4 
8 185 58.4 54 17.0 78 24.6 317 = 34.6 
9 145 58407 69 45.8 05 Zoo 247 862740 
Total 605 66.1 132 «14.4 a78 lo. 915 100.0 


R“ = 007 @de--44 pp--.7000 c--.021 Vv--.029 


Achievement Yes Undecided No Total 





level N % N % N % N % 
1 219 7S 38 | bis 48 Se 305 DOad 
iZ 197 63.8 51 16.5 61 19.7 309 Sp 
3 189 62.8 43 14:3 69 22.9 301 32.9 
Total 605 66.1 oe slid. 4 7s 619.5 915 100.0 
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TABLE XLVII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 47 
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Grade Yes Undecided No Total 
N 5 N % N % N % 
a ae ee een ee 
7 162 46.2 59) 81628 130 37.0 351 38.4 
8 1B) A852 S7 18,0 123 38.8 317 34.6 
9 106 42.9 37. «1540 104 42.1 gay 2750 
Total 405 44,3 158° | 16.7 357 39.0 915 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 143 46.9 56 618.4 106 §=634.8 505° 33,5 
Ze 138 44.7 S10 s«16..5 120 38.8 309- 33.8 
K) 2a) Al 46 15.53 ASL =A 301 32.9 
Total 405 44.3 153° 16.7 boy «© BD 915 100.0 
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TABLE XLVIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 48 





Grade Yes Undecided No Total 
N § N § N 3 N 4% 
i pene re er ey 
7 85 24.3 30? ke 235° 67tl 350 38.3 
8 bee Gey 30° 955 234 Tans aye SAT 
9 44 17.8 16 «6.5 rey) 7687 Aye 2780 
Total 182 19.9. 76 8.3 656 71.8 914 100.0 
yer --300.2 ael®a 4d pBsocee® cl ciptl v¥ c14 








Achievement Yes Undecided No Total 
level N % N % N % N % 
ih 58 19.0 20 6.6 227 74.4 SUS" So.4 
2 61 19.8 Zs aks 224" 7277 SOS" S37 
3 63- 20:9 5o= 110 205° 68.1 301” 3259 
Total 182% 1979: 76 SS) 656 71.8 914 100.0 
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TABLE XLIX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 49 


Grade Yes Undecided No Total 
N % N % N % N % 
7 178 50.7 80 22.8 93" 25.5 351° 38.4 
8 Fi oO. a Si 8625.6 421 0 38.2 Shy Sa. 7 
9 68 27.6 60 24.4 118 48.0 246 8=26..9 
Total 561 59.5 gab 6242 352 30.9 914 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
fi 137. 44.9 74 =24.3 94 30.8 505° 35,4 
2 1iS. 86.6 Sl 26,2 LS) She S09, aa.8 
3 di S780 66 22.0 igs 41.0 300: 32.8 
Total 561 49.5 Zab 24.2 gog 56.3 914 100.0 
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TABLE L 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 50 











Grade. Yes Undecided No Total 
N 6 N % N % N % 
yi TSS 5 S255 103. 29.4 64 18.3 Sa0°  S8hS 
8 USS 45'.5 78 24.6 Lop S129 Sp S407, 
9 SG, 36).6 59 24.0 97: 39.4 246 §626.9 
Total 412 45.0 240° 26.3 202 28has/) 913 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 147 48.5 74 =24.4 SA Ais 505) ~~ Soh 2 
2 139 45.0 94 30.4 76 8624.6 309 33.8 
3 E25. AWS tae = 23.9 104 934.6 So S50 
Total 411 45.0 240 26.3 262 28.7 913 100.0 
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TABLE LI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 51 


Grade Yes Undecided No Total 
N % N % N % N % 
i 191 54.4 49 14.0 ERS eles Sole 255.4 
8 TES > 375 aIe sl ono 149 347.0 Sl7- 3456 
9 86 §634.8 24 9.4 137) =5ae5 247 = 27.0 
Total 396 =. 43.3 122 Se O97 6 45a4 915 100.0 


Ge MG ale 2 iy Sip ek AR ae te 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 148 48.5 43. 14.1 114 37.4 SUS. Bosca 
2} 134 43.4 St lS 140 845.3 309° 33.8 
3 114 37,9 44 14.6 T4Ss Ala5 S01 32.9 
Total 396 43.3 LZ 2 ls @o 397 43.4 915 100.0 
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TABLE LII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 52 
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Grade Yes Undecided No Total 
N 3 N 8 N 3 N § 
7 194 55.4 64 18.3 G2: 2643 350 38.3 
8 204 64.4 40 12.6 7) Tae SI 3ALT 
9 140 56.9 oH 14h2 71 28.9 246 26.9 
Total 538 58.9 139 15.2 236 25.8 913 100.0 
1 eae GHEE pe -.0so) Ce 09s VE ~.c 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 148 48.5 455° 1.8 Lie .36),7 305) 33.4 
2 180 § 58.4 50 16.2 TS 2520 308° 33.7 
3 210 70.0 44: 14:7 AS 15.3 300 32.9 
Total 538 58.9 . IBS) I1Sk2Z 250% ~257.8 913 100.0 
4. 300) de 800) «Gh - 28) V - ~.29 
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TABLE LIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 53 


aE 





Grade Yes Undecided No Total 
N % N % N % N % 
7 190 54.1 104 29.6 a) EGR Sou “SGn5 
8 £55 4221 94 29.7 89° §=628;2 316 =. 34..6 
9 85 = 3447 a6 22.9 104 = 42.4 245 26.9 
Total 408 44.7 254 27.9 250 27.4 912 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 Kel 5S for *25.9 ply ee? 305 3334 
2 143 46.4 88 28.6 1 PRD 308° 35.8 
S 84 28.1 oF ote 122 40.8 299 32.8 
Total 408 44.7 254 27.9 250 2734 912 100.0 
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TABLE LIV 
FREQUENCY AND PERCENT OF RESPONSE BY CATETORY TO QUESTION 54 





Grade. Yes Undecided No Total 
N % N % N % N % 
7 paz 69.1 33 9.4 75 2A,4 350 38.4 
8 gol 2.9 23 ES) (ee) Ege) 517° 34.8 
9 173 «70.6 20 8.2 Be ei 245 26,9 
Total 646 70.8 76 8.3 190 20.8 912 100.0 
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Achievement. Yes Undecided No Total 
level N % N % N % N % 
M Jfetl 74.4 24 79 54 ay ae S05 33.4 
Z 229 74.1 18 ated 62 201 309 33.9 
3 190 63.8 34 11.4 74 24.8 298 32.7 
Total 646 §70.8 76 8.3 190 20.8 912 100.0 
ie oan) eds de pp = 8013. C - 412 @V--agl5 
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TABLE LV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 55 














Grade Yes Undecided No Total 
N % N % N % N % 
7 203 58.2 55 15.8 91 26.1 349 38.4 
8 209. . 66.3 36 11.4 70 22.2 315 34.6 
9 159 64.6 29 11.8 58) 2366 246: 26.0 
Total 571 62.7 120 135.2 219 24.21 910 100.0 
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Achievement. Yes Undecided No Total 
level N % N % N % N % 
1 198 65.1 Ay, 1845 aky ee 304 35.4 
2 199 64.8 350 L 4 71> 2538 307° 33.% 
3 174 85832 44 14.7 Sl 627 a 299 32.9 
Total Sah 43° 62.7 120. 13.2 2u9 = 24.1 910 100.0 
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TABLE LVI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 56 











Grade Yes Undecided No Total 
N % N % N % N % 
7 290 82.9 29 6.6 ov 64056 550 36.3 
8 280 88.3 10 5.2 Di, 8.5 Sif: | 3407. 
9 216 = 87.8 8 ore 22 98,9 246 =26.9 
Total 786 «=. 86.1 41 4.5 86 9.4 913 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 Zt ele 13 loses Sie Saas 305 33.4 
2 PAD Wat WARS 10 Bad 28 OL 509° 25558 
3 260 87.0 18 6.0 21 1PS8) 299% 3257 
Total 786 =6.86..1 41 4.5 86 9.4 913 100.0 
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TABLE LVII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO QUESTION 57 











Grade Yes Undecided No Total 
N % N % N % N % 
7 P2n. 5583 85 24.6 139 40.2 346 38.1 
8 64 20.3 60 19.0 192 60.8 316 34.8 
9 70 28.5 OP WA 145 58.9 246-2787 
Total 256 28.2 175 19.3 476 52.4 908 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 HARON celeyny 51 16,8 143 47.0 504s 735.0 
2 87 = 28.2 60° 19.5 160) 5159 308 33.9 
3 59 19.9 64. 21.6 173. $8.4 296 32.6 
Total 25 Omen 2 8-2 yee! Gore) 476 52.4 908 100.0 
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TABLE LVIII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 1 





Grade Yes Undecided No Total 
N 4 N 4 N 8 N 4 
7 Oe as 302 18.6 Phd goo) gdos | e868 
8 911 47.9 377 19.8 614 32:3 1902 34.6 
9 768 51.5 224 15.0 498) 33.4. aasp gal 
Total 2891 52.6 993 18.1 1616 29.4 5500 100.0 
ees GG Meee ep e000) WaGae all) gic a. 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 1087 59.5 303 16.6 438 24.0 1828 33.2 
2 1016 §=654.8 349 18.8 488 26.3 18535 95 7 
iS 788 43.3 341 18.7 690 37.9 1819 $3.1 
Total 2891 52.6 993 18.1 1616 29.4 5500 100.0 
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TABLE LIX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 2 


Eo eee 





Grade Yes Undecided No Total 
N % N % N % N % 
7 871 49.6 240 13.7 643 36.6 B75 38,3 
8. 954 60.2 160 10.1 i 29.7 1585 34.6 
9 689 55.6 101 4868.1 450 36.3 1240 27.1 
Total 2514 = 54.9 S02) 170 1564 34.1 4580 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 OS 43.1 149 9.8 eS Aho IS24 33'43 
2 85a S542 166 10.8 $25 34.0 1544 33.7 
a 1004 66.4 187 «12.4 Sar ZZ ISDA * Sa.0 
Total 2514 54.9 502. 11.0 1564 34.1 4580 100.0 
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TABLE LX 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 3 
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Grade Yes Undecided No Total 
N 8 N 8 N 4 ne 
7 633 45,1 350 250 419 29.9 1402 38.3 
8 710° 56.0 244 19.3 S16 2A CGY 54H 
9 558 56.3 145 14.6 288 29.1 991. 27.1 
Total 1901 51.9 739 20:2 1020 27.9 3660 100.0 
ye 35e8 gf. 4 bs one G+ 4s. ¥ =: =,10 


Achievement Yes Undecided No Total 
level N % N % N % N % 
1 616 50.6 225 18:3 eyo) 311 1218 33.5 
2 638 51.7 251 «20.8 345 28,0 1254 33.7 
3 647° 53.6 205 21,9 296 624.5 1208°- 33:6 
Total 1901 51.9 139: 20:2 1020: 27.9 3660 100.0 
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TABLE LXI 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 4 
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Grade Yes Undecided No Total 
N % N % N % N % 
rn a a a i ta ih SC a is 
7 642 45.7 197. 14.0 565 40.2 1404 38.4 
8 10 S528 Lila oS 389 = 30.7 1267 34,6 
9 SDC mos eel Sty © 305 30.8 990 27.0 
Total 1879 51.3 52am olaeo 1259 34.4. 3661 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
al 661" 5455 TET Thee ALOT moos, 1218 35570 
2 637 51.6 168> 713.6 429 34.8 NAY he che! 
3 Soin See LOGIE eee LAH eS ely, 1289 33.0 


Total AW hep lye’ 525. 14.3 1259 934.4 3661 100.0 
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TABLE LXII 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 5 











Grade Yes Undecided No Total 
N 4 N % N 4 N % 
7 326 46.6 116 16.6 258 36.9 700 38.3 
8 364 57.6 84 13.3 184 29.1 632 34.6 
9 276 55.6 65 Tel 155 Sr. 496 vi eek 
Total 966 52.8 265 14.5 597 52:7 1828 100.0 
Mie Tae Ge Wdeeendie yg 2006) 9 Gee 10 YS cad 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 345 56.7 88-. 14.5 M5 28.8 608 33,3 
2 325° 52,8 79 12.8 212. 34,4 616 33.8 
3 296 49.0 98 16.2 210 34.8 604 33.0 
Total 966 52.8 265 14.5 597 82.7 1828 100.0 
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FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 6 
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Grade Yes Undecided No Total 
N % N % N % N % 
7 190 Dhel 99 14.1 412 58.8 701 38.3 
8 136 2125 TP ian 421 66.4 634 34.6 
g 97 19.5 41 SZ 359 T28Z 497 Zi ek 
Total 423 25°! ZL/ Tes 1192 GS ei 1832 100.0 
weiss d= 4 ps 000 G+ .12 V=- AF 
Achievement Yes Undecided No Total 
level N % N % N % N % 
I 135 Zeek: 66 10.8 409 67.0 610 S305 
2 136 22k 67 10.9 413 67.0 616 556 
iS E52 nm b 84 13.9 370 61.1 606 50 ek 
Total 423 25°el 217 TP s8 1192 655 1832 1000 
= eo8 asia pr-.1dPS c@-.06% vi- - 07 















aie re f 
. TDDL BURAT 
7. : E ; 7 - : 
7 
9 aTeutD OF a ow year 
5 is . oe ni © 
= a Zt ; = , = a 7 a 
: ; 4h e _ : = 





ca 2 


v - ™ 







B88 LON 
O.8E ED h, 00 
IWS Yes S.8f 
Q:00L Stal 


226 


TABLE LXIV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 7 





Grade Yes Undecided No Total 








N 8 N $ Nel N 8 
7 440 62.7 aA ee ne WATE 702 38.3 
8 563. 57:5 ee aay 169 26.7 634 34.6 
9 a TA 74 14.9 Nes 496 27.1 
Total 1068 58.3 279 15.2 485 26.5 1832 100.0 
cea HE: tai eS nee Mae Jar 








Achievement Yes Undecided No Total 
level N % N % N % N % 
1 $78 62:0 91 14.9 141 025.1 610 33:3 
2 373 60.4 92. 14.9 153 24.8 618 33.4 
5 Sly- 82:5 96 415.9 191 31.6 604 33.0 
Total 1068 58.3 mi AEP 485 26.5 1852 100.0 
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TABLE LXV 
FREQUENCY AND PERCENT OF RESPONSE BY CATEGORY TO CLUSTER 8 


— ee E, 


Grade Yes Undecided No Total 
N % N % N % N % 
if 21S wees 59.5 0) 100 )=—:14.2 329 46.8 Die 5825 
8 509” 248757 dINO reer wal oping? APA eS) 634 34.6 
9 284 57.0 ay ed are 15 eee 0.9 498 27.1 
Total 867 47.2 2665 14.5 [02m ooo 1835. 100.0 
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Achievement Yes Undecided No Total 
level N % N % N % N % 
1 277. 45.4 94 15.4 SIE os Skew G10RNS S22 
2 272 ~©=©44.0 OL oe 249 40.3 G18 soo. 
3 318° $2.4 ] ame 4 214 5905 GUie OS 0d. 
Total 867° 47.2 266 9) 14.5 102) 958.0 Te35 ye L00R0 
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TABLE LXVI 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 2 











Teachers ' Yes Undecided No Total 
training N % N % N % N % 
nT 204 36.9 94 17.0 25 Soe Aon S54. 60.2 
2 1032—Ze: 2 ASP ia. Zise) bees 364- 39-8 
Total CARP oS chetyiyh Zee © 468 51.0 917 100.0 
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TABLE LXVII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 6. 











Teachers ' Yes Undecided No Total 

training N % N % N % N % 
us 502° 5457 86 6:15 6 164 29.7 552° 60:2 
7 160 43.8 35 9.6 170 46.6 365 39.8 

Total 462 50.4 1Ziee rise 2 So48 36,4 917 100.0 
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TABLE LXVIII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 8 











Teachers' Yes Undecided No Total 
training N % N % N % N % 
i SOOM Olas ee i A 14 Se oS 552 ~23=«60...2 
2 182 49.9 Aliwae lene 142 38.9 365 39.8 
Total 521 56.8 LOSS e129 EP ee Oi 917 100.0 
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TABLE LXIX 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 12 


Teachers ' Yes Undecided No Total 
training N % N % N % N % 
i} 308 55.8 107. 19.4 137° 2448 552 60:2 
2 241 66.0 45 12-8 79. 21:6 365 39.8 
Total 549 8659.9 152 1646 216 «= - 56 O17 10020 
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TABLE LXX 
FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 16 


~>>>Ilx_—Iyx_—ESES>E>EIyx=L=>> SII oI 





Teachers ' Yes Undecided No Total 
training N % N % N % N % 
} 468 84.6 42 7:6 43 7.8 553° 60:3 
2 vag 4 TA. 30 Se2 62 17.0 364 39.7 
Total 740 80.7 72 £i9 105 DS 917 100.0 
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TABLE LXXI 
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FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 


NON-VIF-TRAINED TEACHERS TO QUESTION 24 





Teachers ' Yes Undecided 
training N 6 N % 
1 Is7 2 28.4 ZUG) *S0ez 
2 TAD ee 80 «2272 
Total 271 29.5 280 30.6 
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196 
170 
366 


364 39.8 
917: 100°0 
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TABLE LXXII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 32 











Teachers' Yes Undecided No Total 
training N % N % N % N % 
1 LOce = SOeS 1267 2560 (EN ANOS 552,)) 60.2 
2 133 36.4 A See lic Lee Sie 565 39.8 
Total SY ial ge A aoe 411 44.8 91% 100.0 
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TABLE LXXITI 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 33 











Teachers ' Yes Undecided No Total 
training N % N % N % N % 
1 250 4157 122 E22 700 BU eZ 5527 | 6022 
2 VALU) RS Le 6) 59 16.2 176" 48.2 505° @639:8 
Total 360 39.3 Figs SAWS gy 570, 41.0 917 100-0 
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TABLE LXXIV 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 35 











Teachers ' Yes Undecided No Total 
training N % N % N % N % 
1 a7, = «49..5 eo} a We 1a) 32h8 So 8©660),.3 
2 1523 —36..4 88 24.2 143. 39.4 368} 39)..7 
Total 405 44.3 186 20.3 324 35.4 915. 100.0 
M2. 17 dgs2 p-.000 G+ 0% W- .19 
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TABLE LXXV 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 42 








Teachers! Yes Undecided No Total 
training N % N % N % N % 
1 424 76.8 70 12.4 68 40.5 552: 60:3 
2 259-—65 7 Soe. aed 70: 19:2 364 39.7 
Total. 665 72.4 125 13.6 128. 44.0 916 100.0 
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TABLE LXXVI 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 44 








Teachers '! Yes Undecided No Total 
training N % N % N % N % 
Ni 299° 5402 86 15.6 167 We 0G 552°) 008.9 
Z 246 —67.8 NS WS Aisi 565 59 ay. 
Total 545 59.6 130 T4eZ 240 ZOne 915 100.0 
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TABLE LXXVII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 49 





Teachers! Yes Undecided No Tetal 
training N % N % N % N % 
1 224 40:7 155 Bhi LZ oS haw we 60.2 
Le 1K) DSH 675) 1824 160%) -4420 364 39.8 
Total 361 aS 222 Z4e5 S52 565 915 100.0 
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TABLE LXXVIII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 51 











Teachers ' Yes Undecided No Total 
training N % N % N % N % 
1 256 46.7 Gone Lone (AUR cy Gis) 552° *6055 
Z PSGer 5o7 79 See LUee 189 51.9 364 39.7 
Total 396 §=643.2 iZie Uses 398 43.4 916 100.0 
re Gayl: iki | oy aii ee ae en eer 
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TABLE LXXIX 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 53 





Teachers' Yes Undecided No Total 
training N % N % N % N % 
I 270 849.0 Ish 274 130° ©2586 S51 604 
2 T3838... 104 28.7 120) 33al 362 39.6 
Total 408 44.7 255. 279 250) 2764 913. 100.0 
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TABLE LXXX 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO QUESTION 56 











Teachers' Yes Undecided No Total 
training N % N % N % N % 
1 A55 82.6 26 aa. VA0). Aue Sl ORS 
2 Cty Se es 4.1 16 4.4 363 39.7 
Total 2) faa 5 cee | 41 4.5 86 9.4 914 100.0 
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TABLE LXXXI 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF~TRAINED TEACHERS TO CLUSTER 2 


Teachers! 1S Undecided No Total 
training N % N % N % N % 
1 1405 50.9 Sak abi bale) 1035 57.4 Zing) 00.2 
7 1109" «60.9 181 She) eR PALI ISZL S976 
Total 2514. =54.9 SUZ allen 156495 547 4580 100.0 
Kgeedteg dr 7. 000 OC OV a8 
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TABLE: LXXXII 


FREQUENCY AND PERCENT OF RESPONSE FOR STUDENTS TAUGHT BY 
VIF-TRAINED TEACHERS COMPARED TO STUDENTS TAUGHT BY 
NON-VIF-TRAINED TEACHERS TO CLUSTER 7 





Teachers ' Yes Undecided No Total 
training N % N % N % N % 
1 679. 61.5 168 15.2 eee ——aGNEY Coe 
2 389 53.4 il TS Wd he 728 39.7 
Total 1068 58.3 2 SmmIG a? 485 26.5 1832 100.0 
NGM ISeomdr 82 <p.= 000) C200 Veowle 
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